Assessment Criteria & KPIs
to support planning and assessment in Year 2

We are trusted with Parents’ most precious possessions…
… treasure them.
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Introduction
• This booklet provides a breakdown of the assessment criteria to support planning for progression in:
-

English, including Spoken Language, Drama, Reading, Writing
Mathematics
Science
Art and design
Computing
Design and technology
Geography
History
Languages
Music
Physical Education, including Dance and Swimming
Personal, social and health education
Religious education
Global citizenship.

• It is set out in year group expectations. In most subjects there is an additional section which is aimed at supporting planning for
greater depth.
• Each set of criteria includes knowledge, skills and understanding to draw on when planning schemes of learning.
• When planning schemes of learning, some subject areas may not be drivers in some topics. It is expected that all knowledge,
skills and understanding will be taught during the year. Teachers should consider this principle when mapping the curriculum in
preparation for each year.
• Some areas of learning are supported by whole school schemes. When using schemes, academies should ensure that they
include teaching opportunities for pupils to progress towards the sufficient depth.
• When planning lessons, teachers should base intended learning outcomes/challenges on the assessment criteria for each subject
and should share these with pupils.
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Summative Judgements
• At the end of each term, teachers should make a ‘best fit’ summative judgement for each subject that has been a driver for that
term’s scheme of learning, basing their judgements using the following:
- Working towards the nationally expected standard
- Working at the nationally expected standard
- Working at greater depth within the expected standard.

Pre-Learning Tasks
• Pre-learning tasks ensure that learners are directly involved in the planning process. Well planned pre-learning tasks should help
to bring out what learners already know; what misconceptions they may have and what really interests them. Teachers should
take account of the outcomes from pre-learning tasks to plan the subsidiary learning challenges for each major area of study.

Application of key skills
• In addition, there is an expectation that teachers apply English, mathematics and ICT skills where it is appropriate to do so. The
main idea is to use the knowledge, skills and understanding matrices for each subject to bring to teachers’ attention the level of
work expected around each learning challenge. In addition, there should be careful consideration given to the quality of work
produced by learners in the core subject areas.

Reflection
• Time for learners to reflect or review their learning is central to the whole process. This is in keeping with the ‘Learning to Learn’
principles where reflection is seen as a very important part of individuals’ learning programmes. Within the curriculum it is
suggested that the final learning challenge is handed over for learners to reflect on their learning. The idea is that learners
present their learning back to the rest of the class or another appropriate audience making the most of their oracy and ICT skills
to do so. Initially, learners may require a great deal of direction so the reflection time may need to be presented in the form of a
question which helps them to review their work.
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Reading Assessment Descriptors
 The Key Assessment Indicators have been devised for each Year group based on the National Curriculum. A range of Indicators
from different sources have been used in order to ensure that the Indicators match current DFE/STA guidance documents such
as the Teacher Assessment Frameworks. When compiling the indicators – a cross referencing process was carried out against
current materials (Focus Education – assessing without levels, NAHT (KPIs), Rising stars Progression documents, Teacher
Assessment Frameworks).
 The indicators for reading have been based around key areas to teach reading effectively. These have been used for each year
group:
- Word Reading – Fluency and Decoding
- Comprehension – (A) Range of Reading
- Comprehension – (B) Familiarity of Texts
- Comprehension – (C)Poetry and Performance
- Comprehension – (D) Word Meanings
- Comprehension – (E) Understanding
- Comprehension – (F) Inference
- Comprehension – (G) Prediction
- Comprehension – (H) Authorial Intent
- Comprehension – (I) Non fiction
- Comprehension – (J) Discussing Reading
- Greater Depth Statements (Focus Education)
Comprehension Note for references to ‘age-appropriate' texts:
 The English programmes of study: key stages 1 and 2 (page 26) states that ‘The knowledge and skills that pupils need in order to
comprehend are very similar at different ages. That is why the programme of study for comprehension in years 3 and 4 and
years 5 and 6 are similar: the complexity of the writing increases the level of challenge.’ It goes on to say (page 35) that ‘Pupils
should continue to apply what they have already learnt to more complex writing.’ For this reason, the ‘What to look for’
descriptors read very similarly across the year groups for comprehension, so progression is achieved by increasing the
complexity and challenge of what pupils are being asked to read and the questions they are being asked to discuss. The
examples given are drawn from ‘age-appropriate’ texts. Pupils should not be assessed as meeting or exceeding expectations if
they are not reading and discussing texts suitable to their age group.
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Writing Assessment Criteria
 The writing assessment has been compiled by using a range of sources. The objectives are progressive in order to ensure
development of skills across the year and the school.
 The criteria is to be used as an evidenced based approach to build up a secure judgement of the child by the end of the year.
 Each half term - two pieces of writing will be analysed against the criteria.
 After each piece - targets will be set for the pupils against the objectives.
 This will build up an evidence base of at least 12 pieces of writing - however teachers can use more from a range of subject areas
- not just English lessons.
 When analysing the writing, evidence of the criteria will be analysed against using the marking code.
 This ensures staff are clear about the pupil strengths and areas for development.
 It should make writing marking more focused and specific.
 It allows feedback to pupils and parents to become much more focused/specific.

Maths
This document provides the objectives to be covered in each year group.
 The objectives should be used to plan from and then to assess against.
 The objectives are available on O-Track.
 The objectives should be used as a formative assessment tool in order to provide an accurate pitch of learning.
 They should be used to form success criteria within books and to evaluate marking against.
 Pupils can also use the objectives to evaluate against and provide feedback on their learning.





Summative Assessments
Each term pupils will undertake a summative test. This will provide a scaled score to measure progress against. 3 summative
tests will be undertaken each year.
The summative test will question-level analysed so that strengths and areas for development for each pupil can be determined.
During the year the test outcomes and key assessment indicators will be combined to make a judgement on the pupils.
The overall judgement and the test score will be input into Otrack each term.
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PSHE
 Assessment and progression in PSHE is based on the Jigsaw scheme of work. The following information explains how the scheme
supports progression in learning and assessment.
 “Each Puzzle (except Puzzle 1) has a built-in assessment task towards the end, usually in Piece 5 or 6. This task is the formal
opportunity for teacher assessment, but also offers children the chance to assess their own learning and have a conversation
with the teacher about their two opinions. The task can usually be used as evidence in the Jigsaw Journal.
 Each Puzzle has a set of three attainment descriptors for each year group: Working towards, Working at, and Working beyond.
At the beginning of a Puzzle, children can be given the ‘My Jigsaw Learning Record’ for that Puzzle, so that it is clear to them
what they are aiming to achieve.”
 The objectives for planning and assessment are based on the Working at attainment descriptors. The Greater Depth objectives
are based on the Working beyond attainment descriptors.

RE
 RE assessment is taken from the recommended key questions for each year group in the Doncaster Agreed Syllabus.
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Spoken Language Assessment Criteria
Back to Contents
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SPOKEN LANGUAGE

YEAR 2 - Spoken Language
Listening & responding
Sp2.1

I ask questions to get more information
and clarify meaning.

Use of language
Sp2.2

I talk in complete sentences.

Sp2.7

Sp2.3

I hold the attention of people I am
speaking to by adapting the way I talk.

I take turns when talking in pairs or in a
group.

Sp2.8

I decide when I need to use specific
vocabulary.

I re-tell a story using narrative language
and linking words and phrases.

Sp2.9

I perform a simple poem from memory.

Sp2.4

Back to Contents

Participating

Sp2.5

I am aware that formal and informal
situations require different language.

Sp2.6

I understand how to speak for different
purposes and audiences.
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SPOKEN LANGUAGE

Drama (Optional) Assessment Criteria
Back to Contents
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READING

YEAR 2 - Drama
Creating
Dr2.1

Explore familiar themes and characters,
e.g. responding to teacher in role to
explore characters from stories and
themes.

Dr2.2

Plan an imaginative play area with others.

Dr2.3

Practise and develop ideas for acting out
stories.

Dr2.4

Use simple props and resources in creating
drama.
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Performing
Dr2.5

Take part in small group and whole-class
dramas.

Dr2.6

Adopt a role and be able to answer
questions in role.

Dr2.7

Use space, voice and movement which is
appropriate for the drama.

Dr2.8

Present their own stories using more than
one form of drama – puppets, using a
narrator, etc.
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Responding
Dr2.9

Use simple drama terms when talking
about drama in which they have taken part
or that they have seen.

Dr2.10

Express and describe their feelings in
response to the drama e.g. after the
performance of a visiting theatre group.

Dr2.11

Recognise key moments in the drama and
be able to say why they used a particular
voice or movement in interpreting
character.

READING

Reading KPIs

Back to Contents
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READING

YEAR 2 – Reading
1. Word Reading – Fluency
2.1.a.1

Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent.

2.1.a.2

Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for
graphemes.

2.1.a.3

Read accurately most words of two or more syllables that contain the same graphemes as above.

2.1.a.4

Read most words containing common suffixes.

2.1.a.5

Read most common exception words, noting unusual correspondence between spelling and sound and where these occur in the word.

2.1.a.7

Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without
undue hesitation.

2.1.a.8

Re-read these books to build up their fluency and confidence in word reading.

2.1.a.9

In Age Appropriate books: read most words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
2. Comprehension - (A) Range of Reading

2.2.a.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: listening to, discussing and expressing views about a wide range
of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently.
2. Comprehension - (B) Familiarity with Texts

2.2.b.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: becoming increasingly familiar with and retelling a wider range
of stories, fairy stories and traditional tales.

2.2.b.2

Develop pleasure in reading, motivation to read, vocabulary and understanding by: recognising simple recurring literary language in stories and
poetry.
2. Comprehension - (C) Poetry and Performance

2.2.c.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: continuing to build up a repertoire of poems learnt by heart,
appreciating these and reciting some, with appropriate intonation to make the meaning clear.

Back to Contents
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READING

YEAR 2 – Reading
2. Comprehension - (D) Word Meanings
2.2.d.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: discussing and clarifying the meanings of words, linking new
meanings to known vocabulary.
2. Comprehension - (E) Understanding

2.2.e.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: discussing the sequence of events in books and how items of
information are related.

2.2.e.2

Understand both the books that they can already read accurately and fluently and those that they listen to by: drawing on what they already know
or on background information and vocabulary provided by the teacher.

2.2.e.3

Understand both the books that they can already read accurately and fluently and those that they listen to by: checking that the text makes sense
to them as they read and correcting inaccurate reading.
2. Comprehension - (F) Inference

2.2.f.1

Understand both the books that they can already read accurately and fluently and those that they listen to by: making some inferences on the
basis of what is being said and done.

2.2.f.2

Understand both the books that they can already read accurately and fluently and those that they listen to by: answering and asking questions.
2. Comprehension - (G) Prediction

2.2.g.1

Understand both the books that they can already read accurately and fluently and those that they listen to by: predicting what might happen on the
basis of what has been read so far.
2. Comprehension - (H) Authorial Intent

2.2.h.1

Develop pleasure in reading, motivation to read; vocabulary and understanding by: discussing their favourite words and phrases.

2. Comprehension - (I) Non Fiction
2.2.i.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: being introduced to non-fiction books that are structured in
different ways.

Back to Contents
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READING

YEAR 2 – Reading
2. Comprehension - (J) Discussing Reading
2.2.j.1

Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and
listening to what others say.

2.2.j.2

Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for
themselves.
3. Greater Depth (Teacher Assessment Framework) / Above 110 scaled score
Make inferences.

2.3.1

Enhance meaning through expression and intonation.

2.3.2

Identify and comment on main characters in stories and the way they relate to one another.

2.3.3

Self-correct, look backwards and forwards in the text and search for meaning.

2.3.4

Comment on the way characters relate to one another.

2.3.5

Show understanding of the main points of the text and re-tell the story.

2.3.6

Make plausible predictions about what is likely to happen in the story and to different characters on the basis of what has been read so far

2.3.7

Know how suspense and humour is built up in a story, including the development of the plot.

2.3.8

Make links between the book they are reading and other books they have read. Recognise similarities in the plot or characters within different
stories.

2.3.9

Read poetry, using intonation and expression, and handle humour appropriately when needed.

2.3.10

Extract information from non-fiction texts, appropriately using contents, index, chapters, headings and glossary.

Back to Contents
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READING

Writing KPIs

Back to Contents
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WRITING

YEAR 2 – Writing
Working Towards

At the Expected Standard

2.1

Write sentences that are
sequenced to form a short
narrative (real or fictional).

2.14

Write simple, coherent narratives about personal experiences and those of others
(real or fictional). In narrative writing, there is a clear sequence of events in
chronological order (including language patterns from familiar stories).

2.2

Write simple narratives which have
an opening, a middle and an end
(although the ending may be brief).

2.15

Write about real events, recording these simply and clearly. In non-narrative, the
features of the text, sentence patterns and word choices are evident and sequenced
effectively.

Ideas are developed in a sequence
of sentences.

2.16

Demarcating most sentences with capital letters and full-stops.

2.17

Demarcating most sentences with personal pronoun I and for most proper nouns.

2.4

Demarcate some sentences with
capital letters and full stops.

2.18

Use question marks correctly when required.

2.5

Some sentences are extended by
both subordinating and coordinating
conjunctions (but, so, because, if,
when).

2.19

Some use of exclamation marks.

2.20

Some use of commas.

2.21

Using sentences with different forms in their writing: Statements

2.22

Using sentences with different forms in their writing: Questions

Use of appropriate tense for the
purpose of the text is mostly used.

2.23

Using sentences with different forms in their writing: Exclamations

2.24

Using sentences with different forms in their writing: Commands

2.7

Evaluate writing independently,
with peers and with teacher.

2.25

Using some expanded noun phrases to describe and specify.

2.8

2.26

Proof-read to check for errors in
spelling, grammar and punctuation.

Using present and past tense mostly correctly and consistently.

2.27

Using co-ordination (or / and / but).

2.9

Segmenting spoken words into
phonemes and representing these
by graphemes, spelling some words
correctly and making phoneticallyplausible attempts at others.

2.28
2.29

2.3

2.6

2.10

Spell some common exception
words.

2.11

Form lower-case letters in the
correct direction, starting and
finishing in the right place.

2.12

2.13

Form lower-case letters in the
correct size relative to other letters
in some of their wiritng.
Use space between words.
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Greater Depth
2.38

Write effectively and coherently
for different purposes.

2.39

Draw on reading to inform the
vocabulary and grammar of their
writing.

2.40

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including:
Commas to separate items in a
list.

2.41

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including:
Apostrophes to mark singular
possession in nouns.

2.42

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including: Use of
apostrophes to mark
contractions consistently.

Using some sub-ordination (when / if / that / because).

2.43

Segmenting words into phonemes and representing these by graphemes, spelling
many correctly.

Spelling most common exception
words.

2.44

Adding suffixes to spell most
words correctly in their writing,
e.g. –ment, -ness, -ful, -less, -ly.

2.45

Using the diagonal and
horizontal strokes needed to join
letters in most of their writing.

2.46

Make simple additions, revisions
and proof-reading corrections to
their own writing. Writing is reread and changes are made to
improve the impact.

2.30

Spell words with different alternative spellings, including a few common homophones.

2.31

Spelling many common exception words.

2.32

Spelling some words with contracted forms.

2.33

Adding suffixes to spell some words correctly in their writing, e.g. –ment, -ness, -ful, less, -ly.

2.34

Using the diagonal and horizontal strokes needed to join letters in some of their
writing.

2.35

Understand which letters, when adjacent to one another, are best left unjoined.

2.36

Form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters.

2.37

Using spacing between words that reflects the size of the letters.
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WRITING

Maths KPIs
Back to Contents
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MATHEMATICS

YEAR 2 – Mathematics
1. Number
2.1.1

Read and write numbers to at least 100 in numerals and in words

2.1.2

Recognise the place value of each digit in a 2 digit number (tens and ones)

2.1.3

Identify, recognise and estimate numbers using different representations including the number line

2.1.4

Compare and order numbers from 0 up to 100; use < > and = signs

2.1.5

Use place value and number facts to solve problems

2.1.6

Count in steps of 2, 3 and 5 from 0, and in tens from any number, forward and backward

2.1.7

Recall and use addition and subtraction facts to 20 fluently and derive and use related facts up to 100

2.1.8

Add 2, 2-digit numbers within 100, demonstrating their method using concrete apparatus or pictorial representations eg numberline

2.1.9

Subtract two-2 digit numbers using concrete objects and pictorial representations (bar model)

2.1.10

Understand subtraction as finding the difference by counting on and using a numberline

2.1.11

Add and subtract numbers mentally including: 2-digit numbers & ones eg 45+7 = or 67-9=

2.1.12

Add and subtract numbers mentally including: 2-digit numbers & tens eg 78+30= or 98-30=

2.1.13

Add and subtract numbers mentally including: two 2-digit numbers eg 45+67= or 76-34=

2.1.14

Add and subtract numbers mentally including: adding three 1-digit numbers eg 6+9+4 =

2.1.15

Show that addition of two numbers can be done in any order (commutative) and subtraction of one number by another cannot

2.1.16

Show that multiplication of two numbers can be one in any order (commutative) and division of one number by another cannot

2.1.17

Solve problems with addition and subtraction: using concrete objects and pictorial representations, including those involving numbers, quantities and
measures; applying their increasing knowledge of mental and written methods

2.1.18

Recognise and use the inverse relationship between addition and subtraction and use this to check calculations and missing number problems

2.1.19

Recall and use multiplication and division facts for the 2, 5 and 10 tables, including recognising odd and even numbers

2.1.20

Calculate the mathematical statements for multiplication and division within the multiplication tables and write them using the x ÷ = signs

2.1.21

Solve problems involving multiplication and division, using material, arrays, repeated addition, mental methods and multiplication and division facts,
including problems in context

Back to Contents
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MATHEMATICS

YEAR 2 – Mathematics
2.1.22

Recognise, find, name and write fractions 1/3, 1/4, 2/4 and 3/4 of a length, shape, set of objects or quantity and knows all parts must be equal
parts of the whole

2.1.23

Recognise and demonstrate the equivalence of 1/2 and 2/4

2.1.24

Use estimation to check reasonable answers to a calculation

2.1.25

Halve any even 2-digit number up to 80

2.1.26

Find 1/10 more/less than a given number up to 50 and beyond

2. Measure
2.2.1

Recognise & use symbols for pounds (£) and pence (p); combine amounts to make a particular value

2.2.2

Find different ways of making the same amount (up to £5 using coin combinations)

2.2.3

Solve simple problems in a practical context involving addition and subtraction of money of the same unit, including giving change

2.2.4

Add and subtract monetary values and find change from £1 or £2

2.2.5

Choose and use appropriate standard units to estimate and measure length/height in any direction (m/cm)

2.2.6

Choose and use appropriate standard units to estimate and measure mass (kg/g)

2.2.7

Choose and use appropriate standard units to estimate and measure temperature (°C)

2.2.8

Choose and use appropriate standard units to estimate and measure capacity (l/ml)

2.2.9

Measure to the nearest appropriate unit, using, thermometers

2.2.10

Know that 100ºC is boiling point of water

2.2.11

Measure liquid accurately to the nearest litre and 50 ml

2.2.12

Read scales in divisions of ones, twos, fives and tens

2.2.13

Order different lengths using cm and m

2.2.14

Order different weights using g and kg

2.2.15

Name objects that weigh more/less than 1kg, 5kg etc

Back to Contents
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MATHEMATICS

YEAR 2 – Mathematics
2.2.16

Tell the time to five minutes including quarter past/to the hour & draw the hands on a clock face to show these times

2.2.17

Write the time to quarter past/to the hour and half past draw the hands on a clock face to show these times

2.2.18

Know the number of minutes in an hour and the number of hours in a day

2.2.19

Compare and sequence intervals of (1 hour longer, 10 minutes before etc)

3. Geometry, position and direction
2.3.1

Identify and describe the properties of 2D shapes, including the number of sides and line symmetry in a vertical line

2.3.2

Identify and describe the properties of 3D shapes, including the number of edges, vertices & faces

2.3.3

Identify 2D shapes on the surface of 3D shapes

2.3.4

Use mathematical vocabulary to describe position, direction and movement including movement in a straight line and distinguishing between
rotation as a turn and in terms of right angles for quarter, half and three quarter turns (clockwise and anticlockwise)

2.3.5

Compare and sort common 2D and 3D shapes and everyday objects

2.3.6

Use the terms edge, vertex/vertices and face accurately

2.3.7

Make symmetrical patterns and shapes

2.3.8

Compare and sort a set of triangles and pyramids recognising their similarities and differences

4. Statistics
2.4.1

Interpret and construct pictograms

2.4.2

Interpret and construct tally charts

2.4.3

Interpret and construct block diagrams

2.4.4

Interpret and construct simple tables

2.4.5

Ask and answer simple questions by counting the numbers of objects in each category and sorting the categories by quantity

2.4.6

Ask and answer questions about totalling and comparing categorical data

Back to Contents
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MATHEMATICS

YEAR 2 – Mathematics
5. Greater Depth
2.5.1

Use multiplication facts to make deductions outside known multiplication facts

2.5.2

Work out mental calculations where regrouping is required

2.5.3

Solve complex missing number problems

2.5.4

Determine remainders given known facts

2.5.5

Solve word problems that involve more than one step

2.5.6

Recognise the relationships between addition and subtraction and re-write addition statements as simplified multiplication

2.5.7

Find and compare fractions of amounts

2.5.8

Read times to the nearest 5 minutes

2.5.9

Reason about addition eg Why was this total achieve? Explain.

2.5.10

Count reliably up to 1000 in 2s, 5s and 10s

2.5.11

Count on and back in multiples of 4 and 8 from any given number to beyond 1000

2.5.12

Count on and back in multiples of 25, 50 and 100, from any given number to beyond 1000

2.5.13

Add and subtract fractions with a common denominator

2.5.14

Apply knowledge of number up to 100 to solve a one-step problem involving a addition, subtraction and simple multiplication and division

2.5.15

Apply knowledge of addition and subtraction to pay for items, up to £10, within a problem solving context

2.5.16

Add and subtract two 2-digit and numbers to 100

2.5.17

Use an appropriate strategy to add and subtract numbers that move between and through 100, eg, 97 + 7; 103 - 8

2.5.18

Know about right angles and where they can be seen in the environment

2.5.19

Tell time to 5 minute intervals in both analogue and digital and relate one to the other

2.5.20

Measure, compare, add and subtract using common metric measures

Back to Contents
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MATHEMATICS

Back to Contents
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MATHEMATICS

Science Assessment Criteria
Back to Contents

24

SCIENCE

YEAR 2 - Science: Working Scientifically
Observing closely
Sc2.1

Sc2.2

Sc2.3

Can they use <see, touch,
smell, hear or taste> to help
them answer questions?
Can they use some scientific
words to describe what they
have seen and measured?
Can they compare several
things?

Performing Tests

Identifying and Classifying

Sc2.4

Can they carry out a simple
fair test?

Sc2.9

Can they organise things into
groups?

Sc2.5

Can they explain why it might
not be fair to compare two
things?

Sc2.10

Can they find simple patterns
(or associations)?

Sc2.6

Can they say whether things
happened as they expected?

Sc2.7

Can they suggest how to find
things out?

Sc2.8

Can they use prompts to find
things out?

Sc2.11

Recording findings
Sc2.12

Can they use text, diagrams,
pictures, charts, tables to
record their observations?

Sc2.13

Can they measure using
simple equipment?

Sc2.17

Can they use information
from books and online
information to find things
out?

Can they identify animals and
plants by a specific criteria,
eg, lay eggs or not; have
feathers or not?

Greater Depth
Sc2.14

Can they suggest ways of
finding out through listening,
hearing, smelling, touching
and tasting?
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Sc2.15

Can they say whether things
happened as they expected
and if not why not?

Sc2.16
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Can they suggest more than
one way of grouping animals
and plants and explain their
reasons?

SCIENCE

YEAR 2 - Science: Biology
Living Things & their Habitats

Animals, including humans

Plants

Sc2.18

Can they match certain living things to the
habitats they are found in?

Sc2.25

Can they describe what animals need to
survive?

Sc2.31

Can they describe what plants need to
survive?

Sc2.19

Can they explain the differences between
living and non-living things?

Sc2.26

Can they explain that animals grow and
reproduce?

Sc2.32

Can they observe and describe how seeds
and bulbs grow into mature plants?

Sc2.20

Can they describe some of the life
processes common to plants and animals,
including humans?

Sc2.27

Can they explain why animals have
offspring which grow into adults?

Sc2.33

Sc2.28

Sc2.21

Can they decide whether something is
living, dead or non-living?

Can they describe the life cycle of some
living things? (e.g. egg, chick, chicken)

Can they find out & describe how plants
need water, light and a suitable
temperature to grow and stay healthy?

Sc2.29

Can they explain the basic needs of
animals, including humans for survival?
(water, food, air)

Sc2.30

Can they describe why exercise, balanced
diet and hygiene are important for
humans?

Sc2.37

Can they describe what plants need to
survive and link it to where they are
found?

Sc2.38

Can they explain that plants grow and
reproduce in different ways?

Sc2.22

Can they describe how a habitat provides
for the basic needs of things living there?

Sc2.23

Can they describe a range of different
habitats?

Sc2.24

Can they describe how plants and animals
are suited to their habitat?

Greater Depth
Sc2.34

Can they name some characteristics of an
animal that help it to live in a particular
habitat?

Sc2.35

Can they describe what animals need to
survive and link this to their habitats?
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Sc2.36

Can they explain that animals reproduce in
different ways?
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SCIENCE

YEAR 2 - Science: Chemistry
Classifying and grouping materials

Changing materials

Sc2.39

Can they describe the simple physical properties of a variety of
everyday materials?

Sc2.41

Can they explore how the shapes of solid objects can be changed?
(squashing, bending, twisting, stretching)

Sc2.40

Can they compare and group together a variety of materials based on
their simple physical properties?

Sc2.42

Can they find out about people who developed useful new
materials? (John Dunlop, Charles Macintosh, John McAdam)

Sc2.43

Can they identify and compare the suitability of a variety of everyday
materials, including wood, metal, plastic, glass, brick, rock, paper,
cardboard for particular uses?

Sc2.44

Can they explain how things move on different surfaces?

Greater Depth
Sc2.45

Sc2.46

Sc2.47

Can they describe the properties of different materials using words
like, transparent or opaque, flexible, etc.?
Can they sort materials into groups and say why they have sorted
them in that way?
Can they say which materials are natural and which are man made?
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Sc2.48

Can they explain how materials are changed by heating and cooling?

Sc2.49

Can they explain how materials are changed by bending, twisting and
stretching?

Sc2.50

Can they tell which materials cannot be changed back after being
heated, cooled, bent, stretched or twisted?

SCIENCE

Art Assessment Criteria
Back to Contents
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ART & DESIGN

YEAR 2 – Art
Drawing

Painting

Printing

 Can they use three different grades
of pencil in their drawing (4B, HB)?

 Can they mix paint to create all the
secondary colours?

 Can they use charcoal, pencil and
pastels?

 Can they mix and match colours,
predict outcomes?

 Can they create different tones using
light and dark?

 Can they mix their own brown?

 Can they show patterns and texture
in their drawings?
 Can they use a viewfinder to focus
on a specific part of an artefact
before drawing it?

3D/ Textiles
 Can they make a clay pot?
 Can they join two finger pots
together?
 Can they add line and shape to their
work?
 Can they join fabric using glue?
 Can they sew fabrics together?

Sketch books

 Can they create a print using
pressing, rolling, rubbing and
stamping?

 Can they begin to demonstrate their
ideas through photographs and in
their sketch books?

 Can they create a print like a
designer?

 Can they set out their ideas, using
‘annotation’ in their sketch books?
 Do they keep notes in their sketch
books as to how they have changed
their work?

 Can they make tints by adding
white?
 Can they make tones by adding
black?

Collage

Use of IT

Knowledge

 Can they create individual and group
collages?

 Can they create a picture
independently?

 Can they link colours to natural and
man-made objects?

 Can they use different kinds of
materials on their collage and
explain why they have chosen them?

 Can they use simple IT mark-making
tools, e.g. brush and pen tools?

 Can they say how other artist/craft
maker/designer have used colour,
pattern and shape?

 Can they use repeated patterns in
their collage?

 Can they take different photographs
of themselves displaying different
moods?

 Can they create part of a class
patchwork?

 Can they edit their own work?

 Can they create a piece of work in
response to another artist’s work?

 Can they change their photographic
images on a computer?

Greater Depth
 Can they make comparisons between their own artwork and other artists’?
 Can they articulate what they are trying to express in their own artwork?
 Can they make suggestions for improvement in their own and others’ artwork?
 Can they transfer skills into a different medium e.g. using drawing skills when painting?
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ART & DESIGN

Computing Assessment Criteria
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COMPUTING

YEAR 2 – Computing
Computer Science

Information Technology

Digital Literacy

 Can they predict the outcomes of a set of
instructions?
 Can they program using sequences of
instructions to implement an algorithm?
 Can you create an algorithm for your partner
to debug?
 Can they test and amend a set of instructions?

 Can they find information on a website?
 Can they use a web page as a resource?
 Can they experiment with drawing tools, text,
pictures and animation to create content (e.g.
presentation, eBook)?
 Can they create content (e.g. presentation,
video, animation) in a small group and record
the narration?

 Can they communicate safely online (e.g. reply
to email, respond to tweet)?
 Can they create, edit and format text
(insert/delete words, use
bold/italics/underline)?
E Safety
 Can they recognise advertising on websites and
learn to ignore it?
 Can they begin to evaluate websites and know
that everything on the internet is not true?

Year 2 (Challenging)
 Can they appreciate that some algorithms are more efficient than others?
 Can they consider when digital technology leads to improvements or has the potential to make things worse?
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COMPUTING

Design and Technology Assessment Criteria
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DESIGN & TECHNOLOGY

YEAR 2 - Design and Technology
Design
 Can they think of ideas and plan what to do
next?
 Can they plan an innovative product?
 Can they choose the most appropriate tools
and materials?
 Can they give a reason why these are best?
 Can they describe their design by using
pictures, diagrams, models and words?

Make

Evaluate

 Can they join materials/ components together
in different ways?
 Can they measure materials to use in a model
or structure?
 Can they use joining, folding or rolling to make
it stronger?

 Can they assess how well their product works?
 If they did it again, can they explain what they
would improve?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they describe the properties
of the ingredients they are using?
 Can they explain what it means to
be hygienic?
 Are they hygienic in the kitchen?
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Textiles
 Can they measure an amount of a
textile?
 Can they join textiles together,
using techniques such as
stitching?
 Can they cut textiles accurately?
 Can they explain why they chose
a certain textile?

33

Mechanisms
 Can they join materials together
as part of a moving product?
 Can they explain how different
parts move?

Construction
 Can they make sensible choices as
to which material to use for their
constructions?
 Can they make their structure
stronger, stiffer or more stable?

DESIGN & TECHNOLOGY

Geography Assessment Criteria
Back to Contents
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GEOGRAPHY

YEAR 2 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they label a diagram or
photograph using some
geographical words?
 Can they find out about a locality
by using different sources of
evidence?
 Can they find out about a locality
by asking some relevant
questions to someone else?
 Can they say what they like and
don’t like about their locality and
another locality like the seaside?

 Can they describe some physical
features of their own locality?
 Can they explain what makes a
locality special?
 Can they describe some places
which are not near the school?
 Can they describe a place outside
Europe using geographical
words?
 Can they describe some of the
features associated with an
island?
 Can they describe the key
features of a place, using words
like, beach, coast forest, hill,
mountain, ocean, valley?

 Can they describe some human
features of their own locality,
such as the jobs people do?
 Can they explain how the jobs
people do may be different in
different parts of the world?
 Do they think that people ever
spoil the area? How?
 Do they think that people try to
make the area better? How?
 Can they explain what facilities a
town or village might need?

 Can they name the continents of
the world and find them in an
atlas?
 Can they name the world’s
oceans and find them in an atlas?
 Can they name the major cities of
England, Wales, Scotland and
Ireland?
 Can they find where they live on a
map of the UK?

Greater Depth
 Can they make inferences by
looking at a weather chart?
 Can they make plausible
predictions about what the
weather may be like in different
parts of the world?
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 Can they find the longest and
shortest route using a map?
 Can they use a map, photographs,
film or plan to describe a
contrasting locality outside
Europe?
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 Can they explain how the
weather affects different people?

 Can they locate some of the
world’s major rivers and
mountain ranges?
 Can they point out the North,
South, East and West associated
with maps and compass?

GEOGRAPHY

History Assessment Criteria
Back to Contents

36

HISTORY

YEAR 2 - History
Chronological understanding
 Can they use words and phrases like: before I
was born, when I was younger?
 Can they use phrases and words like: ‘before’,
‘after’, ‘past’, ‘present’, ‘then’ and ‘now’; in
their historical learning?
 Can they use the words ‘past’ and ‘present’
accurately?
 Can they use a range of appropriate words and
phrases to describe the past?
 Can they sequence a set of events in
chronological order and give reasons for their
order?

Knowledge and interpretation
 Can they recount the life of someone famous
from Britain who lived in the past giving
attention to what they did earlier and what
they did later?
 Can they explain how their local area was
different in the past?
 Can they recount some interesting facts from
an historical event, such as where the ‘Fire of
London’ started?
 Can they give examples of things that are
different in their life from that of their
grandparents when they were young?
 Can they explain why Britain has a special
history by naming some famous events and
some famous people?
 Can they explain what is meant by a
parliament?

Historical enquiry
 Can they find out something about the past by
talking to an older person?
 Can they answer questions by using a specific
source, such as an information book?
 Can they research the life of a famous Briton
from the past using different resources to help
them?
 Can they research about a famous event that
happens in Britain and why it has been
happening for some time?
 Can they research the life of someone who
used to live in their area using the Internet and
other sources to find out about them?

Greater Depth
 Can they sequence a set of objects in
chronological order and give reasons for their
order?
 Can they sequence events about their own
life?
 Can they sequence events about the life of a
famous person?
 Can they try to work out how long ago an
event happened?
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 Can they give examples of things that are
different in their life from that of a long time
ago in a specific period of history such as the
Victorian times?
 Can they explain why someone in the past
acted in the way they did?
 Can they explain why their locality (as wide as
it needs to be) is associated with a special
historical event?
 Can they explain what is meant by a
democracy and why it is a good thing?
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 Can they say at least two ways they can find
out about the past, for example using books
and the internet?
 Can they explain why eye-witness accounts
may vary?
 Can they research about a famous event that
happens somewhere else in the world and why
it has been happening for some time?

HISTORY

Languages Assessment Criteria
Back to Contents
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LANGUAGES

YEAR 2 - Languages (Optional)
Listening and responding
 Do they understand a range of
familiar statements?
 Do they understand a range of
familiar questions?

Speaking

Reading and responding

 Can they give short and simple
responses to what they see and
hear?
 Can they name and describe
people?

Writing

 Can they read and understand
short phrases?

 Can they copy a short familiar
phrase?

 Can they read aloud single words
and phrases?

 Can they write or word-process
set phrases we use in class?

 Can they use books or glossaries
to find the meanings of new
words?

 Can they name and describe
places?
 Can they name and describe
objects?
 Can they use (set) phrases?

May need items repeated.
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Pronunciation may still be
approximate and delivery hesitant,
but their meaning is clear.

When they write familiar words from
memory their spelling may be
approximate.
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LANGUAGES

Music Assessment Criteria
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MUSIC

YEAR 2 – Music
Performing & Improvising
 Can they sing songs in ensemble following the tune
(melody) well.
 Can they use voice to good effect, understanding
the importance of warming up first?
 Can they recognise phrase length and know when
to breathe.
 Can they carefully choose instruments to combine
layers of sound, showing awareness of the
combined effect
 Starting to look at basic formal notation, can they
play by ear first?
 Can they play and sing a notated phrase?
 Can they make and control long and short sounds
using voices and instruments, playing by ear and
including simple improvisation (duration)?
 Can they create/ improvise repeated patterns
(ostinati) with a range of instruments to create
sound effects?

Composing (including notation)
 Can they compose and perform
melodies using two or three
notes?
 Can they use sound to create
abstract effects (including using
ICT)?
 Can they effectively choose,
order, combine and control
sounds (texture/ structure)?
 Can they use changes in
dynamics, timbre and pitch to
organise music?
 Can they change sounds to suit a
situation?
 Can they make own sounds and
symbols to make and record
music?
 Can they create and choose
sounds in response to a given
stimulus?

Listening & Appraising
 Can they identify long and short sounds in music?
 Can they recognise changes in timbre (sound qualitysmooth, crisp, scratchy, rattling, tinkling etc.), dynamics
(loud and quiet), tempo (fast and slow) and pitch (high
and low)?
 Are they starting to recognise different instruments?
 Do they listen carefully and recall short rhythmic and
melodic patterns?
 Can they describe basic elements of a piece of music
(e.g. pace, volume, emotion)?
 Can they describe how an instrument has been used to
represent a sound or object (e.g. a flute for a bird or a
drum for thunder)?
 Can they explain what they like about a piece of music
and why?
 Do they know music can be played or listened to for a
variety of purposes (in history/ different cultures)?
 Can they listen to pieces of music and discuss where and
when they may be heard explaining why using simple
musical vocabulary e.g. It’s quiet and smooth so it would
be good for a lullaby?

Greater Depth
 Can they follow pitch movements with their hands
and use high low and middle voices?

 Can they change sounds to
reflect different stimuli?

 Can they play and sing a phrase from dot notation?

 Can they identify how sounds change to reflect different
stimuli?

 Can they identify different groups of instruments?
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 Can they accompanying a chant or song by clapping the
pulse?
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MUSIC

Physical Education Assessment Criteria
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DANCE

YEAR 2 - Physical Education
Acquiring and developing skills
 Can they copy and remember actions?
 Can they repeat and explore actions with
control and coordination?

Evaluating and improving
 Can they talk about what is different between
what they did and what someone else did?
 Can they say how they could improve?

Health and fitness
 Can they show how to exercise safely?
 Can they describe how their body feels during
different activities?
 Can they explain what their body needs to
keep healthy?

Dance
(also covered in Dance section)
 Can they dance imaginatively?

Games

Gymnastics

 Can they use hitting, kicking and/or rolling in a
game?

 Can they plan and show a sequence of
movements?

 Can they stay in a ‘zone’ during a game?

 Can they use contrast in their sequences?

 Can they dance with control and coordination?

 Can they decide where the best place to be is
during a game?

 Are their movements controlled?

 Can they make a sequence by linking sections
together?

 Can they use one tactic in a game?

 Can they change rhythm, speed, level and
direction?

 Can they link some movements to show a
mood or feeling?
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 Can they think of more than one way to create
a sequence which follows a set of ‘rules’?

 Can they follow rules?

 Can they work on their own and with a partner
to create a sequence?
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DANCE

Dance Assessment Criteria
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DANCE

YEAR 2 - Dance
At the Expected Standard
 Can they perform body actions with control and co-ordination?
 Can they choose movements with different dynamic qualities to make a dance phrase that expresses an idea, mood or feeling?
 Can they link actions?
 Can they remember and repeat dance phrases?
 Can they perform short dances, showing an understanding of expressive qualities?
 Can they describe the mood, feelings and expressive qualities of dance?
 Can they describe how dancing affects their body?
 Do they know why it is important to be active?
 Can they suggest ways they could improve their work?
Greater Depth
 Can they create, improve and perform more complex dance phrases?
 Do they perform short dances, linking actions fluently and with control?
 Can they use dynamic and expressive qualities clearly in their dance?
 Can they use some simple dance vocabulary to describe and interpret dance?
 Do they know how particular activities can help them to be healthy?
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DANCE

Personal, Social and Health Education
Assessment Criteria
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PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 2 - Personal, Social and Health Education
Celebrating Difference
 I can identify some ways
in which my friend is
different from me
 I can tell you why I value
this difference

Dreams and Goals

Healthy Me

Relationships

Changing Me
 I can recognise the
physical differences
between boys and girls,
use the correct names for
parts of the body and
appreciate that some
parts of my body are
private

 I can explain some of the
ways I worked
cooperatively in my group
to create the end product

 I can make some healthy
snacks and explain why
they are good for my
body

 I can identify some of the
things that cause conflict
between me and my
friends

 I can express how it felt
to be working as part of
this group

 I can express how it feels
to share healthy food
with my friends

 I can demonstrate how to
use the positive problem
solving technique to
resolve conflicts with my
friends

 I can tell you what I
like/don’t like about
being a boy/girl

Greater Depth (Working Beyond)
 I can compare myself with
a friend and describe the
similarities and
differences between us
 I can express how I feel
about our similarities and
differences

Back to Contents

 I can explain how my own
and other people’s
contributions helped the
group to create the end
product

 I can identify and prepare
snacks that are healthy,
and explain my choice by
saying why they are good
for my body

 I can identify a range of
things that cause conflict
between me and my
friends and explain why
these conflicts arise

 I can explain what felt
good and what felt
difficult about working in
our group

 I can compare my own
and my friends’ choices
and can express how it
feels to make and share
healthy food together

 I can demonstrate how to
use the positive problem
solving technique to
resolve these conflicts
and consider how
effective it might be
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 I can talk about various
ways that boys and girls
are different; I can talk
about the physical
differences with respect
and understand how to
protect my own and
others’ privacy
 I can explain how I feel
about being a boy/girl
and talk about what I like
and dislike about it

PERSONAL, SOCIAL AND HEALTH EDUCATION

Religious Education Assessment Criteria
Back to Contents
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RELIGIOUS EDUCATION

YEAR 2 - Religious Education
Believing

Expressing

Living

 Talk about some simple ideas about Muslim beliefs
about God, making links with some of the 99 Names of
Allah.

 Identify some ways Muslims mark
Ramadan and celebrate Eid-ul-Fitr and
how this might make them feel.

 Ask some questions about believing in God and
offer some ideas of their own.

 Re-tell a story about the life of the Prophet
Muhammad.

 Talk about how Shabbat is a special
day of the week for Jewish people, and
give some examples of what they
might do to celebrate Shabbat.

 Recognise some objects used by Muslims and suggest
why they are important.
 Talk about how the mezuzah in the home reminds
Jewish people about God.
 Re-tell a story that shows what Jewish people at the
festivals of Sukkot, Chanukah or Pesach might think
about God, suggesting what it means.
 Re-tell stories from the Christian Bible and stories from
another faith; suggest the meaning of these stories.
 Re-tell Bible stories and stories from another faith
about caring for others and the world.

 Recognise that sacred texts contain
stories which are special to many
people and should be treated with
respect.
 Ask questions and suggest answers
about stories to do with Christian
festivals and a story from a festival in
another religion.
 Identify ways that some people make
a response to God by caring for others
and the world.

 Identify some ways Christians celebrate
Christmas/Easter/Harvest/Pentecost and some ways a
festival is celebrated in another religion.

 Ask and suggest answers to questions arising
from stories Jesus told and from another
religion.
 Collect examples of what people do, give, sing,
remember or think about at the religious
celebrations studied, and say why they matter
to believers.
 Talk about issues of good and bad, right and
wrong arising from stories.
 Talk about some texts from different religions
that promote the ‘Golden Rule’, and think
about what would happen if people followed
this idea more.
 Use creative ways to express their own ideas
about the creation story and what it says about
what God is like.


 Re-tell stories connected with
Christmas/Easter/Harvest/Pentecost and a festival in
another religion and say why these are important to
believers.
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RELIGIOUS EDUCATION

Global Citizenship Assessment Criteria
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GLOBAL CITIZENSHIP

YEAR 2 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 what fairness means

 ask relevant questions

 examples of what it can mean to be rich or
poor in local and other contexts

 consider merits of different viewpoints

 sense of belonging and valuing of relationships
with others

Identity and diversity

Empathy

Commitment to social justice and equity

 similarities and differences between peoples in
local setting and also in wider contexts

 show sensitivity to people’s feelings and needs

 willingness to stand up and speak up for others

 use different approaches to solve problems

 awareness of, and pride in, own individuality

 fairness in dealings with others

 what contributes to self-identity and belonging

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 similarities and differences between places in
various parts of the world, including own
setting

 recognise, name and deal with feelings
recognise effects of own behaviour on others
and use this to

 respect for other people’s feelings and ideas

 links between local community and wider
world

 help make choices

 respect for the rights of others
 belief that everyone has equal rights

 identify matters that are important to self and
others
 learn from mistakes and use feedback
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GLOBAL CITIZENSHIP

YEAR 2 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 positive and negative impacts of people’s
actions (including own personal choices) on
others and the environment

 participate in discussions about issues that
affect self, others and the wider world

 positive attitude towards difference and
diversity

 state opinions and start to give reasons for
these

 willingness to listen to the ideas of others
valuing others as equal and different

 listen carefully to others

 willingness to listen respectfully to the ideas
and views of others even when one disagrees

 how people can damage or improve the
environment

 willingness to learn from the experiences of
others
Peace and conflict

Cooperation and conflict resolution

 causes of disagreement and conflict at
personal, classroom and household levels

 play and work cooperatively

Concern for the environment and commitment
to sustainable development

 help to ensure that everyone in own group is
included

 concern about the local environment and
willingness to care for it

 begin to show tact and diplomacy

 taking care of resources and not wasting them

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 rights in class and school

 describe feelings about changes in own

 the need to respect the rights of others

 life and locality

 willingness to participate in activities both
inside and outside of the classroom

Power and governance

Informed and reflective action

Belief that people can bring about change

 how to take part in making and changing rules
in own class / school

 contribute actively and constructively to the
life of own class and school

 belief that people can make a difference, both
on their own and when they work together

 uneven sharing of power and how some
people are excluded from decision-making

 take action when something is unfair

 some ways of avoiding, managing and
resolving conflict

 belief that that everyone should be included
and able to participate

 basic human rights and how some people have
these denied
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GLOBAL CITIZENSHIP

