Assessment Criteria & KPIs
to support planning and assessment in Year 6

We are trusted with Parents’ most precious possessions…
… treasure them.
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Introduction
• This booklet provides a breakdown of the assessment criteria to support planning for progression in:
-

English, including Spoken Language, Drama, Reading, Writing
Mathematics
Science
Art and design
Computing
Design and technology
Geography
History
Languages
Music
Physical Education, including Dance and Swimming
Personal, social and health education
Religious education
Global citizenship.

• It is set out in year group expectations. In most subjects there is an additional section which is aimed at supporting planning for
greater depth.
• Each set of criteria includes knowledge, skills and understanding to draw on when planning schemes of learning.
• When planning schemes of learning, some subject areas may not be drivers in some topics. It is expected that all knowledge,
skills and understanding will be taught during the year. Teachers should consider this principle when mapping the curriculum in
preparation for each year.
• Some areas of learning are supported by whole school schemes. When using schemes, academies should ensure that they
include teaching opportunities for pupils to progress towards the sufficient depth.
• When planning lessons, teachers should base intended learning outcomes/challenges on the assessment criteria for each subject
and should share these with pupils.
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Summative Judgements
• At the end of each term, teachers should make a ‘best fit’ summative judgement for each subject that has been a driver for that
term’s scheme of learning, basing their judgements using the following:
- Working towards the nationally expected standard
- Working at the nationally expected standard
- Working at greater depth within the expected standard.

Pre-Learning Tasks
• Pre-learning tasks ensure that learners are directly involved in the planning process. Well planned pre-learning tasks should help
to bring out what learners already know; what misconceptions they may have and what really interests them. Teachers should
take account of the outcomes from pre-learning tasks to plan the subsidiary learning challenges for each major area of study.

Application of key skills
• In addition, there is an expectation that teachers apply English, mathematics and ICT skills where it is appropriate to do so. The
main idea is to use the knowledge, skills and understanding matrices for each subject to bring to teachers’ attention the level of
work expected around each learning challenge. In addition, there should be careful consideration given to the quality of work
produced by learners in the core subject areas.

Reflection
• Time for learners to reflect or review their learning is central to the whole process. This is in keeping with the ‘Learning to Learn’
principles where reflection is seen as a very important part of individuals’ learning programmes. Within the curriculum it is
suggested that the final learning challenge is handed over for learners to reflect on their learning. The idea is that learners
present their learning back to the rest of the class or another appropriate audience making the most of their oracy and ICT skills
to do so. Initially, learners may require a great deal of direction so the reflection time may need to be presented in the form of a
question which helps them to review their work.
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Reading Assessment Descriptors
 The Key Assessment Indicators have been devised for each Year group based on the National Curriculum. A range of Indicators
from different sources have been used in order to ensure that the Indicators match current DFE/STA guidance documents such
as the Teacher Assessment Frameworks. When compiling the indicators – a cross referencing process was carried out against
current materials (Focus Education – assessing without levels, NAHT (KPIs), Rising stars Progression documents, Teacher
Assessment Frameworks).
 The indicators for reading have been based around key areas to teach reading effectively. These have been used for each year
group:
- Word Reading – Fluency and Decoding
- Comprehension – (A) Range of Reading
- Comprehension – (B) Familiarity of Texts
- Comprehension – (C)Poetry and Performance
- Comprehension – (D) Word Meanings
- Comprehension – (E) Understanding
- Comprehension – (F) Inference
- Comprehension – (G) Prediction
- Comprehension – (H) Authorial Intent
- Comprehension – (I) Non fiction
- Comprehension – (J) Discussing Reading
- Greater Depth Statements (Focus Education)
Comprehension Note for references to ‘age-appropriate' texts:
 The English programmes of study: key stages 1 and 2 (page 26) states that ‘The knowledge and skills that pupils need in order to
comprehend are very similar at different ages. That is why the programme of study for comprehension in years 3 and 4 and
years 5 and 6 are similar: the complexity of the writing increases the level of challenge.’ It goes on to say (page 35) that ‘Pupils
should continue to apply what they have already learnt to more complex writing.’ For this reason, the ‘What to look for’
descriptors read very similarly across the year groups for comprehension, so progression is achieved by increasing the
complexity and challenge of what pupils are being asked to read and the questions they are being asked to discuss. The
examples given are drawn from ‘age-appropriate’ texts. Pupils should not be assessed as meeting or exceeding expectations if
they are not reading and discussing texts suitable to their age group.
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Writing Assessment Criteria
 The writing assessment has been compiled by using a range of sources. The objectives are progressive in order to ensure
development of skills across the year and the school.
 The criteria is to be used as an evidenced based approach to build up a secure judgement of the child by the end of the year.
 Each half term - two pieces of writing will be analysed against the criteria.
 After each piece - targets will be set for the pupils against the objectives.
 This will build up an evidence base of at least 12 pieces of writing - however teachers can use more from a range of subject areas
- not just English lessons.
 When analysing the writing, evidence of the criteria will be analysed against using the marking code.
 This ensures staff are clear about the pupil strengths and areas for development.
 It should make writing marking more focused and specific.
 It allows feedback to pupils and parents to become much more focused/specific.

Maths
This document provides the objectives to be covered in each year group.
 The objectives should be used to plan from and then to assess against.
 The objectives are available on O-Track.
 The objectives should be used as a formative assessment tool in order to provide an accurate pitch of learning.
 They should be used to form success criteria within books and to evaluate marking against.
 Pupils can also use the objectives to evaluate against and provide feedback on their learning.





Summative Assessments
Each term pupils will undertake a summative test. This will provide a scaled score to measure progress against. 3 summative
tests will be undertaken each year.
The summative test will question-level analysed so that strengths and areas for development for each pupil can be determined.
During the year the test outcomes and key assessment indicators will be combined to make a judgement on the pupils.
The overall judgement and the test score will be input into Otrack each term.
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PSHE
 Assessment and progression in PSHE is based on the Jigsaw scheme of work. The following information explains how the scheme
supports progression in learning and assessment.
 “Each Puzzle (except Puzzle 1) has a built-in assessment task towards the end, usually in Piece 5 or 6. This task is the formal
opportunity for teacher assessment, but also offers children the chance to assess their own learning and have a conversation
with the teacher about their two opinions. The task can usually be used as evidence in the Jigsaw Journal.
 Each Puzzle has a set of three attainment descriptors for each year group: Working towards, Working at, and Working beyond.
At the beginning of a Puzzle, children can be given the ‘My Jigsaw Learning Record’ for that Puzzle, so that it is clear to them
what they are aiming to achieve.”
 The objectives for planning and assessment are based on the Working at attainment descriptors. The Greater Depth objectives
are based on the Working beyond attainment descriptors.

RE
 RE assessment is taken from the recommended key questions for each year group in the Doncaster Agreed Syllabus.
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Spoken Language Assessment Criteria
Back to Contents
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SPOKEN LANGUAGE

YEAR 6 - Spoken Language
Listening & responding
Sp6.1

I ask questions to develop ideas and take
account of others’ views.

Sp6.2

I listen to, and consider the options of,
others in discussions. I evaluate their ideas
and respond to them.
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Use of language
Sp6.3

Sp6.4

I sustain and argue a point of view in a
debate, using the formal language of
persuasion.
I express possibilities using hypothetical
and speculative language.

Sp6.5

I engage listeners through choosing
appropriate vocabulary and register that is
matched to the context.

Sp6.6

I talk confidently and fluently in a range of
situations, using formal and Standard
English, if necessary.
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Participating
Sp6.7

I explain ideas and opinions giving reasons
and evidence.

Sp6.8

I take an active part in discussions, making
contributions and taking on different roles.

Sp6.9

I perform my own compositions, using
appropriate intonation, volume and
expression so that literal and implied
meaning is clear.

Sp6.10

I perform poems and plays from memory,
making deliberate choices about how to
convey ideas about characters, contexts
and atmosphere.

SPOKEN LANGUAGE

Drama (Optional) Assessment Criteria
Back to Contents
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DRAMA

YEAR 6 - Drama
Creating
Dr6.1

In response to a range of stimulus material
including scripts of plays, plan drama,
record and notate ideas which
demonstrate imagination.

Dr6.2

Work co-operatively and sensitively with
others in a group in creating drama.

Dr6.3

Explore issues and themes and write plays
using the conventions of script writing.

Dr6.4

Consider how images create meaning and
experiment with objects, physical imagery,
gesture and space.
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Performing
Dr6.5

Work sensitively and supportively with
others in a range of presentations and
performances.

Dr6.6

Using a range of skills participate in short
extracts from plays including a play by
Shakespeare.

Dr6.7

Dr6.8

Show awareness of audience using the
space in original ways to communicate the
intended meaning.
Show basic understanding of the
relationship between content and form.
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Responding
Dr6.9

Recognise and use a range of theatre
terms and connect these with drama they
see, or in which they take part, in and out
of school.

Dr6.10

When creating and performing, reflect on
their own and each other’s drama work
providing constructive responses and ideas
for improving it.

Dr6.11

Reflect on different ways that the same
content can be portrayed.

DRAMA

Reading KPIs

Back to Contents
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READING

YEAR 6 – Reading
1. Word Reading - Fluency, Decoding and Reading Stamina
6.1.a.1

Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words that they meet.

6.1.a.2

Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.

6.1.a.3

Read aloud books closely matched to their improving fluency and understanding, sounding out unfamiliar words accurately, automatically and
without undue hesitation.

6.1.a.4

In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.

6.1.a.5

Prepare readings with appropriate intonation to show their understanding.

6.1.a.6

Read silently and discuss what they have read.

6.1.a.7

Use combined knowledge of phonemes and word derivations to pronounce words correctly, for example: arachnophobia, audience.

6.1.a.8

Read fluently, using punctuation to inform meaning.
2. Comprehension - (A) Range of Reading

6.2.a.1

Maintain positive attitudes to reading and understanding of what they read by: continuing to read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks.

6.2.a.2

Maintain positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for
a range of purposes.

6.2.a.3

Pupil can make comparisons within and between books and between versions of the same text, giving examples to support opinions: e.g. Stanley is
a bit like Sirius Black because they are both held captive even though they are innocent.
2. Comprehension - (B) Familiarity with Texts

6.2.b.1

Maintain positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including
myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions.

6.2.b.2

Maintain positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in and across a
wide range of writing.

Back to Contents
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READING

YEAR 6 – Reading
2. Comprehension - (C) Poetry and Performance
6.2.c.1
6.2.c.2
6.2.c.3

Maintain positive attitudes to reading and understanding of what they read by: learning a wider range of poetry by heart.
Maintain positive attitudes to reading and understanding of what they read by: preparing poems and plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the meaning is clear to an audience.
To recognise and find examples of simile / metaphor / alliteration / personification in poems.
2.Comprehension - (D) Word Meanings

6.2.d.1
6.2.d.2
6.2.d.3
6.2.d.4

To identify how the writers' choice of vocabulary is contributing to the meaning of the text or impacts on the reader.
To select words and phrases which show how a character is feeling.
To recognise different types of vocabulary which has been used for effect or impact.
To independently use dictionary in order to decipher meaning from the text.
2. Comprehension - (E) Understanding

6.2.e.1
6.2.e.2
6.2.e.3
6.2.e.4

Understand what they read by: checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in
context.
Pupils can usually ask themselves questions to improve their understanding when independently reading an age-appropriate texts: e.g. Well, if the
water all disappeared from Green Lake because of a curse, I wonder if it could be brought back again somehow?
Understand what they read by: summarising the main ideas drawn from more than one paragraph, identifying key details that support the main
ideas.
Identify and explain how writers use grammatical features for effect, for example, the use of short sentences to build tension.
2. Comprehension - (F) Inference

6.2.f.1
6.2.f.2

6.2.f.3

Understand what they read by: drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions and justifying
inferences with evidence.
Pupil can draw inferences from their independent reading of age-appropriate texts and explains thinking, routinely returning to text to support
opinions: e.g. Mr Pendanski sits in a circle with the boys and ask them about their future. He seems to really care about them because he won't let
X-ray laugh at the idea of Magnet being an animal trainer. He talks to all of them with respect but he's not soft because he tells them they are each
the only person responsible for them being there.
Explain and comment on explicit and implicit points of view.

Back to Contents
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READING

YEAR 6 – Reading
2. Comprehension - (G) Prediction
6.2.g.1
6.2.g.2

Understand what they read by: predicting what might happen from details stated and implied.
Pupil can usually read 'between the lines' when independently reading an age-appropriate text and draw on their experience of similar texts to
predict what might happen next, usually identifying clues the writer has planted for the reader: e.g. I think we're being told about the yellowspotted lizard and how it likes to live in holes because Stanley is going to get bitten by one. The author just made sure in the previous chapter that
we know the boys use holes to go to the bathroom so the reader is being set up for it. Magnet also warns him, and often when a character gets a
warning it also warns the reader the bad thing is going to happen.
2. Comprehension - (H) Authorial Intent

6.2.h.1
6.2.h.2

Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader.
Understand what they read by: identifying how language, structure and presentation contribute to meaning.
2. Comprehension - (I) Non Fiction

6.2.i.1
6.2.i.2
6.2.i.3
6.2.i.4

6.2.i.5

Distinguish between statements of fact and opinion.
Pupil can usually, in their reading of age-appropriate texts, distinguish opinions and assertions from facts, questioning what they read and looking
for evidence to support questions within a text or in footnotes or references.
Retrieve, record and present information from non-fiction.
Pupil can usually identify questions to be answered beforehand and use the specific features of age-appropriate non-fiction texts on paper and on
screen to answer them. Usually records information in a form that can be easily retrieved. Usually presents information in ways that are coherent
and useful to themselves and others.
To retrieve key vocabulary for the text and explain the meaning in context.
2. Comprehension - (J) Discussing Reading

6.2.j.1
6.2.j.2
6.2.j.3
6.2.j.4
6.2.j.5
6.2.j.6

Maintain positive attitudes to reading and understanding of what they read by: recommending books that they have read to their peers, giving
reasons for their choices.
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and
challenging views courteously.
Express a personal point of view about a text, giving reasons linked to evidence from texts.
Make connections between other similar texts, prior knowledge and experience and explain the links.
Compare different versions of texts and explain the differences and similarities.
Recognise the writer’s point of view and discuss it.

Back to Contents
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READING

YEAR 6 – Reading
3. Greater Depth / Above 110 scaled score
6.3.1

Explain the structural devices used to organise a text.

6.3.2

Comment on the structural devices used to organise the text.

6.3.3

Read several texts on the same topic to find and compare information.

6.3.4

Explain the main purpose of a text and summarise it succinctly.

6.3.5

Draw inferences from subtle clues across a complete text

6.3.6

Recognise the impact of the social, historical, cultural on the themes in a text.

6.3.7

Compare and contrast the styles of different writers with evidence and explanation.

6.3.8

Evaluate the styles of different writers with evidence and explanation.

6.3.9

Prepare poems and plays to read aloud and to perform, using body language, tone, pitch and volume to engage the audience.

6.3.10

Compare and contrast the language used in two different texts.

6.3.11

Identify the grammatical features/techniques used to create mood, atmosphere, key messages, attitudes.

6.3.12

Evaluate the impact of the grammatical features/techniques used to create mood, atmosphere, key messages, attitudes.

6.3.13

Identify how writers manipulate grammatical features for effect.

6.3.14

Analyse why writers make specific vocabulary choices.

6.3.15

Give a personal response to a range of literature and non-fiction texts, stating preferences and justifying them.

6.3.16

Explain how and why a text has impact on a reader.

6.3.17

Identify how characters change during the events of a longer novel.

6.3.18

Explain the key features, themes and characters across a text.

6.3.19

Compare and contrast characters, themes and structure in texts by the same and different writers.

6.3.20

Explain the author’s viewpoint in a text and present an alternative point of view.

6.3.21

Explain an opinion, referring to the text to justify it; Point, Evidence and Explanation (PEE).

6.3.22

Present a counter-argument in response to others’ points of view using evidence from the text and explanation (PEE).

6.3.23

Re-present collated information.

Back to Contents
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READING

Back to Contents
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READING

Writing KPIs

Back to Contents
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WRITING

YEAR 6 – Writing
Working Towards
6.1

Uses paragraphs to organise ideas.

6.2

Describing settings and characters.

6.3

Use simple devices to structure writing
and support the reader (eg headings, subheadings, bullet points). Using some
cohesive devices within and across
sentences and paragraphs.

At the Expected Standard
6.15

Creating atmosphere, and integrating dialogue to convey
character and advance the action.

6.16

Selecting vocabulary and grammatical structures that
reflect the level of formality required mostly correctly.

6.17

Using a range of cohesive devices, including adverbials,
within and across sentences and paragraphs.

6.18

Using adverbs, preposition phrases and expanded noun
phrases effectively to add detail, qualification and
precision.

6.4

Using co-ordinating and subordinating
conjunctions.

6.5

Using different verb forms mostly
accurately.

6.19

Use verb tenses consistently and correctly throughout
their writing.

6.6

Using mostly correctly: Capital letters.

6.20

Using passive and modal verbs mostly appropriately.

6.7

Using mostly correctly: Full stops.

6.21

6.8

Using mostly correctly: Question marks.

Using a wide range of clause structures, sometimes
varying their position within the sentence.

6.9

Using mostly correctly: Exclamation
marks.

6.22

Using mostly correctly: inverted commas.

6.23

Using mostly correctly: commas for clarity.

Greater Depth
6.31

Select the appropriate form and draw
independently on reading as models for
their own writing.

6.32

Distinguish between the language of
speech and writing and choose the
appropriate register.

6.33

Exercise an assured and conscious
control over levels of formality,
particularly through manipulating
grammar and vocabulary to achieve this.

6.34

Selecting verb forms for meaning and
effect.

6.35

Using a wider range of vocabulary that is
specific and precise and that reflects the
level of formality required.

6.36

Using correctly: the full range of
punctuation taught at key stage 2.

6.10

Using mostly correctly: Commas for lists.

6.24

6.37

6.11

Using mostly correctly: Apostrophes for
contraction and possession.

Making some correct use of: punctuation for
parentheses.

Using correctly: colons to mark the
boundary between independent clauses.

6.25

6.38

Spelling most words correctly (year 3 and
4).

Making some correct use of: semi-colons (in lists is
acceptable).

Using correctly: semi-colons to mark the
boundary between independent clauses.

6.26

Making some correct use of: Dashes.

6.12
6.13

Spelling some words correctly (year 5 and
6).

6.27

Making some correct use of: Colons (in lists is
acceptable).

6.14

Producing legible joined handwriting.

6.28

Making some correct use of: hyphens.

6.29

Spelling most words correctly (year 5 and 6).

6.30

Maintaining legibility, fluency and speed in handwriting
through choosing whether or not to join specific letters.

Back to Contents
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WRITING

Maths KPIs
Back to Contents
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MATHEMATICS

YEAR 6 – Mathematics
1. Number
6.1.1
6.1.2
6.1.3
6.1.4
6.1.5
6.1.6
6.1.7
6.1.8
6.1.9
6.1.10
6.1.11
6.1.12
6.1.13
6.1.14
6.1.15
6.1.16
6.1.17
6.1.18
6.1.19
6.1.20
6.1.21
6.1.22
6.1.23
6.1.24

Read, write, order and compare numbers up to 10,000,000 and determine the value of each digit
Round any whole number to the required degree of accuracy
Use negative numbers in context and calculate intervals across zero
Solve number and practical problems that involve rounding, negative numbers and comparing numbers up to 10 000 000
Solve addition and subtraction multi step problems in contexts, deciding which operations and methods to use and why
Multiply multi-digit numbers up to 4-digits by a 2-digit whole number using the formal written method of long multiplication
Divide numbers up to 4-digits by a 2-digit whole number using the formal written method of long division, and interpret remainders as whole number
remainders, fractions, or by rounding, as appropriate for the context
Divide numbers up to 4-digits by a 2-digit number using the formal written method of short division, where appropriate, interpreting remainders
according to the context
Perform mental calculations, including mixed numbers and large numbers in multiplication and division
Identify common factors, common multiples and prime numbers
Use their knowledge of the order of operations to carry out calculations involving the four operations
Consolidate all learning in relation to the four operations using formal efficient methods at all times
Use estimation to check answers to calculations and determine, in the context of a problem, levels of accuracy
Use common factors to simplify fractions; use common multiples to express fractions in the same denomination
Compare and order fractions, including fractions >1
Generate and describe linear number sequences
Add fractions with different denominators and mixed numbers, using the concept of equivalent fractions
Subtract fractions with different denominators and mixed numbers, using the concept of equivalent fractions
Divide proper fractions by whole numbers
Associate a fraction with division and calculate decimal fraction equivalents (for example 0.375) for a simple fraction (for example 3/8)
Recall and use equivalences between simple fractions, decimals and percentages, including different contexts
Identify the value of each digit in numbers given to 3 decimal places and multiply numbers by 10, 100 and 1000 giving answers up to 3 decimal places
Multiply one digit numbers with up to 2 decimal places by whole numbers
Use written division methods in cases where the answer has up to 2 decimal places

Back to Contents
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MATHEMATICS

YEAR 6 – Mathematics
6.1.25
6.1.26
6.1.27
6.1.28
6.1.29
6.1.30
6.1.31
6.1.32
6.1.33
6.1.34
6.1.35
6.1.36

Solve problems which require answers to be rounded to specifies degrees of accuracy
Solve problems involving the calculation of percentages of whole numbers or measures such as 15% of 360 and the use of percentages for
comparison
Use simple formulae to solve problems
Express missing number problems algebraically
Find pairs of numbers that satisfy an equation with two unknowns
Enumerate possibilities of combinations of two variables
Solve problems involving the relative sizes of two quantities where missing values can be found by using integer multiplication and division facts
Solve problems involving similar shapes where the scale factor is unknown or can be found
Solve problems involving unequal sharing and grouping using knowledge of fractions and multiples
Perform mental calculations, including with mixed operations and large numbers using efficient strategies such as manipulating expressions using
commutative and distributive properties to simplify the calculation
Multiply simple pairs of proper fractions, writing the answer in the simplest form
Demonstrate an understanding of place value, including large numbers and decimals
2. Measure

6.2.1

Solve problems involving the calculation and conversion of units of measure, using decimal notation to three decimal places where appropriate

6.2.2

Use, read, write and convert between standard units, converting measurements of length, mass, volume and time from a smaller unit of measure to
a larger unit, and vice versa, using decimal notation to three decimal places

6.2.3

Convert between miles & km

6.2.4

Recognise that shapes with the same areas can have different perimeters and vice versa

6.2.5

Recognise when it is possible to use the formulae for area & volume of shapes

6.2.6

Calculate the area of parallelograms and triangles

6.2.7

Calculate, estimate and compare volume of cubes and cuboids using standard units, including cm 3 and m3, and extending to other units such as mm3
and km3

6.2.8

Recognise when it is possible to use formulae for area & volume of shapes

6.2.9

Calculate with measure

Back to Contents

22

MATHEMATICS

YEAR 6 – Mathematics
3. Geometry, position and direction
6.3.1

Describe positions on the full coordinate grid, all four quadrants

6.3.2

Draw and translate simple shapes on the coordinate plane and reflect them in the axes

6.3.3

Draw 2D shapes (triangles, quadrilaterals, pentagons, hexagons) using given dimensions and angles

6.3.4

Compare and classify geometric shapes based on their properties and sizes

6.3.5

Find unknown angles in any triangles, quadrilaterals, and regular polygons

6.3.6

Recognise, describe and build simple 3D shapes, including making nets

6.3.7

Recognise angles where they meet at a point, are on a straight line, or are vertically opposite, and find missing angles

6.3.8

Illustrate and name parts of circles, including radius, diameter and circumference and know that the diameter is twice the radius
4. Statistics

6.4.1

Interpret and construct: Pie charts, line graphs and use these to solve problems

6.4.2

Calculate and interpret the mean as an average (Mean, mode and median, range)
5. Greater Depth

6.5.1

Compare, order and convert between fractions, decimals and percentages in contexts related to science, history or geography learning

6.5.2

Move beyond squared and cubed numbers to calculate problems such as 𝔁 x 10𝒏 where 𝒏 is positive

6.5.3

Use =, ≠, <, >, ≤, ≥ correctly

6.5.4

Multiply all integers, (using efficient written methods) including mixed numbers and negative numbers

6.5.5

Recognise an arithmetic progression, and find the 𝒏th term

6.5.6

Use formula for measuring area of shape, such as cuboid and triangle to work out area of irregular shape in the school environment

6.5.7

Use four operations with mass, length, time, money and other measures, including with decimal quantities

6.5.8

Create a scaled model of a historical or geographical structure showing an acceptable degree of accuracy using known measurements

6.5.9

Calculate costs and time involved to visit a destination in another part of the world relating to on-going learning in history or geography

6.5.10

Collect own data on personal project and present information in formats of their choosing, charts, graphs and tables and answer specific questions
related to their research

Back to Contents
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MATHEMATICS

Science Assessment Criteria
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SCIENCE

YEAR 6 - Science: Working Scientifically
Planning
Sc6.1

Sc6.2

Sc6.3

Obtaining and presenting evidence

Can they explore different ways to test an
idea, choose the best way, and give
reasons?

Sc6.9

Can they vary one factor whilst keeping
the others the same in an experiment? Can
they explain why they do this?

Sc6.10

Can they plan and carry out an
investigation by controlling variables fairly
and accurately?

Sc6.11

Sc6.12

Can they explain why they have chosen
specific equipment? (incl ICT based
equipment)
Can they decide which units of
measurement they need to use?
Can they explain why a measurement
needs to be repeated?
Can they record their measurements in
different ways? (incl bar charts, tables and
line graphs)

Considering evidence and evaluating
Sc6.14

Can they find a pattern from their data and
explain what it shows?

Sc6.15

Can they use a graph to answer scientific
questions?

Sc6.16

Can they link what they have found out to
other science?

Sc6.17

Can they suggest how to improve their
work and say why they think this?

Sc6.18

Can they record more complex data and
results using scientific diagrams,
classification keys, tables, bar charts, line
graphs and models?

Sc6.19

Can they report findings from
investigations through written
explanations and conclusions?

Sc6.4

Can they make a prediction with reasons?

Sc6.5

Can they use information to help make a
prediction?

Sc6.6

Can they use test results to make further
predictions and set up further comparative
tests?

Sc6.7

Can they explain, in simple terms, a
scientific idea and what evidence supports
it?

Sc6.20

Can they identify scientific evidence that
has been used to support to refute ideas
or arguments?

Sc6.8

Can they present a report of their findings
through writing, display and presentation?

Sc6.21

Can they report and present findings from
enquiries, including conclusions, causal
relationships and explanations of and
degree of trust in results, in oral and
written forms such as displays and other
presentations?
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Sc6.13

Can they take measurements using a range
of scientific equipment with increasing
accuracy and precision?
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SCIENCE

YEAR 6 - Science: Working Scientifically
Greater Depth
Sc6.22

Can they choose the best way to answer a
question?

Sc6.27

Can they plan in advance which equipment
they will need and use it well?

Sc6.32

Can they draw conclusions from their
work?

Sc6.23

Can they use information from different
sources to answer a question and plan an
investigation?

Sc6.28

Can they make precise measurements?

Sc6.33

Sc6.29

Can they collect information in different
ways?

Can they link their conclusions to other
scientific knowledge?

Sc6.34

Can they explain how they could improve
their way of working?

Sc6.24

Can they make a prediction which links
with other scientific knowledge?

Sc6.30

Can they record their measurements and
observations systematically?

Sc6.25

Can they identify the key factors when
planning a fair test?

Sc6.31

Can they explain qualitative and
quantitative data?

Sc6.26

Can they explain how a scientist has used
their scientific understanding plus good
ideas to have a breakthrough?
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SCIENCE

YEAR 6 - Science: Biology
Evolution and Inheritance
Sc6.35

Can they recognise that living things have
changed over time and that fossils provide
information about living things that
inhabited the earth millions of years ago?

Sc6.36

Can they recognise that living things
produce offspring of the same kind, but
normally offspring vary and are not
identical to their parents?

Sc6.37

Can they give reasons why offspring are
not identical to each other or to their
parents?

Sc6.38

Can they explain the process of evolution
and describe the evidence for this?

Sc6.39

Can they identify how animals and plants
are adapted to suit their environment in
different ways and that adaptation may
lead to evolution?
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Living Things & their habitats
Sc6.40

Sc6.41

Can they describe how living things are
classified into broad groups according to
common observable characteristics and
based on similarities and differences
including microorganisms, plants and
animals?
Can they give reasons for classifying plants
and animals based on specific
characteristics?
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Animals, including humans
Sc6.42

Can they identify and name the main parts
of the human circulatory system, and
describe the functions of the heart, blood
vessels and blood?

Sc6.43

Can they recognise the impact of diet,
exercise, drugs and lifestyle on the way
their bodies function?

Sc6.44

Can they describe the ways in which
nutrients and water and transported
within animals, including humans?

SCIENCE

YEAR 6 - Science: Biology
Greater Depth
Sc6.45

Can they talk about the work of Charles
Darwin, Mary Anning and Alfred Wallace?

Sc6.49

Can they explain why classification is
important?

Sc6.46

Can they explain how some living things
adapt to survive in extreme conditions?

Sc6.50

Sc6.47

Can they analyse the advantages and
disadvantages of specific adaptations, such
as being on two rather than four feet?

Sc6.48

Can they begin to understand what is
meant by DNA?
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Sc6.51

Sc6.54

Can they readily group animals into
reptiles, fish, amphibians, birds and
mammals?

Can they explore the work of medical
pioneers, for example, William Harvey and
Galen and recognise how much we have
learnt about our bodies?

Sc6.55

Can they sub divide their original
groupings and explain their divisions?

Can they compare the organ systems of
humans to other animals?

Sc6.56

Can they make a diagram of the human
body and explain how different parts work
and depend on one another?

Sc6.57

Can they name the major organs in the
human body?

Sc6.58

Can they locate the major human organs?

Sc6.59

Can they make a diagram that outlines the
main parts of a body?

Sc6.52

Can they group animals into vertebrates
and invertebrates?

Sc6.53

Can they find out about the significance of
the work of scientists such as Carl
Linnaeus, a pioneer of classification?
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SCIENCE

YEAR 6 - Science: Physics
Electricity
Sc6.60

Sc6.61

Sc6.62

Light

Can they identify and name the basic parts of a simple electric series
circuit? (cells, wires, bulbs, switches, buzzers)
Can they compare and give reasons for variations in how
components function, including the brightness of bulbs, the loudness
of buzzers, the on/off position of switches?
Can they use recognised symbols when representing a simple circuit
in a diagram?

Sc6.63

Can they recognise that light appears to travel in straight lines?

Sc6.64

Can they use the idea that light travels in straight lines to explain that
objects are seen because they give out or reflect light into the eye?

Sc6.65

Can they explain that we see things because light travels from light
sources to our eyes or from light sources to object s and then to our
eyes?

Sc6.66

Can they use the idea that light travels in straight lines to explain why
shadows have the same shape as the objects that cast them?

Greater Depth
Sc6.67

Can they make their own traffic light system or something similar?

Sc6.73

Can they explain how different colours of light can be created?

Sc6.68

Can they explain the danger of short circuits?

Sc6.74

Sc6.69

Can they explain what a fuse is?

Can they use and explain how simple optical instruments work?
(periscope, telescope, binoculars, mirror, magnifying glass, Newton’s
first reflecting telescope)

Sc6.70

Can they explain how to make changes in a circuit?

Sc6.75

Sc6.71

Can they explain the impact of changes in a circuit?

Can they explore a range of phenomena, including rainbows, colours
on soap bubbles, objects looking bent in water and coloured filters.

Sc6.72

Can they explain the effect of changing the voltage of a battery?
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SCIENCE

Art Assessment Criteria
Back to Contents
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ART & DESIGN

YEAR 6 - Art
Drawing

Painting

 Do their sketches communicate
emotions and a sense of self with
accuracy and imagination?
 Can they explain why they have
combined different tools to create
their drawings?
 Can they explain why they have
chosen specific drawing techniques?

 Can they explain what their own
style is?
 Can they use a wide range of
techniques in their work?
 Can they explain why they have
chosen specific painting techniques?

3D/ Textiles

Collage

Use of IT

Knowledge

 Can they justify the materials they
have chosen?
 Can they combine pattern, tone and
shape?

 Do they use software packages to
create pieces of digital art to design.
 Can they create a piece of art which
can be used as part of a wider
presentation?

 Can they make a record about the
styles and qualities in their work?
 Can they say what their work is
influenced by?
 Can they include technical aspects in
their work, e.g. architectural design?

 Can they create models on a range
of scales?
 Can they create work which is open
to interpretation by the audience?
 Can they include both visual and
tactile elements in their work?

Printing
 Can they overprint using different
colours?
 Do they look very carefully at the
methods they use and make
decisions about the effectiveness of
their printing methods?

Sketch books
 Do their sketch books contain
detailed notes, and quotes
explaining about items?
 Do they compare their methods to
those of others and keep notes in
their sketch books?
 Do they combine graphics and text
based research of commercial
design, for example magazines etc.,
to influence the layout of their
sketch books.
 Do they adapt and refine their work
to reflect its meaning and purpose,
keeping notes and annotations in
their sketch books?

Greater Depth
 Can they demonstrate an understanding of the ‘Creative Process’ by managing their time effectively, practicing skills, and actively enquiring how to make
improvements?
 Are they able to work independently, confidently and take creative risks in their work?
 Can they explain their own style of art and identify a range of influences? E.g. mood, events, geography, 41 nature, history
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ART & DESIGN

Computing Assessment Criteria
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COMPUTING

YEAR 6 – Computing
Computer Science
 Can they explain how an algorithm works?
 Can they detect errors in a program and
correct them?
 Can they explore ‘what if’ questions by
planning different scenarios for controlled
devices?
 Can they use input from sensors to trigger
events? (Wedo Lego, Makey Makey)
 Can design, write and debug their own
computer control application?

Information Technology

Digital Literacy

 Can they explore the menu options and
experiment with images (colour effects,
options, snap to grid, grid settings etc.)?
 Can they add special effects to alter he
appearance of a graphic?
 Can they ‘save as’ gif or i peg wherever
possible to make the file size smaller (for
emailing or downloading)?
 Can they make an information poster using
their graphics skills to good effect?
 Can they present a film for a specific audience
and then adapt same film for a different
audience?
 Can they create a sophisticated multimedia
presentation?

 Can they conduct a video chat with people in
another country or organisation?
 Can they contribute to discussions online?
 Can they use a search engine using keyword
searches?
 Can they confidently choose the correct page
set up option when creating a document?
 Can they confidently use text formatting tools,
including heading and body text?
 Can they use complex searches using such as
‘+’ ‘OR’ ”Find the phrase in inverted commas”?

Greater Depth
 Can they incorporate graphics where appropriate, using the most effective text wrapping formats?
 Can they compare the information provided on two tabbed websites looking for bias and perspective?
 Can they check and refine a series of instructions?
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COMPUTING

Design and Technology Assessment Criteria
Back to Contents
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DESIGN & TECHNOLOGY

YEAR 6 - Design and Technology
Design

Make

 Can they use a range of information to inform
their design?
 Can they use market research to inform plans?
 Can they work within constraints?
 Can they follow and refine their plan if
necessary?
 Can they justify their plan to someone else?
 Can they consider culture and society in their
designs?
 Have they considered the use of the product
when selecting materials?
 Have they thought about how their product
could be marketed through packaging and
advertising?

 Can they choose appropriate tools and
materials to ensure that the final product will
appeal to the audience?
 Can they use a range of tools and equipment
with good accuracy and effectiveness, within
established safety parameters?

Evaluate
 How well do they test and evaluate their final
product?
 Is it fit for purpose?
 What would improve it?
 Would different resources have improved their
product?
 Would they need more or different
information to make it even better?
 Does their product meet all design criteria?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they explain how their
product should be stored with
reasons?
 Can they set out to grow their
own products with a view to
making a salad, taking account of
time required to grow different
foods?
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Textiles
 Can they consider the audience
when choosing textiles?
 Can they make up a prototype
first?
 Can they use a range of joining
techniques?

Electrical and mechanical
components
 Can they use different kinds of
circuit in their product?
 Can they think of ways in which
adding a circuit would improve
their product?
 Can they make a product which
uses both electrical and
mechanical components?
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Construction
 Can they justify design in relation
to the audience?
 Do they ensure that their work is
precise and accurate?
 Can they justify why they selected
specific materials?
 Can they hide joints so as to
improve the look of their
product?

DESIGN & TECHNOLOGY

Geography Assessment Criteria
Back to Contents
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GEOGRAPHY

YEAR 6 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they confidently explain scale
and use maps with a range of
scales?
 Can they choose the best way to
collect information needed and
decide the most appropriate units
of measure?
 Can they make careful
measurements and use the data?
 Can they use OS maps to answer
questions?
 Can they use maps, aerial photos,
plans and web resources to
describe what a locality might be
like?

 Can they give extended
descriptions of the physical
features of different places
around the world?
 Can they describe how some
places are similar and others are
different in relation to their
physical features?
 Can they accurately use a 4 figure
grid reference?
 Can they create sketch maps
when carrying out a field study?

 Can they give an extended
description of the human
features of different places
around the world?
 Can they map land use with their
own criteria?
 Can they describe how some
places are similar and others are
different in relation to their
human features?

 Can they recognise key symbols
used on ordnance survey maps?
 Can they name the largest desert
in the world?
 Can they identify and name the
Tropics of Cancer and Capricorn
as well as the Artic and Antarctic
circles?
 Can they explain how the time
zones work?

Greater Depth
 Can they define geographical
questions to guide their research?
 Can they use a range of self
selected resources to answer
questions?
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 Can they plan a journey to
another part of the world which
takes account of time zones?
 Do they understand the term
sustainable development? Can
they use it in different contexts?

 Can they explain how human
activity has caused an
environment to change?
 Can they analyse population data
on two settlements and report on
findings and questions raised?
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 Can they name and locate the
main canals that link different
continents?
 Can they name the main lines of
latitude and meridian of
longitude?

GEOGRAPHY

History Assessment Criteria
Back to Contents
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HISTORY

YEAR 6 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they say where a period of history fits on a
timeline?
 Can they place a specific event on a timeline by
decade?
 Can they place features of historical events and
people from past societies and periods in a
chronological framework?

 Can they summarise the main events from a
specific period in history, explaining the order
in which key events happened?
 Can they summarise how Britain has had a
major influence on world history?
 Can they summarise what Britain may have
learnt from other countries and civilizations
through time gone by and more recently?
 Can they describe features of historical events
and people from past societies and periods
they have studied?
 Can they recognise and describe differences
and similarities/ changes and continuity
between different periods of history?

 Can they look at two different versions and say
how the author may be attempting to
persuade or give a specific viewpoint?
 Can they identify and explain their
understanding of propaganda?
 Can they describe a key event from Britain’s
past using a range of evidence from different
sources?

Greater Depth
 Do they appreciate that some ancient
civilizations showed greater advancements
than people who lived centuries after them?
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 Can they suggest relationships between causes
in history?
 Can they appreciate how Britain once had an
Empire and how that has helped or hindered
our relationship with a number of countries
today?
 Can they trace the main events that define
Britain’s journey from a mono to a multicultural society?
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 Can they suggest why there may be different
interpretations of events?
 Can they suggest why certain events, people
and changes might be seen as more significant
than others?
 Can they pose and answer their own historical
questions?

HISTORY

Languages Assessment Criteria
Back to Contents
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LANGUAGES

YEAR 5 AND YEAR 6 - Languages
Listening and responding

Speaking

Reading and responding

 Do they understand longer
passages made up of familiar
language in simple sentences?

 Can they hold a simple
conversation with at least 3-4
exchanges?

 Can they understand a short story
or factual text and note some of
the main points?

 Can they identify the main points
and some details?

 Can they use their knowledge of
grammar to adapt and substitute
single words and phrases?

 Can they use context to work out
unfamiliar words?

Spoken at near normal speed with no
interference. May need some items
to be repeated.

Their pronunciation is generally
accurate and they show some
consistency in their intonation.
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Writing
 Can they write a paragraph of
about 3-4 simple sentences?
 Can they adapt and substitute
individual words and set phrases?
 Can they use a dictionary or
glossary to check words they have
learnt?
They will draw largely on memorised
language.
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LANGUAGES

Music Assessment Criteria
Back to Contents
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MUSIC

YEAR 6 - Music
Performing & Improvising

Composing (including notation)

Listening & Appraising

 Can they sing or play from memory with confidence?
 Can they maintain own part in a round/sing a harmony/
play accurately with awareness of what others are playing?
 Can they sing a round two parts and identify the melodic
phrases and how they fit together?
 Can they play more complex instrumental parts?
 Can they take the lead in a performances and provide
suggestions to others?
 Can they identify how sounds can be combined and used
expressively, layering sounds and singing in tune with other
performances?
 Do they know and use standard musical notation to
perform and record own music (adding dotted quavers)?
 Can they sing songs using staff notation?
 Can they improvise using 5 notes of the pentatonic scale?
 Can they improvise using 5 or more notes to compose and
perform melodies?

 Can they make a sequence of long and
short sounds with help (duration)?
 Can they clap longer rhythms with help?
 Can they make different sounds (high
and low– pitch; loud and quiet–
dynamics; fast and slow-tempo; quality
of the sound- smooth, crisp, scratchy,
rattling, tinkling etc.– timbre)?
 Can they create complex rhythmic
patterns using a variety of
instrumentation with an awareness of
timbre (quality of sound) and duration
(length of notes and intervals)?
 Can they use knowledge of musical
dimensions to know how to best
combine them selecting and combining a
variety of different sounds to compose a
soundscape?

 Do they know how the other dimensions
of music are sprinkled through songs
and pieces of music?
 Can they perform an independent part
keeping to a steady beat?
 Can they use musical vocabulary
confidently to describe music?
 Can they work out how harmonies are
used and how drones and melodic
ostinati (riffs) are used to accompany
singing?
 Can they use increased aural memory to
recall sounds accurately?
 Can they identify and explore the
relationship between sounds and how
different meanings can be expressed
through sound and music?

Greater Depth
 Are they beginning to have an awareness of improvisation
with the voice?
 Can they sing and perform using instruments using staff
notations as support?
 Can they use ICT to change and manipulate sounds?
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 Can they use a range of stimuli and
develop musical ideas into a completed
composition?
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 Can they subdivide the pulse while
keeping to a steady beat?
 Can they recognise and explore different
combinations of pitch sounds?
 Can they describe how music can be
used to create expressive effects and
convey emotion?
 Can they describe different purposes of
music in history/ other cultures?

MUSIC

Physical Education Assessment Criteria
Back to Contents
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PHYSICAL EDUCATION

YEAR 6 - Physical Education
Acquiring and developing skills

Evaluating and improving

Health and fitness

 Do they apply their skills,
techniques and ideas
consistently?

 Can they analyse and explain why
they have used specific skills or
techniques?

 Can they explain how the body
reacts to different kinds of
exercise?

 Do they show precision, control
and fluency?

 Can they modify use of skills or
techniques to improve their
work?

 Can they choose appropriate
warm ups and cool downs?

 Can they create their own success
criteria for evaluating?

Games

Gymnastics

 Can they explain complicated
rules?

 Do they combine their own work
with that of others?

 Can they make a team plan and
communicate it to others?

 Can they link their sequences to
specific timings?

Dance
(also covered in Dance section)
 Can they develop imaginative
dances in a specific style?
 Can they choose their own music,
style and dance?

 Can they explain why we need
regular and safe exercise?

Athletics
 Can they demonstrate stamina?
 Can they use their skills in
different situations?

Outdoor/
adventurous
 Can they plan a route and series
of clues for someone else?
 Can they plan with others taking
account of safety and danger?

 Can they lead others in a game
situation?
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PHYSICAL EDUCATION

Swimming
Lower attainers

Mid attainers

 Can they swim between 25 and 50 metres
unaided?

 Can they swim between 50 and 100 metres
and keep swimming for 45 to 90 seconds?

 Can they keep swimming for 30 to 45 seconds,
using swimming aids and support?

 Do they use 3 different strokes, swimming on
their front and back?

 Can they use a variety of basic arm and leg
actions when on their front and on their back?

 Can they control their breathing?

 Can they swim on the surface and lower
themselves under water?
 Can they take part in group problem-solving
activities on personal survival?
 Do they recognise how their body reacts and
feels when swimming?
 Can they recognise and concentrate on what
they need to improve?
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 Can they swim confidently and fluently on the
surface and under water?
 Do they work well in groups to solve specific
problems and challenges, sharing out the work
fairly?

Higher attainers
 Can they swim further than 100 metres?
 Can they swim fluently and confidently for
over 90 seconds?
 Do they use all 3 strokes with control?
 Can they swim short distances using butterfly?
 Do they breathe so that the pattern of their
swimming is not interrupted?
 Can they perform a wide range of personal
survival techniques confidently?

 Do they recognise how swimming affects their
body, and pace their efforts to meet different
challenges?

 Do they know what the different tasks demand
of their body, and pace their efforts well to
meet challenges?

 Can they suggest activities and practices to
help improve their own performance?

 Can they describe good swimming technique
and show and explain it to others?
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PHYSICAL EDUCATION

Back to Contents
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PHYSICAL EDUCATION

Dance Assessment Criteria
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DANCE

YEAR 6 - Dance
At the Expected Standard
 Can they work creatively and imaginatively on their own and/or with a partner to compose motifs and structure simple dances?
 Can they perform to an accompaniment expressively and sensitively?
 Can they perform dances fluently and with control?
 Can they warm-up and cool-down independently?
 Do they understand how dance helps to keep them healthy?
 Do they use appropriate criteria to evaluate and refine their own and others’ work?
 Do they talk about dance with understanding, using appropriate language and terminology?
Greater Depth
 Can they interpret different stimuli with imagination and flair?
 Can they create, refine and structure movements and patterns with artistic understanding?
 Can they communicate the artistic intention of a dance clearly, fluently, musically and with control?
 Do they take the lead when working in a group?
 Can they help others to refine and structure movements and patterns?
 Do they understand why dancing is good for their health?
 Can they organise their own warm-up and cool-down activities to prepare for, and recover from, dance?
 Do they describe, interpret and evaluate dance, using appropriate language and terminology?
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DANCE

Personal, Social and Health Education
Assessment Criteria
Back to Contents
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PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 6 - Personal, Social and Health Education
Celebrating Difference

Dreams and Goals

 I can explain ways in
which difference can be a
source of conflict or a
cause for celebration and
can show empathy with
people in either situation

 I can describe some ways
in which I can work with
other people to help
make the world a better
place
 I can identify why I am
motivated to do this

Healthy Me
 I can evaluate when
alcohol is being used
responsibly, antisocially
or being misused
 I can tell you how I feel
about using alcohol when
I am older and my
reasons for this

Relationships
 I can recognise when
people are trying to gain
power or control
 I can demonstrate ways
to stand up for myself
and friends in situations
where others are trying to
gain control

Changing Me
 I can describe how a baby
develops from conception
through the nine months
of pregnancy, and how it
is born and
 I recognise how I feel
when I reflect on the
development and birth of
a baby

Greater Depth (Working Beyond)
 I can talk about one thing
that makes me different
from my friends
 I can express how I feel
about this

 I can describe a range of
ways in which I can work
with other people to
make the world a better
place, and explain and
justify my group’s chosen
course of action
 I can show how our
choice is based on an
awareness of the
experience and the needs
of the people affected
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 I can give an account of
the different ways in
which people in our
society use alcohol as part
of their lifestyle and
distinguish between
responsible use, antisocial use and misuse
 I can reflect on my own
feelings about alcohol use
and consider what my
attitude may be when I
am older
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 I can analyse and explain
some of the methods
people use to try to gain
control over others, in
both obvious and hidden
ways
 I can consider ways of
standing up for myself
and my friends in such
situations, and judge
between those likely to
be effective and those
that may aggravate the
problem

 I can explain the process
by which a baby is
conceived, how it
develops through the
nine months of
pregnancy, and the stages
of labour and birth
 I can reflect on how this
experience might feel
from the point of view of
a parent, and express my
own thoughts and
feelings about it

PERSONAL, SOCIAL AND HEALTH EDUCATION

Religious Education Assessment Criteria
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RELIGIOUS EDUCATION

YEAR 6 - Religious Education
Believing
 Outline Christian, Sikh, Hindu and/or
nonreligious beliefs about life after death.
 Describe and make connections between
examples of religious creativity (buildings and
art).

Expressing

Living

 Express ideas about how and why religion can
help believers when times are hard, giving
examples.

 Apply ideas about values and from scriptures to
the title question.

 Explain some similarities and differences
between beliefs about life after death.

 Describe what Christians mean about humans
being made in the image of God and being
‘fallen’, giving examples.

 Explain some reasons why Christians and
Humanists have different ideas about an
afterlife.

 Make connections between beliefs and
behaviour in different religions.

 Show understanding of the value of sacred
buildings and art.

 Make connections between belief in ahimsa,
grace and Ummah, teachings and sources of
wisdom in the three religions.

 Suggest reasons why some believers see
generosity and charity as more important than
buildings and art.

 Express their own ideas about some big moral
concepts, such as fairness, honesty etc.,
comparing them with the ideas of others they
have studied.

 Describe some Christian and Humanist values
simply.
 Suggest reasons why it might be helpful to
follow a moral code and why it might be
difficult, offering different points of view.
 Outline the challenges of being a Sikh, Hindu,
Christian or Muslim in Britain today.
 Consider similarities and differences between
beliefs and behaviour in different faiths.
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RELIGIOUS EDUCATION

Global Citizenship Assessment Criteria
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GLOBAL CITIZENSHIP

YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 ways of defining and measuring poverty
(relative and absolute) and inequality

 evaluate media and other sources for bias,
stereotypes and range of voices and a
perspectives

 valuing of own and others’ individuality

 inequalities within and between societies and
how these change
 wider causes and effects of poverty, inequality
and exclusion

 analyse own and others’ assumptions about
people and issues

 openness to new ideas and perspectives which
challenge own

 keep mind open to new ideas

Identity and diversity

Empathy

Commitment to social justice and equity

 benefits and challenges of diversity

 discern how people are feeling through their
words, body language, gestures and tone

 active concern at injustice, exploitation and
denial of human rights

 recognise how different backgrounds, beliefs
and personalities affect behaviour and world
views

 willingness to take action against injustice and
inequity

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 connections and interdependencies between
global and local issues

 recognise personal strengths and weaknesses

 sense of solidarity with those suffering human
rights violations, injustice and discrimination

 impacts of stereotyping, prejudice and
discrimination and how to challenge these
 importance of language, beliefs and values in
cultural identities

 changing global forces and effects on people’s
lives

 evaluate ways in which own emotions, words
and behaviour can affect people both locally
and globally

 commitment to hold duty-bearers to account

 impacts of decisions made at local, national or
global levels on people and the environment
across national boundaries
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GLOBAL CITIZENSHIP

YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 differing views about development and quality
of life and their measurement

 communicate effectively through a range of
media about issues to suit subject, audience
and purpose

 for upholding equal rights for all

 UN Sustainable Development Goals and
progress against them
 importance of biodiversity

 use active listening skills
 adapt behaviour to new cultural environments

 wider causes and implications of climate
change

 willingness to challenge prejudiced and
discriminatory views
 recognition of diverse perspectives on any
issue, and that the majority view is not always
right

Peace and conflict

Cooperation and conflict resolution

 wider causes and effects of conflict at all levels

 take on different roles in group work

 importance of resolving conflict fairly

 employ effective strategies for repairing
damaged relationships

 role of non-violent protest in social and
political change

 respect for the rights of all to have a point of
view

Concern for the environment and commitment
to sustainable development
 appreciation of interdependence between
people and planet
 concern about the effects of lifestyles and
consumer choices on people and the planet

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 Universal Declaration of Human Rights

 adapt to new situations and explore new ways
of seeing local and global issues

 supporting and encouraging others to
participate

 explore multiple perspectives and alternative
visions of the future

 willingness to reach agreement through
compromise

 importance of citizens, societies and
governments respecting and defending
people’s human rights
 current and historical human rights issues and
movements in own country and elsewhere
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YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Power and governance

Informed and reflective action

Belief that people can bring about change

 basic national, regional (e.g. EU) and global
governance structures and systems, and
differences between countries

 identify and plan appropriate action(s) and
opportunities to make own voice heard

 willingness to take an informed stand on global
issues

 challenge viewpoints which perpetuate
inequality and injustice

 belief that people can often make a greater
difference when they take action collectively

 how a lack of power and representation can
result in discrimination and exclusion
 the power of collective action and role of social
movements and governments in tackling
injustice
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 reflect on learning from taking action
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