Assessment Criteria & KPIs
to support planning and assessment in Year 3

We are trusted with Parents’ most precious possessions…
… treasure them.
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Introduction
• This booklet provides a breakdown of the assessment criteria to support planning for progression in:
-

English, including Spoken Language, Drama, Reading, Writing
Mathematics
Science
Art and design
Computing
Design and technology
Geography
History
Languages
Music
Physical Education, including Dance and Swimming
Personal, social and health education
Religious education
Global citizenship.

• It is set out in year group expectations. In most subjects there is an additional section which is aimed at supporting planning for
greater depth.
• Each set of criteria includes knowledge, skills and understanding to draw on when planning schemes of learning.
• When planning schemes of learning, some subject areas may not be drivers in some topics. It is expected that all knowledge,
skills and understanding will be taught during the year. Teachers should consider this principle when mapping the curriculum in
preparation for each year.
• Some areas of learning are supported by whole school schemes. When using schemes, academies should ensure that they
include teaching opportunities for pupils to progress towards the sufficient depth.
• When planning lessons, teachers should base intended learning outcomes/challenges on the assessment criteria for each subject
and should share these with pupils.
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Summative Judgements
• At the end of each term, teachers should make a ‘best fit’ summative judgement for each subject that has been a driver for that
term’s scheme of learning, basing their judgements using the following:
- Working towards the nationally expected standard
- Working at the nationally expected standard
- Working at greater depth within the expected standard.

Pre-Learning Tasks
• Pre-learning tasks ensure that learners are directly involved in the planning process. Well planned pre-learning tasks should help
to bring out what learners already know; what misconceptions they may have and what really interests them. Teachers should
take account of the outcomes from pre-learning tasks to plan the subsidiary learning challenges for each major area of study.

Application of key skills
• In addition, there is an expectation that teachers apply English, mathematics and ICT skills where it is appropriate to do so. The
main idea is to use the knowledge, skills and understanding matrices for each subject to bring to teachers’ attention the level of
work expected around each learning challenge. In addition, there should be careful consideration given to the quality of work
produced by learners in the core subject areas.

Reflection
• Time for learners to reflect or review their learning is central to the whole process. This is in keeping with the ‘Learning to Learn’
principles where reflection is seen as a very important part of individuals’ learning programmes. Within the curriculum it is
suggested that the final learning challenge is handed over for learners to reflect on their learning. The idea is that learners
present their learning back to the rest of the class or another appropriate audience making the most of their oracy and ICT skills
to do so. Initially, learners may require a great deal of direction so the reflection time may need to be presented in the form of a
question which helps them to review their work.
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Reading Assessment Descriptors
 The Key Assessment Indicators have been devised for each Year group based on the National Curriculum. A range of Indicators
from different sources have been used in order to ensure that the Indicators match current DFE/STA guidance documents such
as the Teacher Assessment Frameworks. When compiling the indicators – a cross referencing process was carried out against
current materials (Focus Education – assessing without levels, NAHT (KPIs), Rising stars Progression documents, Teacher
Assessment Frameworks).
 The indicators for reading have been based around key areas to teach reading effectively. These have been used for each year
group:
- Word Reading – Fluency and Decoding
- Comprehension – (A) Range of Reading
- Comprehension – (B) Familiarity of Texts
- Comprehension – (C)Poetry and Performance
- Comprehension – (D) Word Meanings
- Comprehension – (E) Understanding
- Comprehension – (F) Inference
- Comprehension – (G) Prediction
- Comprehension – (H) Authorial Intent
- Comprehension – (I) Non fiction
- Comprehension – (J) Discussing Reading
- Greater Depth Statements (Focus Education)
Comprehension Note for references to ‘age-appropriate' texts:
 The English programmes of study: key stages 1 and 2 (page 26) states that ‘The knowledge and skills that pupils need in order to
comprehend are very similar at different ages. That is why the programme of study for comprehension in years 3 and 4 and
years 5 and 6 are similar: the complexity of the writing increases the level of challenge.’ It goes on to say (page 35) that ‘Pupils
should continue to apply what they have already learnt to more complex writing.’ For this reason, the ‘What to look for’
descriptors read very similarly across the year groups for comprehension, so progression is achieved by increasing the
complexity and challenge of what pupils are being asked to read and the questions they are being asked to discuss. The
examples given are drawn from ‘age-appropriate’ texts. Pupils should not be assessed as meeting or exceeding expectations if
they are not reading and discussing texts suitable to their age group.
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Writing Assessment Criteria
 The writing assessment has been compiled by using a range of sources. The objectives are progressive in order to ensure
development of skills across the year and the school.
 The criteria is to be used as an evidenced based approach to build up a secure judgement of the child by the end of the year.
 Each half term - two pieces of writing will be analysed against the criteria.
 After each piece - targets will be set for the pupils against the objectives.
 This will build up an evidence base of at least 12 pieces of writing - however teachers can use more from a range of subject areas
- not just English lessons.
 When analysing the writing, evidence of the criteria will be analysed against using the marking code.
 This ensures staff are clear about the pupil strengths and areas for development.
 It should make writing marking more focused and specific.
 It allows feedback to pupils and parents to become much more focused/specific.

Maths
This document provides the objectives to be covered in each year group.
 The objectives should be used to plan from and then to assess against.
 The objectives are available on O-Track.
 The objectives should be used as a formative assessment tool in order to provide an accurate pitch of learning.
 They should be used to form success criteria within books and to evaluate marking against.
 Pupils can also use the objectives to evaluate against and provide feedback on their learning.





Summative Assessments
Each term pupils will undertake a summative test. This will provide a scaled score to measure progress against. 3 summative
tests will be undertaken each year.
The summative test will question-level analysed so that strengths and areas for development for each pupil can be determined.
During the year the test outcomes and key assessment indicators will be combined to make a judgement on the pupils.
The overall judgement and the test score will be input into Otrack each term.
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PSHE
 Assessment and progression in PSHE is based on the Jigsaw scheme of work. The following information explains how the scheme
supports progression in learning and assessment.
 “Each Puzzle (except Puzzle 1) has a built-in assessment task towards the end, usually in Piece 5 or 6. This task is the formal
opportunity for teacher assessment, but also offers children the chance to assess their own learning and have a conversation
with the teacher about their two opinions. The task can usually be used as evidence in the Jigsaw Journal.
 Each Puzzle has a set of three attainment descriptors for each year group: Working towards, Working at, and Working beyond.
At the beginning of a Puzzle, children can be given the ‘My Jigsaw Learning Record’ for that Puzzle, so that it is clear to them
what they are aiming to achieve.”
 The objectives for planning and assessment are based on the Working at attainment descriptors. The Greater Depth objectives
are based on the Working beyond attainment descriptors.

RE
 RE assessment is taken from the recommended key questions for each year group in the Doncaster Agreed Syllabus.
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Spoken Language Assessment Criteria
Back to Contents
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SPOKEN LANGUAGE

YEAR 3 - Spoken Language
Listening & responding
Sp3.1

I show that I have listened carefully
because I make relevant comments.

Use of language
Sp3.2

Sp3.3

Back to Contents

I sequence and communicate ideas in an
organised and logical way, always using
complete sentences.
I vary the amount of detail and choice of
vocabulary depending on the purpose and
audience.

Sp3.4

I show that I know when Standard English
is required and use it.

Sp3.5

I recognise that meaning can be expressed
in different ways, depending on the
context.
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Participating
Sp3.6

I take a full part in paired and group
discussions.

Sp3.7

I present ideas or information to an
audience.

Sp3.8

I retell a story using narrative language and
add relevant detail.

Sp3.9

I perform poems from memory adapting
expression and tone as appropriate.

SPOKEN LANGUAGE

Drama (Optional) Assessment Criteria
Back to Contents
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DRAMA

YEAR 3 - Drama
Creating
Dr3.1

Dr3.2

Dr3.3

Dr3.4

Respond to a variety of stimulus material
including scripts of plays, artefacts, objects
and images.
Suggest how to present ideas in drama
through experimenting with others.
Structure simple scenes independently,
making use of dialogue and improvising
their own.
Select and use props and resources to
represent particular meanings.
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Performing
Dr3.5

Work sensitively with others in role in
small group and whole-class dramas.

Dr3.6

Use language, voice and body which is
appropriate to the role.

Dr3.7

Use space, voice and movement to
communicate specific meaning.

Dr3.8

Contribute to a range of performances
using different forms such as puppet and
shadow theatre, tableau, dance/drama
etc.
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Responding
Dr3.9

Express what they liked about a
performance, e.g. explaining why they
liked a particular character or scene.

Dr3.10

Reflect on their responses to their own
drama, saying what they wanted to
achieve and how it might be improved.

Dr3.11

Suggest alternative forms of action from
those shown in the drama.

DRAMA

Reading KPIs

Back to Contents
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READING

YEAR 3 – Reading
1. Word Reading - Fluency and Decoding
3.1.a.1

Apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words they meet.

3.1.a.2

Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.

3.1.a.3

Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent.

3.1.a.4

Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered.

3.1.a.5

Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without
undue hesitation.

3.1.a.6

Re-read these books to build up their fluency and confidence in word reading.

3.1.a.7

In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
2. Comprehension - (A) Range of Reading

3.2.a.1

Develop positive attitudes to reading and understanding of what they read by: listening to and discussing a wide range of fiction, poetry, plays, nonfiction and reference books or textbooks.

3.2.a.2

Develop positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for a
range of purposes.
2. Comprehension - (B) Familiarity of Texts

3.2.b.1

Develop positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including fairy
stories, myths and legends, and retelling some of these orally.

3.2.b.2

Develop positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in a wide range
of writing.
2. Comprehension - (C) Poetry and Performance

3.2.c.1

Develop positive attitudes to reading and understanding of what they read by: preparing poems and play scripts to read aloud and to perform,
showing understanding through intonation, tone, volume and action.

3.2.c.2

Develop positive attitudes to reading and understanding of what they read by: recognising some different forms of poetry, (e.g. free verse,
narrative poetry).

Back to Contents
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READING

YEAR 3 – Reading
2. Comprehension - (D) Word Meanings
3.2.d.1

Develop positive attitudes to reading and understanding of what they read by: using dictionaries to check the meaning of words that they have
read.
2. Comprehension - (E) Understanding

3.2.e.1
3.2.e.2
3.2.e.3

Understand what they read, in books they can read independently, by: checking that the text makes sense to them, discussing their understanding
and explaining the meaning of words in context.
Understand what they read, in books they can read independently, by: asking questions to improve their understanding of a text.
Understand what they read, in books they can read independently, by: identifying main ideas drawn from more than one paragraph and
summarising these.
2. Comprehension - (F) Inference

3.2.f.1

Understand what they read, in books they can read independently, by: drawing inferences such as inferring characters' feelings, thoughts and
motives from their actions, and justifying inferences with evidence.
2. Comprehension - (G) Prediction

3.2.g.1

Understand what they read, in books they can read independently, by: predicting what might happen from details stated and implied.
2. Comprehension - (H) Authorial Intent

3.2.h.1
3.2.h.2

Develop positive attitudes to reading and understanding of what they read by: discussing words and phrases that capture the reader’s interest and
imagination.
Understand what they read, in books they can read independently, by: identifying how language, structure, and presentation contribute to
meaning.
2. Comprehension - (I) Non Fiction

3.2.i.1
3.2.i.2
3.2.i.3
3.2.i.4
3.2.i.5

Retrieve and record information from non-fiction.
To accurate locate information independently in Non Fiction text in order to answer specific questions.
To discuss all features of Non Fiction Texts and identify the purpose of this structure. For example the use of photograms or diagrams.
In comprehension lessons / exercises to accurate respond to a range of non fiction questions from age appropriate text.
To locate the specific vocabulary and explain the meaning of words subject specific words in relation to the key theme of the text.

Back to Contents
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READING

YEAR 3 – Reading
2. Comprehension - (J) Discussing Reading
3.2.j.1

Participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others
say.

3.2.j.1

Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves.
3. Greater Depth / Above 110 scaled score

3.3.1

Skim materials and note down different views and arguments.

3.3.2

Pause appropriately in response to punctuation and/or meaning.

3.3.3

Justify predictions by referring to the story.

3.3.4

Begin to find meaning beyond the literal, e.g. the way impressions of people are conveyed through choice of detail and language.

3.3.5

Read ahead to determine direction and meaning in a story.

3.3.6

Investigate what is known about the historical setting and events and their importance to the story.

3.3.7

Deduce from the evidence in the text what characters are like.

3.3.8

Explore figurative language and the way it conveys meaning succinctly.

3.3.9

Identify the way a writer sets out to persuade.

3.3.10

Explore the relationship between a poet and the subject of a poem.

Back to Contents
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READING

Writing KPIs

Back to Contents
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WRITING

YEAR 3 – Writing
Working Towards

At the Expected Standard

3.1

To orally rehearse their ideas for writing
and record their ideas using a modelled
planning format.

3.16

In narrative writing, a setting and character are used and endings are
developed.

3.17

In narrative writing, sections are organised to support meaning.

3.2

To demonstrate some understanding of
purpose and audience.

3.18

In non-narrative writing, endings are related to the content.

3.3

To use simple and compound sentences
accurately.

3.19

In non-narrative writing, simple suggested devices including headings and sub
headings guide the reader through the text.

3.4

To proof read their work for errors and
make simple improvements with support.

3.20

To demonstrate an increase understanding of purpose and audience.

3.21

To plan their own writing.

3.5

To make more ambitions words choices
(maybe modelled language from
teacher).

3.22

To use the structure of a wide range of text types.

3.23

Proof read theirs and others’ work to check for errors and make improvements.

3.24

To make ambitious word choices.

Greater Depth
3.38

To plan and write with an
understanding of purpose and
audience throughout the text.

3.39

To make deliberate and ambitious
words choices (including
adverbials) to add detail, effect and
engage the reader.

3.40

First and third person and tenses
are used consistently and
accurately.

3.41

Ideas and material are confidently
grouped together to form
paragraphs showing more
confidence in grouping.

3.42

To punctuate direct speech
accurately.

3.43

Punctuation already taught is used
accurately and independently.

3.44

To use subordinate clauses
sometimes changing the positon of
the subordinate clause.

3.6

Usually maintain the correct tense.

3.25

To organise paragraphs into themes.

3.7

Use full range of punctuation from other
year groups accurately: Full stops.

3.26

Sentence openings are varied.

3.27

Complex sentences are used to convey more than one idea or piece of
information or to explain or give reasons.

3.28

Use full range of punctuation from other
year groups accurately: Exclamation
marks.

Use a range of sentences with more than one clause by using a wider range of
conjunctions, e.g. when, if, because, although.

3.29

To begin to use conjunction, adverbs and prepositions to show time, place and
cause.

Use full range of punctuation from other
year groups accurately: Questions marks.

3.30

Inverted commas are mostly used to punctuate direct speech.

3.45

3.31

Detail is added by the expansion of noun phrases before and after the noun and
with the use of adverbials.

To use a range of coordinating and
subordinating conjunctions.

3.46

3.32

Present and past tense are used appropriately and consistently with use of
progressive forms.

3.33

Use ‘a’ or ‘an’ correctly.

Spelling rules and patterns from
year 3 and 4 are being used
accurately including exceptions to
rules.

3.34

To sometimes use commas in clauses and phrases.

3.47

To use joined cursive handwriting.

3.35

Spelling rules and patterns from year 3 and 4 are being used with increasing
accuracy.

3.36

To spell some words with prefixes – ir –auto –in – dis- super – anti.

3.37

To spell some words with suffixes –ly –ous – ation.

3.8
3.9

3.10
3.11
3.12

Use full range of punctuation from other
year groups accurately: Capital letters.

Use full range of punctuation from other
year groups accurately: Commas in a list.
Use full range of punctuation from other
year groups accurately: Apostrophes for
possession and contractions.

3.13

Use sentences in different forms:
statements, questions, exclamations and
commands.

3.14

To spell some year 3 common exception
words.

3.15

To use joined cursive writing.

Back to Contents
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WRITING

Maths KPIs
Back to Contents
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MATHEMATICS

YEAR 3 – Mathematics
1. Number
3.1.1
3.1.2
3.1.3
3.1.4
3.1.5
3.1.6
3.1.7
3.1.8
3.1.9
3.1.10
3.1.11
3.1.12
3.1.13
3.1.14
3.1.15
3.1.16
3.1.17
3.1.18
3.1.19
3.1.20
3.1.21
3.1.22
3.1.23
3.1.24

Identify, represent and estimate numbers using different representations
Find 10 or 100 more or less than a given number.
Recognise the place value of each digit in a 3 digit number
Compare and order numbers up to 1000
Read and write numbers to 1,000 in numerals and words
Solve number problems and practical problems involving the above ideas
Count from 0 in multiples of 4 and 8
Count from 0 in multiples of 50 and 100.
Add and subtract numbers mentally, including 3 digit numbers & ones (365+5)
Add and subtract numbers mentally, including 3-digit numbers & tens (365+10)
Add and subtract numbers mentally, including 3-digit numbers & hundreds (365 +432)
Add numbers with up to 3 digits, using formal written methods of columnar addition.
Subtract numbers with up to 3 digit, using formal written methods of columnar subtraction.
Estimate the answer to a calculation and use the inverse operations to check answers.
Solve problems including missing number problems, place value and more complex addition and subtraction.
Recall and use the multiplication and division facts for the 3, 4 and 8 tables.
Write and calculate mathematical statements for multiplication using known multiplication tables, including 2-digit x 1-digit, using mental and
progressing to formal written methods.
Write and calculate mathematical statements for multiplication and division using known multiplication tables, including use of money and length
Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and
correspondence problems in which n objects are connected to m objectives.
Count up and down in tenths; recognise that tenths arise from dividing an object into ten equal parts and in dividing numbers or quantities by 10.
Recognise and use fractions as numbers: unit fractions and non-unit fractions with small denominators.
Recognise, find and write fractions of a discrete set of objects: unit fractions & non-unit fractions with small denominators.
Recognise and show, using diagrams, equivalent fractions with small denominators.
Compare and order unit fractions, and fractions with the same denominators.

Back to Contents
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MATHEMATICS

YEAR 3 – Mathematics
3.1.25
3.1.26
3.1.27

Add and subtract fractions with the same denominator within one whole.
Solve problems that involve all of the fraction objectives above
Add and subtract measures (length, weight and volume) with up to 3 digits, using formal written methods of columnar addition and subtraction.
2. Measure

3.2.1

Add and subtract amounts of money to give change using both £ and p in practical contexts.

3.2.2

Measure, compare, add & subtract lengths (m/cm/mm)

3.2.3

Measure, compare, add & subtract mass (kg/g)

3.2.4

Measure, compare, add & subtract volume/ capacity (l/ml).

3.2.5

Measure the perimeter of simple 2D shapes.

3.2.6

Tell and write the time from an analogue clock, including using Roman numerals from I to XII and 12 and 24 hour clocks

3.2.7

Estimate and read time with increasing accuracy to the nearest minute;

3.2.8

Record and compare time in terms of seconds, minutes, hours.

3.2.9

Use vocabulary such as o’clock, am/pm, morning, afternoon, noon and midnight.

3.2.10

Know the numbers of seconds in a minute and the number of days in each month, year and leap year.

3.2.11

Compare durations of events, for example to calculate time taken by particular events or tasks.
3. Geometry, position and direction

3.3.1

Recognise angles are a property of shape or a description of a turn.

3.3.2

Identify right angles; recognise that two right angles make a half-turn, three make three quarters & four a complete turn

3.3.3

Identify whether angles are greater than or less than a right angle

3.3.4

Identify horizontal and vertical lines and pairs of perpendicular & parallel lines.

3.3.5

Draw 2D shapes

3.3.6

Make 3D shapes using modelling materials

3.3.7

Recognise 3D shapes in different orientations; & describe them

Back to Contents
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MATHEMATICS

YEAR 3 – Mathematics
4. Statistics
3.4.1

Interpret and present data using bar charts

3.4.2

Interpret and present data using pictograms

3.4.3

Interpret and present data using tables

3.4.4

Read and present information from a bar chart that has a scale on the vertical axis

3.4.5

Solve 1-step and 2-step questions such as ‘How many more?’ and ‘How many fewer?’ using information presented in scaled bar charts pictograms
and other graphs

5. Greater Depth
3.5.1

Recognise the value of each digit in a 4-digit number and the value of a tenth

3.5.2

Know all multiplication facts up to 10 x 10 and be able to instantaneously answer questions such as, how many 7s in 42?

3.5.3

Add and subtract numbers with any number of digits using formal written methods

3.5.4

Begin to have an understanding about negative numbers recognising they are smaller than zero

3.5.5

Multiply and divide any 2-digit number by a single digit number and have an understanding of ‘remainder’

3.5.6

Can find fractional values (from ½ to 1/10 )of amounts up to 1000

3.5.7

Use knowledge of number to solve problems related to money, time and measures

3.5.8

Know that the total internal angles of a triangle measure 180° and can measure each

3.5.9

Can relate knowledge of time to problems related to timetables

3.5.10

Measure, compare, add and subtract more complex problems using common metric measures set out in Kg, g; Kl, l; Km and m, etc.

Back to Contents
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MATHEMATICS

Science Assessment Criteria
Back to Contents
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SCIENCE

YEAR 3 - Science: Working Scientifically
Planning

Obtaining and presenting evidence

Sc3.1

Can they use different ideas and suggest
how to find something out?

Sc3.6

Can they measure using different
equipment and units of measure?

Sc3.2

Can they make and record a prediction
before testing?

Sc3.7

Can they record their observations in
different ways? <labelled diagrams, charts
etc>

Sc3.3

Sc3.4

Sc3.5

Can they plan a fair test and explain why it
was fair?

Sc3.8

Can they set up a simple fair test to make
comparisons?

Can they describe what they have found
using scientific language?

Sc3.9

Can they make accurate measurements
using standard units?

Can they explain why they need to collect
information to answer a question?

Considering evidence and evaluating
Sc3.10

Can they explain what they have found out
and use their measurements to say
whether it helps to answer their question?

Sc3.11

Can they use a range of equipment
(including a data-logger) in a simple test?

Sc3.16

Can they suggest how to improve their
work if they did it again?

Greater Depth
Sc3.12

Can they record and present what they
have found using scientific language,
drawings, labelled diagrams, bar charts
and tables?
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Sc3.13

Can they explain their findings in different
ways (display, presentation, writing)?

Sc3.14

Can they use their findings to draw a
simple conclusion?

Sc3.15

Can they suggest improvements and
predictions for further tests?
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SCIENCE

YEAR 3 - Science: Biology
Animals, including humans

Plants

Sc3.17

Can they explain the importance of a nutritionally balanced diet?

Sc3.22

Sc3.18

Can they describe how nutrients, water and oxygen are transported
within animals and humans?

Can they identify and describe the functions of different parts of
flowering plants? (roots, stem/trunk, leaves and flowers)?

Sc3.23

Can they identify that animals, including humans, cannot make their
own food: they get nutrition from what they eat?

Can they explore the requirement of plants for life and growth (air,
light, water, nutrients from soil, and room to grow)?

Sc3.24

Can they explain how they vary from plant to plant?

Sc3.20

Can they describe and explain the skeletal system of a human?

Sc3.25

Sc3.21

Can they describe and explain the muscular system of a human?

Can they investigate the way in which water is transported within
plants?

Sc3.26

Can they explore the part that flowers play in the life cycle of
flowering plants, including pollination, seed formation and seed
dispersal?

Sc3.19

Greater Depth
Sc3.27

Can they explain how the muscular and skeletal systems work
together to create movement?

Sc3.28

Can they classify living things and non-living things by a number of
characteristics that they have thought of?

Sc3.29

Can they explain how people, weather and the environment can
affect living things?

Sc3.30

Can they explain how certain living things depend on one another to
survive?
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Sc3.31
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Can they classify a range of common plants according to many
criteria (environment found, size, climate required, etc.)?

SCIENCE

YEAR 3 - Science: Chemistry
Rocks
Sc3.32

Can they compare and group together different rocks on the basis of their appearance and simple physical properties?

Sc3.33

Can they describe and explain how different rocks can be useful to us?

Sc3.34

Can they describe and explain the differences between sedimentary and igneous rocks, considering the way they are formed?

Sc3.35

Can they describe in simple terms how fossils are formed when things that have lived are trapped within rock?

Sc3.36

Can they recognise that soils are made from rocks and organic matter?
Greater Depth

Sc3.37

Can they classify igneous and sedimentary rocks?

Sc3.38

Can they begin to relate the properties of rocks with their uses?

Back to Contents
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SCIENCE

YEAR 3 - Science: Physics
Forces and magnets
Sc3.39
Sc3.40
Sc3.41
Sc3.42
Sc3.43
Sc3.44
Sc3.45
Sc3.46
Sc3.47

Light

Can they compare how things move on different surfaces?
Can they observe that magnetic forces can be transmitted without
direct contact?
Can they observe how some magnets attract or repel each other?
Can they classify which materials are attracted to magnets and which
are not?
Can they notice that some forces need contact between two objects,
but magnetic forces can act at a distance?
Can they compare and group together a variety of everyday materials
on the basis of whether they are attracted to a magnet?
Can they identify some magnetic materials?
Can they describe magnets have having two poles (N & S)?
Can they predict whether two magnets will attract or repel each
other depending on which poles are facing?

Sc3.48
Sc3.49
Sc3.50
Sc3.51
Sc3.52
Sc3.53

Can they recognise that they need light in order to see things?
Can they recognise that dark is the absence of light?
Can they notice that light is reflected from surfaces?
Can they recognise that light from the sun can be dangerous and that
there are ways to protect their eyes?
Can they recognise that shadows are formed when the light from a
light source is blocked by a solid object?
Can they find patterns in the way that the size of shadows change?

Greater Depth
Sc3.54

Can they investigate the strengths of different magnets and find fair
ways to compare them?

Sc3.55
Sc3.56
Sc3.57
Sc3.58
Sc3.59
Sc3.60
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Can they explain why lights need to be bright or dimmer according to
need?
Can they explain the difference between transparent, translucent
and opaque?
Can they explain why lights need to be bright or dimmer according to
need?
Can they make a bulb go on and off?
Can they say what happens to the electricity when more batteries
are added?
Can they explain why their shadow changes when the light source is
moved closer or further from the object?

SCIENCE

Back to Contents

27

SCIENCE

Art Assessment Criteria
Back to Contents
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ART & DESIGN

YEAR 3 – Art
Drawing

Painting

Printing

 Can they show facial expressions in
their drawings?

 Can they predict with accuracy the
colours that they mix?

 Can they use their sketches to
produce a final piece of work?

 Do they know where each of the
primary and secondary colours sits
on the colour wheel?

 Can they write an explanation of
their sketch in notes?
 Can they use different grades of
pencil shade, to show different tones
and texture?

 Can they suggest improvements to
their work by keeping notes in their
sketch books?

Collage

Use of IT

 Can they cut very accurately?

 Can they work with life size
materials?

 Can they experiment using different
colours?

 Can they use their sketch books to
express feelings about a subject and
to describe likes and dislikes?
 Can they make notes in their sketch
books about techniques used by
artists?

 Can they use a range of brushes to
create different effects?

 Can they add onto their work to
create texture and shape?

 Can they use more than one type of
stitch?

 Can they make a 2 colour print?

 Can they create a background using
a wash?

3D/ Textiles

 Can they create pop-ups?

 Can they make a printing block?

Sketch books

 Can they overlap materials?

 Can they use mosaic?
 Can they use montage?

 Can they use the printed images they
take with a digital camera and
combine them with other media to
produce art work?

 Can they compare the work of
different artists?

 Can they use IT programs to create a
piece of work that includes their own
work and that of others (using web)?

 Can they explore work from other
periods of time?

 Can they use the web to research an
artist or style of art?

 Can they join fabric together to form
a quilt using padding?

Knowledge

 Can they use sewing to add detail to
a piece of work?
 Can they add texture to a piece of
work?

 Can they explore work from other
cultures?

 Are they beginning to understand
the viewpoints of others by looking
at images of people and understand
how they are feeling and what the
artist is trying to express in their
work?

Greater Depth
 Can they evaluate their learning process and make suggestions for improvement in their own and others’ artwork?
 Can they adapt or improve their original ideas?
 Can they explain why they have selected specific materials for their artwork?
 Can they begin to communicate influences of their artwork e.g. mood boards, artists, objects, nature?
Back to Contents
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ART & DESIGN

Computing Assessment Criteria
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COMPUTING

YEAR 3 - Computing
Computer Science

Information Technology

Digital Literacy

 Can they experiment with variables to control
models?
 Can they give an on-screen robot directional
instructions (e.g. 90/45 degree turns)?
 Can they write more complex programs
(leading to varying outcomes)?
 Do they understand input and output?
 Can they use commands to draw a shape (e.g.
square, rectangle and other regular shapes on
screen)?

 Can they use editing software to manipulate
media (e.g. crop, add effects, manipulate
audio)?
 Can they manipulate sound?
 Can they combine text, images and sounds and
show awareness of audience?

 Can they open and send an attachment?
 Can they find relevant information by browsing
a menu?
 Can they search for an image, then copy and
paste it into a
 document?
 Can they copy and paste text into a document?
 Do they know how to manipulate text (e.g.
underline text, centre text, change font and
size)?
 Can they save files (e.g. word doc, pictures) to
an appropriate folder?
E Safety
 Do they recognise the difference between the
work of others which has been copied
(plagiarism) and restructuring and representing materials in ways which are unique
and new?

Greater Depth
 Can they recognise the impact of keyword choice on search engine results (e.g. results ranked according to relevance)?
 Can they evaluate content (created/researched) against a given75goal?
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COMPUTING

Design and Technology Assessment Criteria
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DESIGN & TECHNOLOGY

YEAR 3 - Design and Technology
Design

Make

Evaluate

 Can they plan their design, using accurate
diagrams and labels?
 Can they plan the equipment/tools needed
and give reasons why?
 Can they start to order the main stages of
making their product?
 Can they identify a design criteria and establish
a purpose/audience for their product?
 How realistic are their plans? e.g. tools,
equipment, materials, components

 Can they use equipment and tools accurately
and safely?
 Can they select the most appropriate
materials, tools and techniques to use?
 Can they manipulate materials using a range of
tools and equipment?
 Can they measure, cut and assemble with
increasing accuracy?

 Start to think about their ideas as they make
progress and be willing to make changes if this
helps them to improve their work?
 Can they assess how well their product works
in relation to the purpose?
 Can they explain what they changed which
made their design even better?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they choose the right
ingredients for a product?
 Can they use equipment safely?
 Can they make sure that their
product looks attractive?
 Can they describe how their
combined ingredients come
together?
 Can they set out to grow plants
such as cress and herbs from seed
with the intention of using them
for their food product?
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Textiles
 Can they join textiles of different
types in different ways?
 Can they choose textiles both for
their appearance and also
qualities?
 Can they begin to use a range of
simple stitches?

Mechanisms
 Can they make a product which
uses mechanical components?
 Can they use a range of
components? e.g. levers, linkages
and pneumatic systems

33

Construction
 Can they join materials effectively
to build a product?
 Can they use a range of
techniques to shape and mould?
 Can they use finishing
techniques? e.g. sanding,
varnishing, glazing, etc
 Can they work accurately to make
cuts and holes?

DESIGN & TECHNOLOGY

Geography Assessment Criteria
Back to Contents
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GEOGRAPHY

YEAR 3 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Do they use correct geographical
words to describe a place and the
events that happen there?
 Can they identify key features of
a locality by using a map?
 Can they begin to use 4 figure
grid references?
 Can they accurately plot NSEW on
a map?
 Can they use some basic OS map
symbols?
 Can they make accurate
measurement of distances within
100Km?

 Can they use maps and atlases
appropriately by using contents
and indexes?
 Can they describe how volcanoes
are created?
 Can they describe how
earthquakes are created?
 Can they confidently describe
physical features in a locality?
 Can they locate the
Mediterranean and explain why it
is a popular holiday destination?
 Can they recognise the 8 points of
the compass (N,NW, W, S, SW, SE,
E, NE)?

 Can they describe how volcanoes
have an impact on people’s lives?
 Can they confidently describe
human features in a locality?
 Can they explain why a locality
has certain human features?
 Can they explain why a place is
like it is?
 Can they explain how the lives of
people living in the
Mediterranean would be
different from their own?

 Can they name a number of
countries in the Northern
Hemisphere?
 Can they locate and name some
of the world’s most famous
volcanoes?
 Can they name and locate some
well-known European countries?
 Can they name and locate the
capital cities of neighbouring
European countries?
 Are they aware of different
weather in different parts of the
world, especially Europe?

Greater Depth
 Can they work out how long it
would take to get to a given
destination taking account of the
mode of transport?
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 Can they explain why a locality
has certain physical features?

 Can they explain how people’s
lives vary due to weather?
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 Can they name the two largest
seas around Europe?

GEOGRAPHY

History Assessment Criteria
Back to Contents
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HISTORY

YEAR 3 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they describe events and periods using the
words: BC, AD and decade?
 Can they describe events from the past using
dates when things happened?
 Can they describe events and periods using the
words: ancient and century?
 Can they use a timeline within a specific time
in history to set out the order things may have
happened?
 Can they use their mathematical knowledge to
work out how long ago events would have
happened?

 Do they appreciate that people in the past
would not have communicated as we do or
have eaten as we do?
 Can they begin to picture what life would have
been like for people in the past?
 Can they recognise that Britain has been
invaded by several different groups over time?
 Do they realise that invaders in the past would
have fought fiercely, using hand to hand
combat?
 Can they suggest why certain events happened
as they did in history?
 Can they suggest why certain people acted as
they did in history?

 Do they recognise the part that archaeologists
have had in helping us understand more about
what happened in the past?
 Can they use various sources of evidence to
answer questions?
 Can they use various sources to piece together
information about a period in history?
 Can they research a specific event from the
past?
 Can they use their ‘information finding’ skills in
writing to help them write about historical
information?
 Can they, through research, identify similarities
and differences between given periods in
history?

Greater Depth
 Can they set out on a timeline, within a given
period, what special events took place?
 Can they begin to recognise and quantify the
different time periods that exists between
different groups that invaded or settled in
Britain?
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 Can they begin to appreciate why Britain
would have been an important country to have
invaded or settled in?
 Can they appreciate that war/s would
inevitably have brought much distress and
bloodshed?
 Do they have an appreciation that wars start
for specific reasons and can last for a very long
time?
 Do they appreciate that invaders were often
away from their homes for very long periods
and may have been ‘homesick’?
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 Can they begin to use more than one source of
information to bring together a conclusion
about an historical event?
 Can they use specific search engines on the
Internet to help them find information more
rapidly?

HISTORY

Languages Assessment Criteria
Back to Contents
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LANGUAGES

YEAR 3 AND YEAR 4 - Languages
Listening and responding

Speaking

Reading and responding

 Do they understand short
passages made up of familiar
language?

 Can they have a short
conversation where they are
saying 2-3 things?

 Can they read and understand
short texts using familiar
language?

 Do they understand instructions,
messages and dialogues within
short passages?

 Can they use short phrases to
give a personal response?

 Can they identify and note the
main points and give a personal
response?

 Can they identify and note the
main points and give a personal
response on a passage?

 Can they write 2-3 short
sentences on <a familiar topic>?
 Can they say what they like and
dislike about <a familiar topic>?

 Can they read independently?
 Can they use a bilingual
dictionary or glossary to look up
new words?

Spoken at near normal speed with no Although they use mainly memorised
interference. May need short sections language, they occasionally
repeated.
substitute items of vocabulary to
vary the questions or statements.
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Writing
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They write short phrases from
memory and their spelling is readily
understandable.

LANGUAGES

Music Assessment Criteria
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MUSIC

YEAR 3 – Music
Performing & Improvising
 Can they sing songs from memory with accurate pitch
and in tune?
 Do they show control in voice and pronounce the
words in a song clearly (dictation)?
 Can they sing songs confidently both solo and in
groups?
 Can they play notes on instrument clearly and including
steps/ leaps and pitch?
 Can they perform own part with increased control or
accuracy when singing or playing both tuned and
untuned percussion?
 Do they know number of beats in a minim, crotchet,
quaver and semibreve and recognise symbols
(duration)?
 Can they play with a sound-then-symbol approach?
 Can they use silence for effect and know symbol for a
rest (duration)?

Composing (including notation)

Listening & Appraising

 Can they compose and perform
melodies using three or four
notes?

 Can they internalise the pulse in music?

 Can they make creative use of
the way sounds can be changed,
organised and controlled
(including ICT)?

 Can they start to use musical dimensions vocabulary
to describe music–duration, timbre, pitch, dynamics,
tempo, texture, structure?

 Can they create accompaniments
for tunes using drones or melodic
ostinato (riffs)?
 Can they create (dotted)
rhythmic patterns with
awareness of timbre and
duration?
 Can they use musical dimensions
together to compose music?

 Do they know the difference between pulse and
rhythm?

 Can they use relevant musical vocabulary (e.g. pitch,
rhythm, tempo and pulse) when talking about the
elements of music within a piece?
 Can they recognise changes in the music using word
like ‘pitch’ (high/low), ‘timbre’ (sound quality),
‘dynamics’ (loud or soft) and ‘tempo’ (fast or slow)?
 Can they describe different purposes of music in
history/ other cultures?

 Can they improvise (including call and response) within
a group using 1 or 2 notes?
 Can they create and repeat extended rhythmic
patterns, vocally or by clapping?
Greater Depth
 Do they understand how mouth shapes can affect
voice sounds?
 Can they make their own symbols for notation as part
of a class score?

 Can they create an
accompaniment to a known
song?

 Can they identify different melodic patterns?
 Can they recognise how music can reflect different
intentions?

 Can they create melodic phrases?
Back to Contents

 Can they identify and recall rhythmic and melodic
patterns.
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MUSIC

Physical Education Assessment Criteria
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PHYSICAL EDUCATION

YEAR 3 - Physical Education
Acquiring and developing skills

Evaluating and improving

 Can they select and use the most
appropriate skills, actions or
ideas?

 Can they explain how their work
is similar and different from that
of others?

 Can they explain why it is
important to warm-up and cooldown?

Dance
(also covered in Dance section)
 Can they improvise freely,
translating ideas from a stimulus
into movement?

 Can they move and use actions
with co-ordination and control?

 With help, do they recognise how
performances could be
improved?

 Can they identify some muscle
groups used in gymnastic
activities?

 Can they share and create
phrases with a partner and in
small groups?

Health and fitness

 Can they repeat, remember and
perform these phrases in a
dance?
Games

Gymnastics

Athletics

 Can they throw and catch with
control when under limited
pressure?

 Can they use a greater number of
their own ideas for movement in
response to a task?

 Can they run at fast, medium and
slow speeds, changing speed and
direction?

 Are they aware of space and use
it to support team-mates and
cause problems for the
opposition?

 Can they adapt sequences to suit
different types of apparatus and
their partner’s ability?

 Can they link running and
jumping activities with some
fluency, control and consistency?

 Do they know and use rules fairly
to keep games going?

 Can they explain how strength
and suppleness affect
performances?

 Can they make up and repeat a
short sequence of linked jumps?

 Can they keep possession with
some success when using
equipment that is not used for
throwing and catching skills?

 Can they compare and contrast
gymnastic sequences,
commenting on similarities and
differences?
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Outdoor/
adventurous
 Can they follow a map in a
familiar context?
 Can they move from one location
to another following a map?
 Can they use clues to follow a
route?
 Can they follow a route safely?

 Can they take part in a relay
activity, remembering when to
run and what to do?
 Do they throw a variety of
objects, changing their action for
accuracy and distance?
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PHYSICAL EDUCATION

Swimming (if covered)
Lower attainers

Mid attainers

 Can they swim between 25 and 50 metres
unaided?

 Can they swim between 50 and 100 metres
and keep swimming for 45 to 90 seconds?

 Can they keep swimming for 30 to 45 seconds,
using swimming aids and support?

 Do they use 3 different strokes, swimming on
their front and back?

 Can they use a variety of basic arm and leg
actions when on their front and on their back?

 Can they control their breathing?

 Can they swim on the surface and lower
themselves under water?
 Can they take part in group problem-solving
activities on personal survival?
 Do they recognise how their body reacts and
feels when swimming?
 Can they recognise and concentrate on what
they need to improve?

Back to Contents

 Can they swim confidently and fluently on the
surface and under water?
 Do they work well in groups to solve specific
problems and challenges, sharing out the work
fairly?

Higher attainers
 Can they swim further than 100 metres?
 Can they swim fluently and confidently for
over 90 seconds?
 Do they use all 3 strokes with control?
 Can they swim short distances using butterfly?
 Do they breathe so that the pattern of their
swimming is not interrupted?
 Can they perform a wide range of personal
survival techniques confidently?

 Do they recognise how swimming affects their
body, and pace their efforts to meet different
challenges?

 Do they know what the different tasks demand
of their body, and pace their efforts well to
meet challenges?

 Can they suggest activities and practices to
help improve their own performance?

 Can they describe good swimming technique
and show and explain it to others?
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PHYSICAL EDUCATION
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PHYSICAL EDUCATION

Dance Assessment Criteria
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DANCE

YEAR 3 - Dance
At the Expected Standard
 Do they improvise freely, translating ideas from a stimulus into movement?
 Can they create dance phrases that communicate ideas?
 Do they share and create phrases with a partner and in small groups?
 Can they repeat, remember and perform these phrases in a dance?
 Do they use dynamic, rhythmic and expressive qualities clearly and with control?
 Do they understand the importance of warming-up and cooling-down?
 Do they recognise and talk about the movements used and the expressive qualities of dance?
 Can they suggest improvements to their own and other people’s dances?
Greater Depth
 Do they use a wide range of movements when improvising?
 Can they choose appropriate movements to express the idea, mood and feeling of a dance?
 Can they take the lead when creating dances with a partner or in a group?
 Do they show a greater understanding of how to compose dance phrases?
 Can they show greater fluency and control in their movements?
 Do they interpret rhythm well, using a range of musical accompaniments?
 Do they interpret and express their thoughts clearly when talking about dance?
 Can they make appropriate suggestions about how work could be improved?
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DANCE

Personal, Social and Health Education
Assessment Criteria
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PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 3 - Personal, Social and Health Education
Celebrating Difference
 I can tell you about a time
when my words affected
someone’s feelings and
what the consequences
were
 I can give and receive
compliments and know
how this feels

Dreams and Goals
 I can evaluate my own
learning process and
identify how it can be
better next time
 I am confident in sharing
my success and know
how to store my feelings
of success in my internal
treasure chest

Healthy Me

Relationships

 I can identify things ,
people and places that I
need to keep safe from,
and can tell you some
strategies for keeping
myself safe including who
to go to for help

 I can explain how some of
the actions and work of
people around the world
help and influence my life
and can show an
awareness of how this
could affect my choices

 I can identify how bodies
change on the inside
during the growing up
process and tell you why
these changes are
necessary

 I can explain how some of
the actions and work of
people around the world
help and influence my
life, and how the things
we buy and use affect
their livelihood

 I can describe fully the
changes that take place
inside bodies during the
growing up process and
can explain accurately
how each helps to
prepare bodies for
making babies

 I can express how being
anxious or scared feels

Changing Me

 I recognise how I feel
about these changes
happening to me and
know how to cope with
these feelings

Greater Depth (Working Beyond)
 I can recognise and
describe a time when my
words affected
someone‘s feelings and
explain the effect this had
on our relationship

 I can recognise and
express strengths in
tackling a learning
challenge and plan steps
to help me do better next
time

 I can judge the levels of
risk involved in different
situations and I can select
and describe suitable
strategies for keeping
myself safe

 I can give and receive
genuine compliments and
know how this feels and
affects me and the other
person

 I am confident to share
both my success and
difficulties, and I know
how to store my feelings
of success in my internal
treasure chest

 I can express and respond
appropriately to feelings
of anxiety or fear
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 I can express a sense of
the responsibility we have
for each other

 I can express how I feel
about these changes
happening to me and can
weigh up the positives
and the negatives, and I
understand how to
manage these feelings

PERSONAL, SOCIAL AND HEALTH EDUCATION

Religious Education Assessment Criteria
Back to Contents
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RELIGIOUS EDUCATION

YEAR 3 - Religious Education
Believing

Expressing

Living

 Describe some of the ways in which Christians
Hindus and/or Muslims describe God.

 Suggest why having a faith or belief in
something can be hard.

 Ask questions and suggest some of their own
responses to ideas about God.

 Make connections between stories in the Bible
and what Christians believe about creation, the
Fall and salvation.

 Identify how and say why it makes a difference
in people’s lives to believe in God.

 Discuss their own and others’ ideas about why
humans do bad things and how people try to
put things right.

 Describe some ways Christians say God is like,
with examples from the Bible, using different
forms of expression.
 Describe the practice of prayer in the religions
studied.
 Make connections between what people
believe about prayer and what they do when
they pray.
 Make connections between stories, symbols
and beliefs with what happens in at least two
festivals.
 Identify similarities and differences in the way
festivals are celebrated within and between
religions.

 Give examples of how and suggest reasons
why Christians use the Bible today.
 Describe ways in which prayer can comfort and
challenge believers.
 Describe and comment on similarities and
differences between how Christians, Muslims,
Hindus and/or Sikhs pray.

 Explore and suggest ideas about what is worth
celebrating and remembering in religious
communities and in their own lives.
 Discuss links between the actions of Christians
in helping others and ways in which pupils
themselves help others.

 Ask questions and give ideas about what
matters most to believers in festivals (e.g.
Easter, Eid).
 Suggest at least two reasons why being a
Christian is a good thing in Britain today, and
two reasons why it might be hard sometimes.

 Describe some examples of what Christians do
to show their faith, and make connections with
some Christian beliefs and teachings.
 Describe some ways in which Christian express
their faith through hymns and modern worship
songs.
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RELIGIOUS EDUCATION

Global Citizenship Assessment Criteria
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GLOBAL CITIZENSHIP

YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 how fairness may not always mean equal
treatment

 begin to identify bias and opinion

 positivity about the ways in which one is both
similar to others and uniquely different

 some causes and effects of poverty and
inequality (including gender inequalities) at
local, national and global levels

 give evidence for an argument, assess different
viewpoints and present

 value what contributes to own identity

 counter-arguments
 imagine alternative possibilities and suggest
new ideas to solve problems

Identity and diversity

Empathy

Commitment to social justice and equity

 diversity of cultures and societies within and
beyond own experience

 adapt behaviour to take into account feelings
of others

 offence at unfair treatment of others locally
and globally

 contributions of different cultures to our lives

 empathise with people in local and more
distant contexts

 sense of justice

 nature of prejudice, racism and sexism and
ways to combat these

 understand impacts of prejudice and
discrimination

 growing interest in world events and global
issues

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 global connections between peoples and
countries (e.g. through trade and
communications

 identify connections between personal
decisions and issues affecting people locally
and globally

 readiness to think through consequences of
words, actions and choices on others

 how local actions affect the wider world

 explore reasons for negative feelings towards
others and in new or difficult situations
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 belief that it is everyone’s responsibility to
challenge prejudice and discrimination

GLOBAL CITIZENSHIP

YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 people’s dependencies on the environment

 listen attentively, question and respond to
others

 valuing difference

 basics of climate change (causes and effects)
 environmentally responsible living and global
inequalities in ecological footprints

 express own views and ideas on issues clearly,
using a range of appropriate methods

 recognising the benefits of listening to a range
of different perspectives and viewpoints

 give reasons, evidence and examples in
support of an opinion

Peace and conflict

Cooperation and conflict resolution

 some causes and effects of conflict at all levels
from personal to global

 work cooperatively to solve problems or
achieve goals

 strategies for managing, resolving and
preventing conflict, including ‘win-win’
solutions

 use strategies to manage anger, frustration
and aggressive feelings

Concern for the environment and commitment
to sustainable development
 sense of responsibility for the environment
and the use of resources

 use knowledge of others’ viewpoints to resolve
problems and compromise

 commitment to taking action to protect and
improve the environment and quality of life for
people locally and globally

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 UN Convention on the Rights of the Child

 describe feelings about changes in own life and
locality

 active participation in school-based decision
making

 describe feelings about changes and events in
own setting and the wider world

 proactive inclusion of other people, especially
those who may face barriers to participating
fully

 examples of conflicts past and present in own
society and others

 reasons why some people have their rights
denied
 those responsible for rights being met (e.g.
teachers, local and national government)

 use strategies to cope with challenging times
 recognise when there may be no single right or
wrong answer
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GLOBAL CITIZENSHIP

YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Power and governance

Informed and reflective action

Belief that people can bring about change

 the need for rules in own school and wider
society and how people can take part in
making and changing them

 participate in decision making in school

 belief that individuals and groups can improve
situations

 basics of how own country and region is
governed
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 contribute to the well-being of the wider
community
 share opinions and evidence on issues with
others including decision-makers and elected
representatives
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 willingness to cooperate with others to change
things for the better

GLOBAL CITIZENSHIP

