Assessment Criteria & KPIs
to support planning and assessment in Years 1 to 6

We are trusted with Parents’ most precious possessions…
… treasure them.
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Introduction
• This booklet provides a breakdown of the assessment criteria to support planning for progression in:
-

English, including Spoken Language, Drama, Reading, Writing
Mathematics
Science
Art and design
Computing
Design and technology
Geography
History
Languages
Music
Physical Education, including Dance and Swimming
Personal, social and health education
Religious education
Global citizenship.

• It is set out in year group expectations. In most subjects there is an additional section which is aimed at supporting planning for
greater depth.
• Each set of criteria includes knowledge, skills and understanding to draw on when planning schemes of learning.
• When planning schemes of learning, some subject areas may not be drivers in some topics. It is expected that all knowledge,
skills and understanding will be taught during the year. Teachers should consider this principle when mapping the curriculum in
preparation for each year.
• Some areas of learning are supported by whole school schemes. When using schemes, academies should ensure that they
include teaching opportunities for pupils to progress towards the sufficient depth.
• When planning lessons, teachers should base intended learning outcomes/challenges on the assessment criteria for each subject
and should share these with pupils.
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Summative Judgements
• At the end of each term, teachers should make a ‘best fit’ summative judgement for each subject that has been a driver for that
term’s scheme of learning, basing their judgements using the following:
- Working towards the nationally expected standard
- Working at the nationally expected standard
- Working at greater depth within the expected standard.

Pre-Learning Tasks
• Pre-learning tasks ensure that learners are directly involved in the planning process. Well planned pre-learning tasks should help
to bring out what learners already know; what misconceptions they may have and what really interests them. Teachers should
take account of the outcomes from pre-learning tasks to plan the subsidiary learning challenges for each major area of study.

Application of key skills
• In addition, there is an expectation that teachers apply English, mathematics and ICT skills where it is appropriate to do so. The
main idea is to use the knowledge, skills and understanding matrices for each subject to bring to teachers’ attention the level of
work expected around each learning challenge. In addition, there should be careful consideration given to the quality of work
produced by learners in the core subject areas.

Reflection
• Time for learners to reflect or review their learning is central to the whole process. This is in keeping with the ‘Learning to Learn’
principles where reflection is seen as a very important part of individuals’ learning programmes. Within the curriculum it is
suggested that the final learning challenge is handed over for learners to reflect on their learning. The idea is that learners
present their learning back to the rest of the class or another appropriate audience making the most of their oracy and ICT skills
to do so. Initially, learners may require a great deal of direction so the reflection time may need to be presented in the form of a
question which helps them to review their work.
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Reading Assessment Descriptors
 The Key Assessment Indicators have been devised for each Year group based on the National Curriculum. A range of Indicators
from different sources have been used in order to ensure that the Indicators match current DFE/STA guidance documents such
as the Teacher Assessment Frameworks. When compiling the indicators – a cross referencing process was carried out against
current materials (Focus Education – assessing without levels, NAHT (KPIs), Rising stars Progression documents, Teacher
Assessment Frameworks).
 The indicators for reading have been based around key areas to teach reading effectively. These have been used for each year
group:
- Word Reading – Fluency and Decoding
- Comprehension – (A) Range of Reading
- Comprehension – (B) Familiarity of Texts
- Comprehension – (C)Poetry and Performance
- Comprehension – (D) Word Meanings
- Comprehension – (E) Understanding
- Comprehension – (F) Inference
- Comprehension – (G) Prediction
- Comprehension – (H) Authorial Intent
- Comprehension – (I) Non fiction
- Comprehension – (J) Discussing Reading
- Greater Depth Statements (Focus Education)
Comprehension Note for references to ‘age-appropriate' texts:
 The English programmes of study: key stages 1 and 2 (page 26) states that ‘The knowledge and skills that pupils need in order to
comprehend are very similar at different ages. That is why the programme of study for comprehension in years 3 and 4 and
years 5 and 6 are similar: the complexity of the writing increases the level of challenge.’ It goes on to say (page 35) that ‘Pupils
should continue to apply what they have already learnt to more complex writing.’ For this reason, the ‘What to look for’
descriptors read very similarly across the year groups for comprehension, so progression is achieved by increasing the
complexity and challenge of what pupils are being asked to read and the questions they are being asked to discuss. The
examples given are drawn from ‘age-appropriate’ texts. Pupils should not be assessed as meeting or exceeding expectations if
they are not reading and discussing texts suitable to their age group.
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Writing Assessment Criteria
 The writing assessment has been compiled by using a range of sources. The objectives are progressive in order to ensure
development of skills across the year and the school.
 The criteria is to be used as an evidenced based approach to build up a secure judgement of the child by the end of the year.
 Each half term - two pieces of writing will be analysed against the criteria.
 After each piece - targets will be set for the pupils against the objectives.
 This will build up an evidence base of at least 12 pieces of writing - however teachers can use more from a range of subject areas
- not just English lessons.
 When analysing the writing, evidence of the criteria will be analysed against using the marking code.
 This ensures staff are clear about the pupil strengths and areas for development.
 It should make writing marking more focused and specific.
 It allows feedback to pupils and parents to become much more focused/specific.

Maths
This document provides the objectives to be covered in each year group.
 The objectives should be used to plan from and then to assess against.
 The objectives are available on O-Track.
 The objectives should be used as a formative assessment tool in order to provide an accurate pitch of learning.
 They should be used to form success criteria within books and to evaluate marking against.
 Pupils can also use the objectives to evaluate against and provide feedback on their learning.





Summative Assessments
Each term pupils will undertake a summative test. This will provide a scaled score to measure progress against. 3 summative
tests will be undertaken each year.
The summative test will question-level analysed so that strengths and areas for development for each pupil can be determined.
During the year the test outcomes and key assessment indicators will be combined to make a judgement on the pupils.
The overall judgement and the test score will be input into Otrack each term.
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PSHE
 Assessment and progression in PSHE is based on the Jigsaw scheme of work. The following information explains how the scheme
supports progression in learning and assessment.
 “Each Puzzle (except Puzzle 1) has a built-in assessment task towards the end, usually in Piece 5 or 6. This task is the formal
opportunity for teacher assessment, but also offers children the chance to assess their own learning and have a conversation
with the teacher about their two opinions. The task can usually be used as evidence in the Jigsaw Journal.
 Each Puzzle has a set of three attainment descriptors for each year group: Working towards, Working at, and Working beyond.
At the beginning of a Puzzle, children can be given the ‘My Jigsaw Learning Record’ for that Puzzle, so that it is clear to them
what they are aiming to achieve.”
 The objectives for planning and assessment are based on the Working at attainment descriptors. The Greater Depth objectives
are based on the Working beyond attainment descriptors.

RE
 RE assessment is taken from the recommended key questions for each year group in the Doncaster Agreed Syllabus.
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Spoken Language Assessment Criteria
Back to Contents
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SPOKEN LANGUAGE

YEAR 1 - Spoken Language
Listening & responding

Use of language

Participating

Sp1.1

I listen carefully to the things other people
have to say in a group.

Sp1.3

I hold attention when playing and learning
with others.

Sp1.5

I speak clearly and confidently in front of
people in my class.

Sp1.2

I ask questions in order to get more
information.

Sp1.4

I keep to the main topic when we are
talking in a group.

Sp1.6

I start a conversation with an adult I know
well or with my friends.

Sp1.7

I join in with conversations in a group.

Sp1.8

I re-tell a well known story and remember
the main characters.

Sp1.9

I join in with role play.

YEAR 2 - Spoken Language
Listening & responding
Sp2.1

I ask questions to get more information
and clarify meaning.

Use of language
Sp2.2

I talk in complete sentences.

Sp2.7

Sp2.3

I hold the attention of people I am
speaking to by adapting the way I talk.

I take turns when talking in pairs or in a
group.

Sp2.8

I decide when I need to use specific
vocabulary.

I re-tell a story using narrative language
and linking words and phrases.

Sp2.9

I perform a simple poem from memory.

Sp2.4
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Participating

Sp2.5

I am aware that formal and informal
situations require different language.

Sp2.6

I understand how to speak for different
purposes and audiences.
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SPOKEN LANGUAGE

YEAR 3 - Spoken Language
Listening & responding
Sp3.1

I show that I have listened carefully
because I make relevant comments.

Use of language
Sp3.2

Sp3.3

I sequence and communicate ideas in an
organised and logical way, always using
complete sentences.
I vary the amount of detail and choice of
vocabulary depending on the purpose and
audience.

Sp3.4

I show that I know when Standard English
is required and use it.

Sp3.5

I recognise that meaning can be expressed
in different ways, depending on the
context.

Participating
Sp3.6

I take a full part in paired and group
discussions.

Sp3.7

I present ideas or information to an
audience.

Sp3.8

I retell a story using narrative language and
add relevant detail.

Sp3.9

I perform poems from memory adapting
expression and tone as appropriate.

YEAR 4 - Spoken Language
Listening & responding
Sp4.1

Sp4.2

I ask questions to clarify or develop my
understanding.
I show that I understand the main point
and the details in a discussion.
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Use of language
Sp4.3

Sp4.4

I sequence, develop and communicate
ideas in an organised and logical way,
always using complete sentences.
I adapt what I am saying to the needs of
the listener or audience.

Sp4.5

I show that I know that language choices
vary in different contexts.

Sp4.6

I use Standard English when it is required.
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Participating
Sp4.7

I justify an answer by giving evidence.

Sp4.8

I present to an audience using appropriate
intonation, controlling the tone and
volume so that the meaning is clear.

Sp4.9

I perform poems or plays from memory,
conveying ideas about characters and
situations by adapting expression and
tone.

SPOKEN LANGUAGE

YEAR 5 - Spoken Language
Listening & responding

Use of language

Participating

Sp5.1

I show that I understand the main points,
including implied meanings in a discussion.

Sp5.3

I engage the listener by varying my
expression and vocabulary.

Sp5.8

I develop my ideas and opinions, providing
relevant detail.

Sp5.2

I listen carefully in discussions, I make
contributions and I ask questions that are
responsive to others’ ideas and views.

Sp5.4

I adapt my spoken language depending on
the audience, the purpose or the context.

Sp5.9

I express my point of view.

Sp5.10

I perform my own compositions, using
appropriate intonation and volume so that
meaning is clear.

Sp5.11

I perform poems and plays from memory,
making careful choices about how I convey
ideas. I adapt my expression and tone.
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Sp5.5

I am beginning to use hypothetical
language to consider more than one
possible outcome or solution.

Sp5.6

I use Standard English in formal situations.

Sp5.7

I am beginning to select the appropriate
register according to the context.
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SPOKEN LANGUAGE

YEAR 6 - Spoken Language
Listening & responding
Sp6.1

I ask questions to develop ideas and take
account of others’ views.

Sp6.2

I listen to, and consider the options of,
others in discussions. I evaluate their ideas
and respond to them.
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Use of language
Sp6.3

Sp6.4

I sustain and argue a point of view in a
debate, using the formal language of
persuasion.
I express possibilities using hypothetical
and speculative language.

Sp6.5

I engage listeners through choosing
appropriate vocabulary and register that is
matched to the context.

Sp6.6

I talk confidently and fluently in a range of
situations, using formal and Standard
English, if necessary.
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Participating
Sp6.7

I explain ideas and opinions giving reasons
and evidence.

Sp6.8

I take an active part in discussions, making
contributions and taking on different roles.

Sp6.9

I perform my own compositions, using
appropriate intonation, volume and
expression so that literal and implied
meaning is clear.

Sp6.10

I perform poems and plays from memory,
making deliberate choices about how to
convey ideas about characters, contexts
and atmosphere.

SPOKEN LANGUAGE

Back to Contents

13

SPOKEN LANGUAGE

Drama (Optional) Assessment Criteria
Back to Contents
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DRAMA

YEAR 1 - Drama
Creating
Dr1.1

Explore familiar stories and characters.

Dr1.2

Act out their own stories.

Performing
Dr1.3

Dr1.4

Take part in small group improvisation and
role play.

Responding
Dr1.5

Discuss why they like a performance.

Dr1.6

Say why they used a particular voice.

Use voices for characters.

YEAR 2 - Drama
Creating
Dr2.1

Explore familiar themes and characters,
e.g. responding to teacher in role to
explore characters from stories and
themes.

Dr2.2

Plan an imaginative play area with others.

Dr2.3

Practise and develop ideas for acting out
stories.

Dr2.4

Use simple props and resources in creating
drama.
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Performing
Dr2.5

Take part in small group and whole-class
dramas.

Dr2.6

Adopt a role and be able to answer
questions in role.

Dr2.7

Use space, voice and movement which is
appropriate for the drama.

Dr2.8

Present their own stories using more than
one form of drama – puppets, using a
narrator, etc.
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Responding
Dr2.9

Use simple drama terms when talking
about drama in which they have taken part
or that they have seen.

Dr2.10

Express and describe their feelings in
response to the drama e.g. after the
performance of a visiting theatre group.

Dr2.11

Recognise key moments in the drama and
be able to say why they used a particular
voice or movement in interpreting
character.

DRAMA

YEAR 3 - Drama
Creating
Dr3.1

Dr3.2

Dr3.3

Dr3.4

Respond to a variety of stimulus material
including scripts of plays, artefacts, objects
and images.
Suggest how to present ideas in drama
through experimenting with others.
Structure simple scenes independently,
making use of dialogue and improvising
their own.

Performing
Dr3.5

Work sensitively with others in role in
small group and whole-class dramas.

Dr3.6

Use language, voice and body which is
appropriate to the role.

Dr3.7

Use space, voice and movement to
communicate specific meaning.

Dr3.8

Contribute to a range of performances
using different forms such as puppet and
shadow theatre, tableau, dance/drama
etc.

Select and use props and resources to
represent particular meanings.

Responding
Dr3.9

Express what they liked about a
performance, e.g. explaining why they
liked a particular character or scene.

Dr3.10

Reflect on their responses to their own
drama, saying what they wanted to
achieve and how it might be improved.

Dr3.11

Suggest alternative forms of action from
those shown in the drama.

YEAR 4 - Drama
Creating

Performing

Dr4.1

Work with others in researching the
context of the drama, e.g. a concept or an
event in history.

Dr4.5

Support others when participating in
drama for a formal audience, e.g. school
assembly.

Dr4.2

Try different ways of exploring characters
and narrative, responding to the
techniques used by the teacher.

Dr4.6

Maintain role throughout the scene that is
being shared or performed.

Dr4.3

Dr4.4

Record ideas for devised drama,
considering appropriate starting points,
key moments and endings.
Experiment with simple technical
resources when creating drama – sound,
light, costume.
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Dr4.7

Begin to be able to sustain mood and
atmosphere effectively in performances.

Dr4.8

Engage confidently in a range of dramatic
techniques structured by the teacher –
forum drama, hot-seating, thought
tracking etc.
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Responding
Dr4.9

Using simple drama terms, discuss the
effectiveness of the drama, e.g. the
performance of a play by a well-known
playwright.

Dr4.10

Comment sensitively on how intended
effects have been achieved and suggest
ways that their own and others’ work
could be improved.

Dr4.11

In groups, reflect on the issues or themes
that are being explored through the
drama.

DRAMA

YEAR 5 - Drama
Creating
Dr5.1

Dr5.2

Explore and research factual contexts for
drama, e.g. bullying, conservation, the law,
and record and share findings, and discuss
possible ideas for the drama.
Develop each other’s ideas when devising
work based on complex issues, scenes
from novels, poems, or plays, e.g. using
conscience alley.

Dr5.3

Devise simple scripts through
improvisation, understanding the use of
stage directions and drama conventions.

Dr5.4

Experiment with the elements of drama
when developing work and be able to give
and receive direction.
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Performing
Dr5.5

Co-operate and work supportively with
others in a performance for a public
audience.

Dr5.6

Communicate character through the use of
words, movement and body.

Dr5.7

Show understanding of theatrical effects,
e.g. in creating tension – sound, silence,
stillness.

Dr5.8

Perform drama that demonstrates
understanding of the stimulus, and begin
to understand that form conveys content.
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Responding
Dr5.9

Using a basic drama vocabulary, write a
response to a drama performance.

Dr5.10

Be prepared to accept the comments and
ideas of others following a performance
and use this to develop their work.

Dr5.11

Connect the drama with other ways that
the issue, theme or story could be
explored in other art forms.

DRAMA

YEAR 6 - Drama
Creating
Dr6.1

In response to a range of stimulus material
including scripts of plays, plan drama,
record and notate ideas which
demonstrate imagination.

Dr6.2

Work co-operatively and sensitively with
others in a group in creating drama.

Dr6.3

Explore issues and themes and write plays
using the conventions of script writing.

Dr6.4

Consider how images create meaning and
experiment with objects, physical imagery,
gesture and space.
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Performing
Dr6.5

Work sensitively and supportively with
others in a range of presentations and
performances.

Dr6.6

Using a range of skills participate in short
extracts from plays including a play by
Shakespeare.

Dr6.7

Dr6.8

Show awareness of audience using the
space in original ways to communicate the
intended meaning.
Show basic understanding of the
relationship between content and form.
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Responding
Dr6.9

Recognise and use a range of theatre
terms and connect these with drama they
see, or in which they take part, in and out
of school.

Dr6.10

When creating and performing, reflect on
their own and each other’s drama work
providing constructive responses and ideas
for improving it.

Dr6.11

Reflect on different ways that the same
content can be portrayed.

DRAMA

Back to Contents
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DRAMA

Reading KPIs

Back to Contents
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READING

YEAR 1 – Reading
1. Word Reading - Decoding
1.1.1

Apply phonic knowledge and skills as the route to decode words.

1.1.2

Respond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes, including, where applicable, alternative
sounds for graphemes.

1.1.3

Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught.

1.1.4

Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word.

1.1.5

Read words containing taught GPCs and -s, -es, -ing, -ed, -er and -est endings.

1.1.6

Read other words of more than one syllable that contain taught GPCs.

1.1.7

Read words with contractions: e.g. I’m, I’ll, we’ll, and understand that the apostrophe represents the omitted letter(s).

1.1.8

Read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to
work out words.

1.1.9

Re-read these books to build up their fluency and confidence in word reading.

1.1.10

Read Age appropriate books (colour band for Year 1) fluently at 100 words per minute.

1.1.11

Read and Decode words from Letters and sounds phase 5 with confidence.
2. Comprehension - (A) Range of Reading

1.2.a.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: listening to and discussing a wide range of poems, stories and
non-fiction at a level beyond that at which they can read independently.

1.2.a.2

Develop pleasure in reading, motivation to read, vocabulary and understanding by: being encouraged to link what they read or hear read to their
own experiences.
2. Comprehension - (B) Familiarity with Texts

1.2.b.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: becoming very familiar with key stories, fairy stories and
traditional tales, retelling them and considering their particular characteristics.

1.2.b.2

Develop pleasure in reading, motivation to read, vocabulary and understanding by: recognising and joining in with predictable phrases.
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READING

YEAR 1 – Reading
2. Comprehension - (C) Poetry and Performance
1.2.c.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: learning to appreciate rhymes and poems, and to recite some
by heart.
2. Comprehension - (D) Word Meanings

1.2.d.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: discussing word meanings, linking new meanings to those
already known.
2. Comprehension - (E) Understanding

1.2.e.1

Understand both the books they can already read accurately and fluently and those they listen to by: drawing on what they already know or on
background information and vocabulary provided by the teacher.

1.2.e.2

Understand both the books they can already read accurately and fluently and those they listen to by: checking that the text makes sense to them as
they read and correcting inaccurate reading.
2. Comprehension - (F) Inference

1.2.f.1

Understand both the books they can already read accurately and fluently and those they listen to by: discussing the significance of the title and
events.

1.2.f.2

Understand both the books they can already read accurately and fluently and those they listen to by: making inferences on the basis of what is
being said and done.
2. Comprehension - (G) Prediction

1.2.g.1

Understand both the books they can already read accurately and fluently and those they listen to by: predicting what might happen on the basis of
what has been read so far.

2. Comprehension - (H) Authorial Intent
There is no content for this sub-dimension in Year 1.
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READING

YEAR 1 – Reading
2. Comprehension - (I) Non Fiction
1.2.i.1

Know that some books are used for information and these contain facts.

1.2.i.2

Understand the basic structure of a non-fiction book such as contents page.
2. Comprehension - (J) Discussing Reading

1.2.j.1

Participate in discussion about what is read to them, taking turns and listening to what others say.

1.2.j.2

Explain clearly their understanding of what is read to them.
3. Greater Depth / Above 110 scaled score

1.3.1

Read accurately and confidently words of 2 or more syllables.

1.3.2

Talk about favourite authors or genre of books.

1.3.3

Can predict what happens next in familiar stories.

1.3.4

Happy to read aloud in front of others.

1.3.5

Tell someone about likes and dislikes related to story they have read or a story they have had read to them.

1.3.6

Read a number of signs and labels in the environment drawing from phonic knowledge when doing so.

1.3.7

Aware of mistakes made because reading does not make sense.

1.3.8

Re-read a passage if unhappy with own comprehension.

1.3.9

Growing awareness of how non-fiction texts are organised.

1.3.10

Use illustrations as an important feature in aiding reading.
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READING

YEAR 2 – Reading
1. Word Reading – Fluency
2.1.a.1

Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent.

2.1.a.2

Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for
graphemes.

2.1.a.3

Read accurately most words of two or more syllables that contain the same graphemes as above.

2.1.a.4

Read most words containing common suffixes.

2.1.a.5

Read most common exception words, noting unusual correspondence between spelling and sound and where these occur in the word.

2.1.a.7

Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without
undue hesitation.

2.1.a.8

Re-read these books to build up their fluency and confidence in word reading.

2.1.a.9

In Age Appropriate books: read most words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
2. Comprehension - (A) Range of Reading

2.2.a.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: listening to, discussing and expressing views about a wide range
of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently.
2. Comprehension - (B) Familiarity with Texts

2.2.b.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: becoming increasingly familiar with and retelling a wider range
of stories, fairy stories and traditional tales.

2.2.b.2

Develop pleasure in reading, motivation to read, vocabulary and understanding by: recognising simple recurring literary language in stories and
poetry.
2. Comprehension - (C) Poetry and Performance

2.2.c.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: continuing to build up a repertoire of poems learnt by heart,
appreciating these and reciting some, with appropriate intonation to make the meaning clear.
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READING

YEAR 2 – Reading
2. Comprehension - (D) Word Meanings
2.2.d.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: discussing and clarifying the meanings of words, linking new
meanings to known vocabulary.
2. Comprehension - (E) Understanding

2.2.e.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: discussing the sequence of events in books and how items of
information are related.

2.2.e.2

Understand both the books that they can already read accurately and fluently and those that they listen to by: drawing on what they already know
or on background information and vocabulary provided by the teacher.

2.2.e.3

Understand both the books that they can already read accurately and fluently and those that they listen to by: checking that the text makes sense
to them as they read and correcting inaccurate reading.
2. Comprehension - (F) Inference

2.2.f.1

Understand both the books that they can already read accurately and fluently and those that they listen to by: making some inferences on the
basis of what is being said and done.

2.2.f.2

Understand both the books that they can already read accurately and fluently and those that they listen to by: answering and asking questions.
2. Comprehension - (G) Prediction

2.2.g.1

Understand both the books that they can already read accurately and fluently and those that they listen to by: predicting what might happen on the
basis of what has been read so far.
2. Comprehension - (H) Authorial Intent

2.2.h.1

Develop pleasure in reading, motivation to read; vocabulary and understanding by: discussing their favourite words and phrases.

2. Comprehension - (I) Non Fiction
2.2.i.1

Develop pleasure in reading, motivation to read, vocabulary and understanding by: being introduced to non-fiction books that are structured in
different ways.
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READING

YEAR 2 – Reading
2. Comprehension - (J) Discussing Reading
2.2.j.1

Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and
listening to what others say.

2.2.j.2

Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for
themselves.
3. Greater Depth (Teacher Assessment Framework) / Above 110 scaled score
Make inferences.

2.3.1

Enhance meaning through expression and intonation.

2.3.2

Identify and comment on main characters in stories and the way they relate to one another.

2.3.3

Self-correct, look backwards and forwards in the text and search for meaning.

2.3.4

Comment on the way characters relate to one another.

2.3.5

Show understanding of the main points of the text and re-tell the story.

2.3.6

Make plausible predictions about what is likely to happen in the story and to different characters on the basis of what has been read so far

2.3.7

Know how suspense and humour is built up in a story, including the development of the plot.

2.3.8

Make links between the book they are reading and other books they have read. Recognise similarities in the plot or characters within different
stories.

2.3.9

Read poetry, using intonation and expression, and handle humour appropriately when needed.

2.3.10

Extract information from non-fiction texts, appropriately using contents, index, chapters, headings and glossary.
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READING

YEAR 3 – Reading
1. Word Reading - Fluency and Decoding
3.1.a.1

Apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words they meet.

3.1.a.2

Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.

3.1.a.3

Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent.

3.1.a.4

Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered.

3.1.a.5

Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without
undue hesitation.

3.1.a.6

Re-read these books to build up their fluency and confidence in word reading.

3.1.a.7

In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
2. Comprehension - (A) Range of Reading

3.2.a.1

Develop positive attitudes to reading and understanding of what they read by: listening to and discussing a wide range of fiction, poetry, plays, nonfiction and reference books or textbooks.

3.2.a.2

Develop positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for a
range of purposes.
2. Comprehension - (B) Familiarity of Texts

3.2.b.1

Develop positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including fairy
stories, myths and legends, and retelling some of these orally.

3.2.b.2

Develop positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in a wide range
of writing.
2. Comprehension - (C) Poetry and Performance

3.2.c.1

Develop positive attitudes to reading and understanding of what they read by: preparing poems and play scripts to read aloud and to perform,
showing understanding through intonation, tone, volume and action.

3.2.c.2

Develop positive attitudes to reading and understanding of what they read by: recognising some different forms of poetry, (e.g. free verse,
narrative poetry).
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READING

YEAR 3 – Reading
2. Comprehension - (D) Word Meanings
3.2.d.1

Develop positive attitudes to reading and understanding of what they read by: using dictionaries to check the meaning of words that they have
read.
2. Comprehension - (E) Understanding

3.2.e.1
3.2.e.2
3.2.e.3

Understand what they read, in books they can read independently, by: checking that the text makes sense to them, discussing their understanding
and explaining the meaning of words in context.
Understand what they read, in books they can read independently, by: asking questions to improve their understanding of a text.
Understand what they read, in books they can read independently, by: identifying main ideas drawn from more than one paragraph and
summarising these.
2. Comprehension - (F) Inference

3.2.f.1

Understand what they read, in books they can read independently, by: drawing inferences such as inferring characters' feelings, thoughts and
motives from their actions, and justifying inferences with evidence.
2. Comprehension - (G) Prediction

3.2.g.1

Understand what they read, in books they can read independently, by: predicting what might happen from details stated and implied.
2. Comprehension - (H) Authorial Intent

3.2.h.1
3.2.h.2

Develop positive attitudes to reading and understanding of what they read by: discussing words and phrases that capture the reader’s interest and
imagination.
Understand what they read, in books they can read independently, by: identifying how language, structure, and presentation contribute to
meaning.
2. Comprehension - (I) Non Fiction

3.2.i.1
3.2.i.2
3.2.i.3
3.2.i.4
3.2.i.5

Retrieve and record information from non-fiction.
To accurate locate information independently in Non Fiction text in order to answer specific questions.
To discuss all features of Non Fiction Texts and identify the purpose of this structure. For example the use of photograms or diagrams.
In comprehension lessons / exercises to accurate respond to a range of non fiction questions from age appropriate text.
To locate the specific vocabulary and explain the meaning of words subject specific words in relation to the key theme of the text.
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READING

YEAR 3 – Reading
2. Comprehension - (J) Discussing Reading
3.2.j.1

Participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others
say.

3.2.j.1

Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves.
3. Greater Depth / Above 110 scaled score

3.3.1

Skim materials and note down different views and arguments.

3.3.2

Pause appropriately in response to punctuation and/or meaning.

3.3.3

Justify predictions by referring to the story.

3.3.4

Begin to find meaning beyond the literal, e.g. the way impressions of people are conveyed through choice of detail and language.

3.3.5

Read ahead to determine direction and meaning in a story.

3.3.6

Investigate what is known about the historical setting and events and their importance to the story.

3.3.7

Deduce from the evidence in the text what characters are like.

3.3.8

Explore figurative language and the way it conveys meaning succinctly.

3.3.9

Identify the way a writer sets out to persuade.

3.3.10

Explore the relationship between a poet and the subject of a poem.
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READING

YEAR 4 – Reading
1. Word Reading - Fluency and Decoding
4.1.a.1
4.1.a.2
4.1.a.3
4.1.a.4
4.1.a.5
4.1.a.6
4.1.a.7
4.1.a.8

Apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words they meet.
Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.
Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered.
Read aloud books closely matched to their improving fluency and understanding, sounding out unfamiliar words accurately, automatically and
without undue hesitation.
In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
prepare readings with appropriate intonation to show their understanding.
Read silently and discuss what they have read.
attempt to match what they decode to words they have already heard but may not have seen in print.
2. Comprehension - (A) Range of Reading

4.2.a.1
4.2.a.2

Develop positive attitudes to reading and understanding of what they read by: listening to and discussing a wide range of fiction, poetry, plays, nonfiction and reference books or textbooks.
Develop positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for a
range of purposes.
2. Comprehension - (B) Familiarity with Texts

4.2.b.1
4.2.b.2

Develop positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including fairy
stories, myths and legends, and retelling some of these orally.
Develop positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in *and across* a
wide range of writing.
2. Comprehension - (C) Poetry and Performance

4.2.c.1
4.2.c.2

Develop positive attitudes to reading and understanding of what they read by: preparing poems and play scripts to read aloud and to perform,
showing understanding through intonation, tone, volume and action.
Develop positive attitudes to reading and understanding of what they read by: recognising some different forms of poetry, (e.g. free verse,
narrative poetry).
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READING

YEAR 4 – Reading
2. Comprehension - (D) Word Meanings
4.2.d.1
4.2.d.2

Develop positive attitudes to reading and understanding of what they read by: using dictionaries to check the meaning of words that they have
read.
Pupil can independently use a dictionary to check the meaning of words encountered in reading.
2 Comprehension - (E) Understanding

4.2.e.1
4.2.e.2
4.2.e.3
4.2.e.4

Understand what they read, in books they can read independently, by: checking that the text makes sense to them, discussing their understanding
and explaining the meaning of words in context.
Understand what they read, in books they can read independently, by: asking questions to improve their understanding of a text.
Understand what they read, in books they can read independently, by: identifying main ideas drawn from more than one paragraph and
summarising these.
Pupil can, when reading an age-appropriate book independently, identify the main ideas in paragraphs and can usually summarise, including most
of the main ideas in one or two sentences using key vocabulary from the text.
2. Comprehension - (F) Inference

4.2.f.1
4.2.f.2

Understand what they read, in books they can read independently, by: drawing inferences such as inferring characters' feelings, thoughts and
motives from their actions, and justifying inferences with evidence.
Pupil is beginning to draw inferences from their independent reading of age-appropriate texts, often correct but not always fully supported by
reference to the text: e.g. Dad turns Fudge upside down and threatens to do more than whack him on the back, but he is not being cruel. I think he
is a good dad because he tries to stop Fudge annoying Peter and he carries the baby in the carrier sometimes. And all five of them go for ice cream
every evening so he spends time with his family doing things kids like.
2. Comprehension - (G) Prediction

4.2.g.1

Understand what they read, in books they can read independently, by: predicting what might happen from details stated and implied.
2. Comprehension - (H) Authorial Intent

4.2.h.1
4.2.h.2

Develop positive attitudes to reading and understanding of what they read by: discussing words and phrases that capture the reader’s interest and
imagination.
Understand what they read, in books they can read independently, by: identifying how language, structure, and presentation contribute to
meaning.
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READING

YEAR 4 – Reading
2. Comprehension - (I) Non Fiction
4.2.i.1

Retrieve and record information from non-fiction.

4.2.i.2

From the theme a pupil can plan sub-heading by using the contents pages.

4.2.i.3

The child can use contents pages and indexes to locate relevant information.

4.2.i.4

Uses the glossary to locate word meanings and demonstrate understanding of this.
2. Comprehension - (J) Discussing Reading

4.2.j.1

Participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others
say.
3. Greater Depth / Above 110 scaled score

4.3.1

Locate and use information from a range of sources, both fiction and non-fiction.

4.3.2

Compare fictional accounts in historical novels with the factual account.

4.3.3

Appreciate the bias in persuasive writing, including articles and advertisements.

4.3.4

Talk widely about different authors, giving some information about their backgrounds and the type of literature they produce.

4.3.5

Use inference and deduction to work out the characteristics of different people from a story.

4.3.6

Compare the language in older texts with modern Standard English (spelling, punctuation and vocabulary).

4.3.7

Skim, scan and organise non- fiction information under different headings.

4.3.8

Refer to the text to support predictions and opinions.

4.3.9

Recognise complex sentences.

4.3.10

Show awareness of the listener through the use of pauses, giving emphasis and keeping an appropriate pace so as to entertain and maintain
interest.
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READING

YEAR 5 – Reading
1. Word Reading - Fluency and Decoding
5.1.a.1
5.1.a.2
5.1.a.3
5.1.a.4
5.1.a.5
5.1.a.6
5.1.a.7

Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words that they meet.
Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.
Read aloud books closely matched to their improving fluency and understanding, sounding out unfamiliar words accurately, automatically and
without undue hesitation.
In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.
prepare readings with appropriate intonation to show their understanding.
Read silently and discuss what they have read.
attempt to match what they decode to words they have already heard but may not have seen in print.
2. Comprehension - (A) Range of Reading

5.2.a.1
5.2.a.2
5.2.a.3

Maintain positive attitudes to reading and understanding of what they read by: continuing to read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks.
Maintain positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for
a range of purposes.
Maintain positive attitudes to reading and understanding of what they read by: making comparisons within and across books.
2. Comprehension - (B) Familiarity of Texts

5.2.b.1
5.2.b.2

Maintain positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including
myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions.
Maintain positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in and across a
wide range of writing.
2. Comprehension - (C) Poetry and Performance

5.2.c.1
5.2.c.2
5.2.c.3

Maintain positive attitudes to reading and understanding of what they read by: learning a wider range of poetry by heart.
To recognise and find examples of simile / metaphor / alliteration / personification in poems.
To prepare poems to read aloud and to perform, showing an understanding through intonation, tone and volume so that meaning is clear to the
audience.
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READING

YEAR 5 – Reading
2. Comprehension - (D) Word Meanings
5.2.d.1

To identify how language is contributing to the meaning of the text or impacts on the reader.

5.2.d.2

To select words and phrases which show how a character is feeling.

5.2.d.3

To recognise different types of vocabulary which has been used for effect or impact.

5.2.d.4

To independently use dictionary in order to decipher meaning from the text.
2. Comprehension - (E) Understanding

5.2.e.1

Understand what they read by: checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in
context.

5.2.e.2

Understand what they read by: asking questions to improve their understanding.

5.2.e.3

Understand what they read by: summarising the main ideas drawn from more than one paragraph, identifying key details that support the main
ideas.
2 Comprehension - (F) Inference

5.2.f.1

Understand what they read by: drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions and justifying
inferences with evidence.

5.2.f.2

Pupil can draw inferences from their independent reading of age-appropriate texts and explain thinking, returning to text to support opinions: e.g.
Mr Napier doesn't seem to believe Ginger and wants to get her in trouble. He asks silly questions and the author says he winks at the children in the
playground who are laughing at Ginger. Teachers shouldn't do that, it's childish.

5.2.f.3

Justify inferences with evidence from the text.
2. Comprehension - (G) Prediction

5.2.g.1

Understand what they read by: predicting what might happen from details stated and implied.

5.2.g.2

Pupil can usually read 'between the lines' when independently reading an age-appropriate text and draw on their experience of similar texts to
predict what might happen next, usually identifying clues the writer has planted for the reader: e.g. I think Ginger will try to set the stray dog free.
She is terrified of dogs but she hates to see anything unfair. I know because she just shouted at the school principal for taking down Mr Wong's
pictures even though she's scared of him, too.
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READING

YEAR 5 – Reading
2. Comprehension - (H) Authorial Intent
5.2.h.1

Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader.

5.2.h.2

Understand what they read by: identifying how language, structure and presentation contribute to meaning.

5.2.h.3

Identify grammatical features used by writer – rhetorical questions, varied sentence lengths, varied sentence starters, empty words – to impact on
the reader.
2. Comprehension - (I) Non Fiction

5.2.i.1

Distinguish between statements of fact and opinion.

5.2.i.2

Retrieve, record and present information from non-fiction.

5.2.i.3

Pupil can usually identify questions to be answered beforehand and use the specific features of age-appropriate non-fiction texts on paper and on
screen to answer them. Usually records information in a form that can be easily retrieved. Usually presents information in ways that are coherent
and useful to themselves and others: e.g. has a range of models for making notes like spidergrams or a grid of boxes with labels and can quickly find
any recorded information for later use.

5.2.i.4

To retrieve key vocabulary for the text and explain the meaning in context.
2. Comprehension - (J) Discussing Reading

5.2.j.1

Maintain positive attitudes to reading and understanding of what they read by: recommending books that they have read to their peers, giving
reasons for their choices.

5.2.j.2

Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and
challenging views courteously.

5.2.j.3

Explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the
topic and using notes where necessary.

5.2.j.4

Provide reasoned justifications for their views.

5.2.j.4

Express a personal point of view about a text, giving reasons.

5.2.j.5

Present the author’s viewpoint of a text.
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READING

YEAR 5 – Reading
3. Greater Depth / Above 110 scaled score
5.3.1

Express opinions about a text, using evidence from the text, giving reasons and explanations. Point, evidence, explanation. (PEE)

5.3.2

Adapt own opinion in the light of further reading or others’ ideas.

5.3.3

Identify formal and informal language.

5.3.4

Know the features of different narrative text types, for example, adventure, fantasy, myths.

5.3.5

Compare texts by the same writer.

5.3.6

Compare texts by different writers on the same topic.

5.3.7

Summarise key information from different texts.

5.3.8

Empathise with different character’s points of view.

5.3.9

Infer meaning using evidence from the text and wider reading and personal experience.

5.3.10

Explain how a writer’s use of language and grammatical features have been used to create effects and impact on the reader.

5.3.11

Explain how punctuation marks the grammatical boundaries of sentences and gives meaning.

5.3.12

Know how the way a text is organised supports the purpose of the writing.

5.3.13

Use scanning and text marking to find and identify key information.
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READING

YEAR 6 – Reading
1. Word Reading - Fluency, Decoding and Reading Stamina
6.1.a.1

Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud
and to understand the meaning of new words that they meet.

6.1.a.2

Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.

6.1.a.3

Read aloud books closely matched to their improving fluency and understanding, sounding out unfamiliar words accurately, automatically and
without undue hesitation.

6.1.a.4

In Age Appropriate books: read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute.

6.1.a.5

Prepare readings with appropriate intonation to show their understanding.

6.1.a.6

Read silently and discuss what they have read.

6.1.a.7

Use combined knowledge of phonemes and word derivations to pronounce words correctly, for example: arachnophobia, audience.

6.1.a.8

Read fluently, using punctuation to inform meaning.
2. Comprehension - (A) Range of Reading

6.2.a.1

Maintain positive attitudes to reading and understanding of what they read by: continuing to read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks.

6.2.a.2

Maintain positive attitudes to reading and understanding of what they read by: reading books that are structured in different ways and reading for
a range of purposes.

6.2.a.3

Pupil can make comparisons within and between books and between versions of the same text, giving examples to support opinions: e.g. Stanley is
a bit like Sirius Black because they are both held captive even though they are innocent.
2. Comprehension - (B) Familiarity with Texts

6.2.b.1

Maintain positive attitudes to reading and understanding of what they read by: increasing their familiarity with a wide range of books, including
myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions.

6.2.b.2

Maintain positive attitudes to reading and understanding of what they read by: identifying and discussing themes and conventions in and across a
wide range of writing.
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READING

YEAR 6 – Reading
2. Comprehension - (C) Poetry and Performance
6.2.c.1
6.2.c.2
6.2.c.3

Maintain positive attitudes to reading and understanding of what they read by: learning a wider range of poetry by heart.
Maintain positive attitudes to reading and understanding of what they read by: preparing poems and plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the meaning is clear to an audience.
To recognise and find examples of simile / metaphor / alliteration / personification in poems.
2.Comprehension - (D) Word Meanings

6.2.d.1
6.2.d.2
6.2.d.3
6.2.d.4

To identify how the writers' choice of vocabulary is contributing to the meaning of the text or impacts on the reader.
To select words and phrases which show how a character is feeling.
To recognise different types of vocabulary which has been used for effect or impact.
To independently use dictionary in order to decipher meaning from the text.
2. Comprehension - (E) Understanding

6.2.e.1
6.2.e.2
6.2.e.3
6.2.e.4

Understand what they read by: checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in
context.
Pupils can usually ask themselves questions to improve their understanding when independently reading an age-appropriate texts: e.g. Well, if the
water all disappeared from Green Lake because of a curse, I wonder if it could be brought back again somehow?
Understand what they read by: summarising the main ideas drawn from more than one paragraph, identifying key details that support the main
ideas.
Identify and explain how writers use grammatical features for effect, for example, the use of short sentences to build tension.
2. Comprehension - (F) Inference

6.2.f.1
6.2.f.2

6.2.f.3

Understand what they read by: drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions and justifying
inferences with evidence.
Pupil can draw inferences from their independent reading of age-appropriate texts and explains thinking, routinely returning to text to support
opinions: e.g. Mr Pendanski sits in a circle with the boys and ask them about their future. He seems to really care about them because he won't let
X-ray laugh at the idea of Magnet being an animal trainer. He talks to all of them with respect but he's not soft because he tells them they are each
the only person responsible for them being there.
Explain and comment on explicit and implicit points of view.
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READING

YEAR 6 – Reading
2. Comprehension - (G) Prediction
6.2.g.1
6.2.g.2

Understand what they read by: predicting what might happen from details stated and implied.
Pupil can usually read 'between the lines' when independently reading an age-appropriate text and draw on their experience of similar texts to
predict what might happen next, usually identifying clues the writer has planted for the reader: e.g. I think we're being told about the yellowspotted lizard and how it likes to live in holes because Stanley is going to get bitten by one. The author just made sure in the previous chapter that
we know the boys use holes to go to the bathroom so the reader is being set up for it. Magnet also warns him, and often when a character gets a
warning it also warns the reader the bad thing is going to happen.
2. Comprehension - (H) Authorial Intent

6.2.h.1
6.2.h.2

Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader.
Understand what they read by: identifying how language, structure and presentation contribute to meaning.
2. Comprehension - (I) Non Fiction

6.2.i.1
6.2.i.2
6.2.i.3
6.2.i.4

6.2.i.5

Distinguish between statements of fact and opinion.
Pupil can usually, in their reading of age-appropriate texts, distinguish opinions and assertions from facts, questioning what they read and looking
for evidence to support questions within a text or in footnotes or references.
Retrieve, record and present information from non-fiction.
Pupil can usually identify questions to be answered beforehand and use the specific features of age-appropriate non-fiction texts on paper and on
screen to answer them. Usually records information in a form that can be easily retrieved. Usually presents information in ways that are coherent
and useful to themselves and others.
To retrieve key vocabulary for the text and explain the meaning in context.
2. Comprehension - (J) Discussing Reading

6.2.j.1
6.2.j.2
6.2.j.3
6.2.j.4
6.2.j.5
6.2.j.6

Maintain positive attitudes to reading and understanding of what they read by: recommending books that they have read to their peers, giving
reasons for their choices.
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and
challenging views courteously.
Express a personal point of view about a text, giving reasons linked to evidence from texts.
Make connections between other similar texts, prior knowledge and experience and explain the links.
Compare different versions of texts and explain the differences and similarities.
Recognise the writer’s point of view and discuss it.
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READING

YEAR 6 – Reading
3. Greater Depth / Above 110 scaled score
6.3.1

Explain the structural devices used to organise a text.

6.3.2

Comment on the structural devices used to organise the text.

6.3.3

Read several texts on the same topic to find and compare information.

6.3.4

Explain the main purpose of a text and summarise it succinctly.

6.3.5

Draw inferences from subtle clues across a complete text

6.3.6

Recognise the impact of the social, historical, cultural on the themes in a text.

6.3.7

Compare and contrast the styles of different writers with evidence and explanation.

6.3.8

Evaluate the styles of different writers with evidence and explanation.

6.3.9

Prepare poems and plays to read aloud and to perform, using body language, tone, pitch and volume to engage the audience.

6.3.10

Compare and contrast the language used in two different texts.

6.3.11

Identify the grammatical features/techniques used to create mood, atmosphere, key messages, attitudes.

6.3.12

Evaluate the impact of the grammatical features/techniques used to create mood, atmosphere, key messages, attitudes.

6.3.13

Identify how writers manipulate grammatical features for effect.

6.3.14

Analyse why writers make specific vocabulary choices.

6.3.15

Give a personal response to a range of literature and non-fiction texts, stating preferences and justifying them.

6.3.16

Explain how and why a text has impact on a reader.

6.3.17

Identify how characters change during the events of a longer novel.

6.3.18

Explain the key features, themes and characters across a text.

6.3.19

Compare and contrast characters, themes and structure in texts by the same and different writers.

6.3.20

Explain the author’s viewpoint in a text and present an alternative point of view.

6.3.21

Explain an opinion, referring to the text to justify it; Point, Evidence and Explanation (PEE).

6.3.22

Present a counter-argument in response to others’ points of view using evidence from the text and explanation (PEE).

6.3.23

Re-present collated information.
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YEAR 1 – Writing
Working Towards
1.1

To use their own simple story ideas or retell
a familiar story using short, simplistic
sentences.

1.2

To reread their writing aloud to check that it
makes sense

1.3

Capital letters and full stops are sometime
used to demarcate sentences.

1.4

Finger spaces.

1.5

To use adjectives that have been modelled.

1.6

To use simple sentence structures (which
may often be repetitive).

1.7

Use letter names to show alternative
spellings of the same phoneme.

1.8

To spell some words containing previously
taught phonemes and GPCs accurately.

1.9

1.10

To spell some Y1 common exception words
accurately (from English Appendix 1).
To write lower case letters in the correct
direction, starting and finishing in the right
place.

At the Expected Standard
1.11

Capital letters for names, places, the days of the week and the
personal pronoun ‘I’.

1.12

Some use of Exclamation marks.

1.13

Some use of Question marks.

1.14
1.15

1.28

Consistently use correctly: Question marks.

1.29

Consistently use correctly: Exclamation marks.

1.30

Independently write a sequence of sentences to create fiction and
non-fiction texts.

Consistently use correctly: Capital letters for
names, places, the days of the week and the
personal pronoun ‘I’.

1.31

Use some features of different text types (although these may not
be consistent).

Consistently use correctly: Full stops to end
sentences.

1.32

Consistently use correctly: Finger spaces.

1.33

Write lower case and capital letters in the
correct direction, starting and finishing in the
right place with a good level of consistency.

1.34

Write sentences in order to create short
narratives and non-fiction texts that are
consistent in their features and purpose.

1.35

Use a number of features of different text
types and make appropriate topic/ subject
matter vocabulary choices.

1.16

Reread their writing to check that it makes sense and make
suggested changes.

1.17

Use mainly accurate sentence structures.

1.18

Use adjectives to describe and add detail.

1.19

Use appropriate word choices in relevant context.(Use of word
banks to support this)

1.20

Use the joining word (conjunction) ‘and’ to link ideas and
sentences.

1.21

Use -s and -es to form regular plurals correctly.

1.36

Sentence structure is consistently accurate.

1.22

Use the prefix ‘un’.

1.37

1.23

Add the suffixes –ing, -ed, -er and –est to root words.

Some use of complex sentences may be
evident.

1.24

Spell many words containing previously taught phonemes and
GPCs accurately.

1.38

Use simple and compound sentence
structures.

1.25

Spell many common exception words.

1.39

Use conjunctions other than ‘and’ and ‘then’

1.26

Write lower case and capital letters in the correct direction,
starting and finishing in the right place.

1.40

Begin sentences in different ways.

1.41

Use adjectives to describe (sometimes
ambitious beyond the year group).

1.42

Reread their writing to check that it makes
sense and independently make changes.

1.43

Spell most common exception words.

1.27
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Greater Depth

Write lower case and capital letters in the correct direction,
starting and finishing in the right place with a good level of
consistency.
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YEAR 2 – Writing
Working Towards

At the Expected Standard

2.1

Write sentences that are
sequenced to form a short
narrative (real or fictional).

2.14

Write simple, coherent narratives about personal experiences and those of others
(real or fictional). In narrative writing, there is a clear sequence of events in
chronological order (including language patterns from familiar stories).

2.2

Write simple narratives which have
an opening, a middle and an end
(although the ending may be brief).

2.15

Write about real events, recording these simply and clearly. In non-narrative, the
features of the text, sentence patterns and word choices are evident and sequenced
effectively.

2.3

Ideas are developed in a sequence
of sentences.

2.16

Demarcating most sentences with capital letters and full-stops.

2.17

Demarcating most sentences with personal pronoun I and for most proper nouns.

2.4

Demarcate some sentences with
capital letters and full stops.

2.18

Use question marks correctly when required.

2.5

Some sentences are extended by
both subordinating and coordinating
conjunctions (but, so, because, if,
when).

2.19

Some use of exclamation marks.

2.20

Some use of commas.

2.21

Using sentences with different forms in their writing: Statements

2.22

Using sentences with different forms in their writing: Questions

Use of appropriate tense for the
purpose of the text is mostly used.

2.23

Using sentences with different forms in their writing: Exclamations

2.24

Using sentences with different forms in their writing: Commands

2.7

Evaluate writing independently,
with peers and with teacher.

2.25

Using some expanded noun phrases to describe and specify.

2.8

Proof-read to check for errors in
spelling, grammar and punctuation.

2.26

Using present and past tense mostly correctly and consistently.

2.27

Using co-ordination (or / and / but).

2.9

Segmenting spoken words into
phonemes and representing these
by graphemes, spelling some words
correctly and making phoneticallyplausible attempts at others.

2.28
2.29

2.6

2.10

Spell some common exception
words.

2.11

Form lower-case letters in the
correct direction, starting and
finishing in the right place.

2.12

2.13

Form lower-case letters in the
correct size relative to other letters
in some of their wiritng.
Use space between words.
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Greater Depth
2.38

Write effectively and coherently
for different purposes.

2.39

Draw on reading to inform the
vocabulary and grammar of their
writing.

2.40

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including:
Commas to separate items in a
list.

2.41

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including:
Apostrophes to mark singular
possession in nouns.

2.42

Confidently using the full range
of punctuation taught at KS1,
mostly correctly including: Use of
apostrophes to mark
contractions consistently.

Using some sub-ordination (when / if / that / because).

2.43

Segmenting words into phonemes and representing these by graphemes, spelling
many correctly.

Spelling most common exception
words.

2.44

Adding suffixes to spell most
words correctly in their writing,
e.g. –ment, -ness, -ful, -less, -ly.

2.45

Using the diagonal and
horizontal strokes needed to join
letters in most of their writing.

2.46

Make simple additions, revisions
and proof-reading corrections to
their own writing. Writing is reread and changes are made to
improve the impact.

2.30

Spell words with different alternative spellings, including a few common homophones.

2.31

Spelling many common exception words.

2.32

Spelling some words with contracted forms.

2.33

Adding suffixes to spell some words correctly in their writing, e.g. –ment, -ness, -ful, less, -ly.

2.34

Using the diagonal and horizontal strokes needed to join letters in some of their
writing.

2.35

Understand which letters, when adjacent to one another, are best left unjoined.

2.36

Form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters.

2.37

Using spacing between words that reflects the size of the letters.
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YEAR 3 – Writing
Working Towards

At the Expected Standard

3.1

To orally rehearse their ideas for writing
and record their ideas using a modelled
planning format.

3.16

In narrative writing, a setting and character are used and endings are
developed.

3.17

In narrative writing, sections are organised to support meaning.

3.2

To demonstrate some understanding of
purpose and audience.

3.18

In non-narrative writing, endings are related to the content.

3.3

To use simple and compound sentences
accurately.

3.19

In non-narrative writing, simple suggested devices including headings and sub
headings guide the reader through the text.

3.4

To proof read their work for errors and
make simple improvements with support.

3.20

To demonstrate an increase understanding of purpose and audience.

3.21

To plan their own writing.

3.5

To make more ambitions words choices
(maybe modelled language from
teacher).

3.22

To use the structure of a wide range of text types.

3.23

Proof read theirs and others’ work to check for errors and make improvements.

3.24

To make ambitious word choices.

Greater Depth
3.38

To plan and write with an
understanding of purpose and
audience throughout the text.

3.39

To make deliberate and ambitious
words choices (including
adverbials) to add detail, effect and
engage the reader.

3.40

First and third person and tenses
are used consistently and
accurately.

3.41

Ideas and material are confidently
grouped together to form
paragraphs showing more
confidence in grouping.

3.42

To punctuate direct speech
accurately.

3.43

Punctuation already taught is used
accurately and independently.

3.44

To use subordinate clauses
sometimes changing the positon of
the subordinate clause.

3.6

Usually maintain the correct tense.

3.25

To organise paragraphs into themes.

3.7

Use full range of punctuation from other
year groups accurately: Full stops.

3.26

Sentence openings are varied.

3.27

Complex sentences are used to convey more than one idea or piece of
information or to explain or give reasons.

3.28

Use full range of punctuation from other
year groups accurately: Exclamation
marks.

Use a range of sentences with more than one clause by using a wider range of
conjunctions, e.g. when, if, because, although.

3.29

To begin to use conjunction, adverbs and prepositions to show time, place and
cause.

Use full range of punctuation from other
year groups accurately: Questions marks.

3.30

Inverted commas are mostly used to punctuate direct speech.

3.45

3.31

Detail is added by the expansion of noun phrases before and after the noun and
with the use of adverbials.

To use a range of coordinating and
subordinating conjunctions.

3.46

3.32

Present and past tense are used appropriately and consistently with use of
progressive forms.

3.33

Use ‘a’ or ‘an’ correctly.

Spelling rules and patterns from
year 3 and 4 are being used
accurately including exceptions to
rules.

3.34

To sometimes use commas in clauses and phrases.

3.47

To use joined cursive handwriting.

3.35

Spelling rules and patterns from year 3 and 4 are being used with increasing
accuracy.

3.36

To spell some words with prefixes – ir –auto –in – dis- super – anti.

3.37

To spell some words with suffixes –ly –ous – ation.

3.8
3.9

3.10
3.11
3.12

Use full range of punctuation from other
year groups accurately: Capital letters.

Use full range of punctuation from other
year groups accurately: Commas in a list.
Use full range of punctuation from other
year groups accurately: Apostrophes for
possession and contractions.

3.13

Use sentences in different forms:
statements, questions, exclamations and
commands.

3.14

To spell some year 3 common exception
words.

3.15

To use joined cursive writing.
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YEAR 4 – Writing
Working Towards

At the Expected Standard

Greater Depth

4.1

To use a consistent and appropriate structure in
fiction and non- fiction.

4.16

To write a range of narratives and non-fiction using a consistent
and appropriate structure.

4.35

To write narratives that are well structured
and well-paced.

4.2

To write narratives with a clear beginning,
middle and end with a clear plot.

4.17

To proof read own work making clear and accurate
amendments.

4.36

4.3

To proof read their own and others writing with
growing confidence.

4.18

In narrative, include a detailed setting, characters and plot to
fully engage the reader.

Range of sentence types is used confidently
and appropriately according to the text
type, purpose and audience.

4.37

4.4

Simple, compound and complex sentences are
used mostly accurately.

4.19

In narrative, endings are developed and closes the narrative
appropriately.

Sentences are mostly well structured and
include the more controlled use of multi
clause sentences.

4.5

Use standard English forms for verb inflections
instead of local spoken forms e.g. we were
instead of we was, or I did instead of I done.

4.20

In non-narrative, it has a clear purpose and provides the reader
with relevant information.

4.38

4.21

4.6

Use fronted adverbials e.g. Later that day, I
heard the bad news.

Structure of the non-narrative text type is sustained throughout
the text.

Sentences are opened in different ways to
create effects including the positioning of
clauses and the use of fronted adverbials.

4.39

4.22

To consistently organise paragraphs around a theme.

4.23

Words are mostly selected deliberately and carefully, including
specific and technical vocabulary.

To create a more detailed setting,
characters and plot to fully engage the
reader consistently.

4.40

4.24

Sentences are often opened in different ways to create effects.

4.25

All sentences are correctly demarcated.

To consistently organise paragraphs around
a theme and aid cohesion within
paragraphs.

4.26

Inverted commas and punctuation within speech is used
correctly.

4.41

Verbs are chosen to describe or to show and
not tell.

4.27

To use singular possession and plural possession apostrophes
with accuracy.

4.42

To use all punctuation consistently and
accurately.

4.43

Inverted commas, punctuation within them
and comma for the reporting clause are
used accurately.

4.44

The spelling rules and patterns from year 3
and 4 are being used accurately including
confident application of these.

4.7

4.8

Make the appropriate choice of pronoun or
noun within and across sentences to aid
cohesion and avoid repetition.
Use inverted commas and other punctuation to
indicate direct speech e.g. The conductor
shouted, "Sit down!" - a comma after the
reporting clause; end punctuation within
inverted commas.

4.9

To maintain tense throughout a piece.

4.10

Consistently use sentences with different forms
– statements, questions, exclamations and
commands.

4.28

To demarcate fronted adverbials with commas consistently.

4.29

Expanded noun phrases – modifying adjectives, and
prepositions.

4.11

To use pronouns to aid cohesions and avoid
repetition.

4.30

Simple, compound and complex sentences are used effectively
to convey complicated or detailed information and ideas.

4.12

To spell most words with prefixes/suffixes
correctly.

4.31

To use nouns and pronouns effectively to aid cohesion.

4.13

To spell most homophones correctly.

4.32

To spell all words with prefixes/suffixes correctly.

4.14

To spell many common exception words.

4.33

The spelling rules and patterns from year 3 and 4 are being used
accurately with some exception words also spelled correctly.

4.15

To use neat joined cursive handwriting.

4.34

To spell all homophones correctly.
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YEAR 5 - Writing
Working Towards
5.1

To write for a range of purposes and
audiences.

5.2

At the Expected Standard

Greater Depth

5.16

5.35

To select appropriate grammar and vocabulary
to match the purpose.

Simple, compound and complex sentences are used to extend
meaning and add variety and interest as appropriate and for the
purpose and audience of the writing.

To consistently produce stained and accurate
writing from different narrative and
nonfiction genres with appropriate structure.

5.17

5.36

To describe the setting, characters and
atmosphere with an awareness of the reader.

In narrative, to describe the setting, characters and atmosphere
to consistently engage the reader.

5.18

The plot is well developed, paced and sequenced.

5.19

In non-narrative, the content is well developed and logically
linked.

Writing for a range of audiences is evident
and the purpose made clear – to inform,
entertain, persuade etc. These may be
manipulated to create impact and to engage
the reader.

5.20

5.37

Organisational and presentational devices to
structure text and to guide the reader e.g.
Headings, bullet points, underlining.

Topic sentences are used to establish the main idea of the
paragraph.

View point is usually well controlled and
convincing and may be the writers, narrators
or a characters.

5.21

Distinguish between the formal and informal spoken and
written language.

5.38

5.6

To create paragraphs that are usually suitably
linked (this may not be accurate).

Sustain and develop ideas within a paragraph,
introducing it with a topic sentence.

5.22

Fronted adverbials are often used to link ideas across
paragraphs.

5.39

5.7

Use devices to build cohesion within a
paragraph e.g. then, after that, this, firstly.

5.23

Use sentence starters to highlight the main idea.

To describe characters, setting, and
atmosphere with carefully chosen vocabulary
to enhance the mood and clarify meaning.

5.8

5.24

Use stylistic devices to create effects in writing, for example,
simile, metaphor, personification.

5.40

Close text with reference to its opening.

Consistently Use the full range of punctuation
from preceding year groups accurately.

5.41

5.9

Start sentences in different ways.

To regularly use integrated dialogue
accurately and effectively.

5.10

5.42

Begin to experiment with relative clauses.

5.26

Direct and reported speech used correctly.

Re-order sentences to create impact on the
reader.

5.11

Indicate degrees of possibility using adverbs
e.g. perhaps, surely or modal verbs e.g. might,
should, will, must.

5.27

To use relative clauses with relative pronoun.

5.43

Wide range of adverbs and modal verbs.

5.28

Parenthesis: Brackets.

5.44

Convert nouns or adjectives into verbs using
suffixes e.g. -ate; -ise; -ify.

5.29

Parenthesis: Dashes.

To use a wide range of words/phrases to link
paragraphs with and across to aid cohesion.

5.30

Parenthesis: Commas.

5.45

To proof read their work and others to assess
and make necessary corrections.

May use colon or semi colon to link separate
clauses.

5.31

To use commas to clarify meaning with increasing accuracy.

5.46

5.32

Colon used to introduce a list.

5.33

The spelling rules and patterns from year 5/ 6 are being used
accurately with some exception words also spelled correctly.

The spelling rules and patterns for years 5 and
6 are being used accurately including
confident application of these.

5.34

Handwriting is legible and fluent including appropriate choice of
letter shape and whether or not to join letters.

5.3
5.4

5.5

5.12
5.13

The characters are developed with description,
dialogue and actions and they may be used to
move events forward.

5.14

The spelling rules and patterns from year 3
and 4 are being used accurately with some
exception words also spelled correctly.

5.15

To use consistently joined handwriting.
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5.25

Use devices to build cohesion within a paragraph consistently
and accurately e.g. then, after that, this, firstly.
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YEAR 6 – Writing
Working Towards
6.1

Uses paragraphs to organise ideas.

6.2

Describing settings and characters.

6.3

Use simple devices to structure writing
and support the reader (eg headings, subheadings, bullet points). Using some
cohesive devices within and across
sentences and paragraphs.

At the Expected Standard
6.15

Creating atmosphere, and integrating dialogue to convey
character and advance the action.

6.16

Selecting vocabulary and grammatical structures that
reflect the level of formality required mostly correctly.

6.17

Using a range of cohesive devices, including adverbials,
within and across sentences and paragraphs.

6.18

Using adverbs, preposition phrases and expanded noun
phrases effectively to add detail, qualification and
precision.

6.4

Using co-ordinating and subordinating
conjunctions.

6.5

Using different verb forms mostly
accurately.

6.19

Use verb tenses consistently and correctly throughout
their writing.

6.6

Using mostly correctly: Capital letters.

6.20

Using passive and modal verbs mostly appropriately.

6.7

Using mostly correctly: Full stops.

6.21

6.8

Using mostly correctly: Question marks.

Using a wide range of clause structures, sometimes
varying their position within the sentence.

6.9

Using mostly correctly: Exclamation
marks.

6.22

Using mostly correctly: inverted commas.

6.23

Using mostly correctly: commas for clarity.

Greater Depth
6.31

Select the appropriate form and draw
independently on reading as models for
their own writing.

6.32

Distinguish between the language of
speech and writing and choose the
appropriate register.

6.33

Exercise an assured and conscious
control over levels of formality,
particularly through manipulating
grammar and vocabulary to achieve this.

6.34

Selecting verb forms for meaning and
effect.

6.35

Using a wider range of vocabulary that is
specific and precise and that reflects the
level of formality required.

6.36

Using correctly: the full range of
punctuation taught at key stage 2.

6.10

Using mostly correctly: Commas for lists.

6.24

6.37

6.11

Using mostly correctly: Apostrophes for
contraction and possession.

Making some correct use of: punctuation for
parentheses.

Using correctly: colons to mark the
boundary between independent clauses.

6.25

6.38

Spelling most words correctly (year 3 and
4).

Making some correct use of: semi-colons (in lists is
acceptable).

Using correctly: semi-colons to mark the
boundary between independent clauses.

6.26

Making some correct use of: Dashes.

6.12
6.13

Spelling some words correctly (year 5 and
6).

6.27

Making some correct use of: Colons (in lists is
acceptable).

6.14

Producing legible joined handwriting.

6.28

Making some correct use of: hyphens.

6.29

Spelling most words correctly (year 5 and 6).

6.30

Maintaining legibility, fluency and speed in handwriting
through choosing whether or not to join specific letters.
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MATHEMATICS

YEAR 1 – Mathematics
1. Number
1.1.1

Read and write numbers from 1 – 20 in numerals and words

1.1.2

Read and write numbers to 100 in numerals

1.1.3

Count to and across 100, forward and backward, beginning with 0 or 1, or from any given number

1.1.4

Count in multiples of 5s

1.1.5

Count in multiples of 10

1.1.6

Count in multiples of 2

1.1.7

Recall doubles of numbers up to 10+10

1.1.8

Add a single digit number to any number up to 20 by counting on

1.1.9

Read, write and interpret mathematical statements involving + - = signs

1.1.10

Subtract a single digit number from any number up to 20 by counting back

1.1.11

Given a number, identify 1 more or 1 less

1.1.12

Solve one-step problems that involve addition using concrete objects and pictorial representations, and missing number problems eg 6+___=10 or
____-4=6

1.1.13

Solve one-step problems that involve subtraction using concrete objects and pictorial representations, and missing number problems

1.1.14

Understand that a 2-digit number has tens and ones and be able to recall, make and write these

1.1.15

Recognise, find and name a quarter as one of four equal parts of an object, shape or quantity

1.1.16

Solve one-step problems involving division, by calculating the answer using concrete objects, pictorial representations and arrays with the support of
the teacher

1.1.17

Understanding multiplication as the addition of equal groups and are able to represent this in different ways

1.1.18

Understand the concept of division as sharing into equal groups

1.1.19

Solve one-step problems involving multiplication by calculating the answer using concrete objects, pictorial representations and arrays with the
support of the teacher

1.1.20

Understand that division is the inverse of multiplication
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YEAR 1 – Mathematics
1.1.21

Identify odd and even numbers linked to counting in 2s from 0 and 1

1.1.22

Consolidate and start to link to numbers: in patterns such as counting in 2s

1.1.23

Recognise, find and name a half as one of two equal parts and a quarter as being one of four equal parts of an object, shape or quantity

1.1.24

Represent and use number bonds and related subtractions facts within 20

1.1.25

Represent and use number bonds and related subtractions facts within 10
2. Measure

1.2.1

Order up to five objects by height and length

1.2.2

Order up to five objects by weight

1.2.3

Compare two objects and say which is heaviest/lightest

1.2.4

Compare two objects and say which is longest/shortest

1.2.5

Use the following vocabulary correctly in context: long, short, longer, shorter, tall, short, double, half

1.2.6

Compare, describe & solve practical problems for: Lengths & heights

1.2.7

Compare, describe & solve practical problems for: Capacity & volume

1.2.8

Make given amounts up to £1 using coin combinations

1.2.9

Recognise & know the value of different denominations or coins & notes

1.2.10

Recognise & use language relating to dates, including days of the week, weeks, months, years

1.2.11

Measure & begin to record the following: Mass/weight

1.2.12

Begin to measure length in cm and m

1.2.13

Begin to measure capacity in ml/l

1.2.14

Use the following vocabulary correctly in context: earlier, later

1.2.15

Compare, describe & solve practical problems for: Time

1.2.16

Begin to measure time in hours, minutes and seconds

1.2.17

Have an awareness of the length of time in an hour, minute, second
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YEAR 1 – Mathematics
3. Geometry
1.3.1

Describe position, direction and movement, three-quarter turns

1.3.2

Describe position, direction and movement, including half, quarter

1.3.3

Recognise and name common 2D shapes, including: 2D, e.g. circles, triangles, squares, rectangle

1.3.4

Recognise, find and name a half as one of two equal parts of an object, shape or quantity

1.3.5

Identify common 2D shapes, including: -2D, e.g. rectangles (including squares) circles, triangles

1.3.6

Identify common 3d shapes, including cube, cuboid, cone, sphere, pyramid-square based and triangular, cylinder

1.3.7

Repeating patterns in shape and identifying patterns in numbers.
5. Greater Depth

1.5.1

Count reliably well beyond 100

1.5.2

Count on and back in 3s from any given number to beyond 100

1.5.3

Say the number that is 10 more or 10 less than a number to 100

1.5.4

Know the signs + - = < >

1.5.5

Apply knowledge of number to solve a one-step problem involving an addition, subtraction and simple multiplication and division

1.5.6

Add and subtract 1-digit and 2-digit numbers to 50, including zero

1.5.7

Recognise all coins and notes and know their value

1.5.8

Use coins to pay for items bought up to £1

1.5.9

Use knowledge of time to know when key periods of the day happen, eg lunchtime, home time, etc

1.5.10

Recognise different 2D and 3D shapes in the environment
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YEAR 2 – Mathematics
1. Number
2.1.1

Read and write numbers to at least 100 in numerals and in words

2.1.2

Recognise the place value of each digit in a 2 digit number (tens and ones)

2.1.3

Identify, recognise and estimate numbers using different representations including the number line

2.1.4

Compare and order numbers from 0 up to 100; use < > and = signs

2.1.5

Use place value and number facts to solve problems

2.1.6

Count in steps of 2, 3 and 5 from 0, and in tens from any number, forward and backward

2.1.7

Recall and use addition and subtraction facts to 20 fluently and derive and use related facts up to 100

2.1.8

Add 2, 2-digit numbers within 100, demonstrating their method using concrete apparatus or pictorial representations eg numberline

2.1.9

Subtract two-2 digit numbers using concrete objects and pictorial representations (bar model)

2.1.10

Understand subtraction as finding the difference by counting on and using a numberline

2.1.11

Add and subtract numbers mentally including: 2-digit numbers & ones eg 45+7 = or 67-9=

2.1.12

Add and subtract numbers mentally including: 2-digit numbers & tens eg 78+30= or 98-30=

2.1.13

Add and subtract numbers mentally including: two 2-digit numbers eg 45+67= or 76-34=

2.1.14

Add and subtract numbers mentally including: adding three 1-digit numbers eg 6+9+4 =

2.1.15

Show that addition of two numbers can be done in any order (commutative) and subtraction of one number by another cannot

2.1.16

Show that multiplication of two numbers can be one in any order (commutative) and division of one number by another cannot

2.1.17

Solve problems with addition and subtraction: using concrete objects and pictorial representations, including those involving numbers, quantities and
measures; applying their increasing knowledge of mental and written methods

2.1.18

Recognise and use the inverse relationship between addition and subtraction and use this to check calculations and missing number problems

2.1.19

Recall and use multiplication and division facts for the 2, 5 and 10 tables, including recognising odd and even numbers

2.1.20

Calculate the mathematical statements for multiplication and division within the multiplication tables and write them using the x ÷ = signs

2.1.21

Solve problems involving multiplication and division, using material, arrays, repeated addition, mental methods and multiplication and division facts,
including problems in context
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YEAR 2 – Mathematics
2.1.22

Recognise, find, name and write fractions 1/3, 1/4, 2/4 and 3/4 of a length, shape, set of objects or quantity and knows all parts must be equal
parts of the whole

2.1.23

Recognise and demonstrate the equivalence of 1/2 and 2/4

2.1.24

Use estimation to check reasonable answers to a calculation

2.1.25

Halve any even 2-digit number up to 80

2.1.26

Find 1/10 more/less than a given number up to 50 and beyond

2. Measure
2.2.1

Recognise & use symbols for pounds (£) and pence (p); combine amounts to make a particular value

2.2.2

Find different ways of making the same amount (up to £5 using coin combinations)

2.2.3

Solve simple problems in a practical context involving addition and subtraction of money of the same unit, including giving change

2.2.4

Add and subtract monetary values and find change from £1 or £2

2.2.5

Choose and use appropriate standard units to estimate and measure length/height in any direction (m/cm)

2.2.6

Choose and use appropriate standard units to estimate and measure mass (kg/g)

2.2.7

Choose and use appropriate standard units to estimate and measure temperature (°C)

2.2.8

Choose and use appropriate standard units to estimate and measure capacity (l/ml)

2.2.9

Measure to the nearest appropriate unit, using, thermometers

2.2.10

Know that 100ºC is boiling point of water

2.2.11

Measure liquid accurately to the nearest litre and 50 ml

2.2.12

Read scales in divisions of ones, twos, fives and tens

2.2.13

Order different lengths using cm and m

2.2.14

Order different weights using g and kg

2.2.15

Name objects that weigh more/less than 1kg, 5kg etc
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YEAR 2 – Mathematics
2.2.16

Tell the time to five minutes including quarter past/to the hour & draw the hands on a clock face to show these times

2.2.17

Write the time to quarter past/to the hour and half past draw the hands on a clock face to show these times

2.2.18

Know the number of minutes in an hour and the number of hours in a day

2.2.19

Compare and sequence intervals of (1 hour longer, 10 minutes before etc)

3. Geometry, position and direction
2.3.1

Identify and describe the properties of 2D shapes, including the number of sides and line symmetry in a vertical line

2.3.2

Identify and describe the properties of 3D shapes, including the number of edges, vertices & faces

2.3.3

Identify 2D shapes on the surface of 3D shapes

2.3.4

Use mathematical vocabulary to describe position, direction and movement including movement in a straight line and distinguishing between
rotation as a turn and in terms of right angles for quarter, half and three quarter turns (clockwise and anticlockwise)

2.3.5

Compare and sort common 2D and 3D shapes and everyday objects

2.3.6

Use the terms edge, vertex/vertices and face accurately

2.3.7

Make symmetrical patterns and shapes

2.3.8

Compare and sort a set of triangles and pyramids recognising their similarities and differences

4. Statistics
2.4.1

Interpret and construct pictograms

2.4.2

Interpret and construct tally charts

2.4.3

Interpret and construct block diagrams

2.4.4

Interpret and construct simple tables

2.4.5

Ask and answer simple questions by counting the numbers of objects in each category and sorting the categories by quantity

2.4.6

Ask and answer questions about totalling and comparing categorical data
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YEAR 2 – Mathematics
5. Greater Depth
2.5.1

Use multiplication facts to make deductions outside known multiplication facts

2.5.2

Work out mental calculations where regrouping is required

2.5.3

Solve complex missing number problems

2.5.4

Determine remainders given known facts

2.5.5

Solve word problems that involve more than one step

2.5.6

Recognise the relationships between addition and subtraction and re-write addition statements as simplified multiplication

2.5.7

Find and compare fractions of amounts

2.5.8

Read times to the nearest 5 minutes

2.5.9

Reason about addition eg Why was this total achieve? Explain.

2.5.10

Count reliably up to 1000 in 2s, 5s and 10s

2.5.11

Count on and back in multiples of 4 and 8 from any given number to beyond 1000

2.5.12

Count on and back in multiples of 25, 50 and 100, from any given number to beyond 1000

2.5.13

Add and subtract fractions with a common denominator

2.5.14

Apply knowledge of number up to 100 to solve a one-step problem involving a addition, subtraction and simple multiplication and division

2.5.15

Apply knowledge of addition and subtraction to pay for items, up to £10, within a problem solving context

2.5.16

Add and subtract two 2-digit and numbers to 100

2.5.17

Use an appropriate strategy to add and subtract numbers that move between and through 100, eg, 97 + 7; 103 - 8

2.5.18

Know about right angles and where they can be seen in the environment

2.5.19

Tell time to 5 minute intervals in both analogue and digital and relate one to the other

2.5.20

Measure, compare, add and subtract using common metric measures
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YEAR 3 – Mathematics
1. Number
3.1.1
3.1.2
3.1.3
3.1.4
3.1.5
3.1.6
3.1.7
3.1.8
3.1.9
3.1.10
3.1.11
3.1.12
3.1.13
3.1.14
3.1.15
3.1.16
3.1.17
3.1.18
3.1.19
3.1.20
3.1.21
3.1.22
3.1.23
3.1.24

Identify, represent and estimate numbers using different representations
Find 10 or 100 more or less than a given number.
Recognise the place value of each digit in a 3 digit number
Compare and order numbers up to 1000
Read and write numbers to 1,000 in numerals and words
Solve number problems and practical problems involving the above ideas
Count from 0 in multiples of 4 and 8
Count from 0 in multiples of 50 and 100.
Add and subtract numbers mentally, including 3 digit numbers & ones (365+5)
Add and subtract numbers mentally, including 3-digit numbers & tens (365+10)
Add and subtract numbers mentally, including 3-digit numbers & hundreds (365 +432)
Add numbers with up to 3 digits, using formal written methods of columnar addition.
Subtract numbers with up to 3 digit, using formal written methods of columnar subtraction.
Estimate the answer to a calculation and use the inverse operations to check answers.
Solve problems including missing number problems, place value and more complex addition and subtraction.
Recall and use the multiplication and division facts for the 3, 4 and 8 tables.
Write and calculate mathematical statements for multiplication using known multiplication tables, including 2-digit x 1-digit, using mental and
progressing to formal written methods.
Write and calculate mathematical statements for multiplication and division using known multiplication tables, including use of money and length
Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and
correspondence problems in which n objects are connected to m objectives.
Count up and down in tenths; recognise that tenths arise from dividing an object into ten equal parts and in dividing numbers or quantities by 10.
Recognise and use fractions as numbers: unit fractions and non-unit fractions with small denominators.
Recognise, find and write fractions of a discrete set of objects: unit fractions & non-unit fractions with small denominators.
Recognise and show, using diagrams, equivalent fractions with small denominators.
Compare and order unit fractions, and fractions with the same denominators.
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YEAR 3 – Mathematics
3.1.25
3.1.26
3.1.27

Add and subtract fractions with the same denominator within one whole.
Solve problems that involve all of the fraction objectives above
Add and subtract measures (length, weight and volume) with up to 3 digits, using formal written methods of columnar addition and subtraction.
2. Measure

3.2.1

Add and subtract amounts of money to give change using both £ and p in practical contexts.

3.2.2

Measure, compare, add & subtract lengths (m/cm/mm)

3.2.3

Measure, compare, add & subtract mass (kg/g)

3.2.4

Measure, compare, add & subtract volume/ capacity (l/ml).

3.2.5

Measure the perimeter of simple 2D shapes.

3.2.6

Tell and write the time from an analogue clock, including using Roman numerals from I to XII and 12 and 24 hour clocks

3.2.7

Estimate and read time with increasing accuracy to the nearest minute;

3.2.8

Record and compare time in terms of seconds, minutes, hours.

3.2.9

Use vocabulary such as o’clock, am/pm, morning, afternoon, noon and midnight.

3.2.10

Know the numbers of seconds in a minute and the number of days in each month, year and leap year.

3.2.11

Compare durations of events, for example to calculate time taken by particular events or tasks.
3. Geometry, position and direction

3.3.1

Recognise angles are a property of shape or a description of a turn.

3.3.2

Identify right angles; recognise that two right angles make a half-turn, three make three quarters & four a complete turn

3.3.3

Identify whether angles are greater than or less than a right angle

3.3.4

Identify horizontal and vertical lines and pairs of perpendicular & parallel lines.

3.3.5

Draw 2D shapes

3.3.6

Make 3D shapes using modelling materials

3.3.7

Recognise 3D shapes in different orientations; & describe them
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YEAR 3 – Mathematics
4. Statistics
3.4.1

Interpret and present data using bar charts

3.4.2

Interpret and present data using pictograms

3.4.3

Interpret and present data using tables

3.4.4

Read and present information from a bar chart that has a scale on the vertical axis

3.4.5

Solve 1-step and 2-step questions such as ‘How many more?’ and ‘How many fewer?’ using information presented in scaled bar charts pictograms
and other graphs

5. Greater Depth
3.5.1

Recognise the value of each digit in a 4-digit number and the value of a tenth

3.5.2

Know all multiplication facts up to 10 x 10 and be able to instantaneously answer questions such as, how many 7s in 42?

3.5.3

Add and subtract numbers with any number of digits using formal written methods

3.5.4

Begin to have an understanding about negative numbers recognising they are smaller than zero

3.5.5

Multiply and divide any 2-digit number by a single digit number and have an understanding of ‘remainder’

3.5.6

Can find fractional values (from ½ to 1/10 )of amounts up to 1000

3.5.7

Use knowledge of number to solve problems related to money, time and measures

3.5.8

Know that the total internal angles of a triangle measure 180° and can measure each

3.5.9

Can relate knowledge of time to problems related to timetables

3.5.10

Measure, compare, add and subtract more complex problems using common metric measures set out in Kg, g; Kl, l; Km and m, etc.
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YEAR 4 – Mathematics
1. Number
4.1.1

Count in multiples of 6, 7, 9, 25 and 1000

4.1.2

Count in multiples of 25 and 1000

4.1.3

Find 1000 more or less than a given number

4.1.4

Recognise the place value of each digit in a four digit number

4.1.5

Compare and order numbers beyond 1000

4.1.6

Identify, represent and estimate numbers using different representations

4.1.7

Round any number to the nearest 10, 100 or 1000

4.1.8

Solve number and practical problems that involve all of the above with increasingly large positive numbers

4.1.9

Count backwards through zero to include negative numbers

4.1.10

Read Roman numerals to 100 and understand that over time, the numeral system changes to include the concept of zero and place value

4.1.11

Add numbers with up to 4 digits using the formal written methods of columnar addition and subtraction, where appropriate

4.1.12

Subtract numbers with up to 4 digits using the formal written methods of columnar addition and subtraction, where appropriate

4.1.13

Estimate and use inverse operations to check answers to a calculation

4.1.14

Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and why

4.1.15

Recall multiplication and division facts for tables up to 12x12

4.1.16

Use place value, known and derived facts to multiply and divide mentally, including multiplying by 0 and 1; multiplying three numbers together

4.1.17

Solve problems involving multiplying and adding, using the distributive law to multiply two digit numbers by 1 digit, integer scaling problems and
harder correspondence problems such as n objects are connected to m objects

4.1.18

Recognise and use factor pairs and commutativity in mental calculations

4.1.19

Multiply 2-digit and 3-digit numbers by a 1-digit number using formal written layout

4.1.20

Divide 2-digit and 3-digit numbers by a 1-digit number using formal written layout with no remainder

4.1.21

Recognise and show, using diagrams, families of common equivalent fractions
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YEAR 4 – Mathematics
4.1.22

Count up and down in hundredths; recognise that hundredths arise from dividing an object into 100 equal parts and in dividing numbers or quantities
by 100

4.1.23

Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities including non-unit fractions where the
answer is a whole number

4.1.24

Add and subtract fractions with the same denominator

4.1.25

Recognise and write decimals equivalents of any number of tenths or hundredths

4.1.26

Find the effect of dividing a 1-digit or 2-digit number by 10 and 100, identifying the value of the digits in the answer as ones, tenths and hundredths

4.1.27

Solve simple measure and money problems involving fractions and decimals to 2 decimal places

4.1.28

Compare numbers with the same number of decimal places up to two decimal places

4.1.29

Round decimals with one decimal place to the nearest whole number

4.1.30

Recognise and write decimal equivalents to ¼, ½ and ¾

4.1.31

Find the effect of multiplying a number with up to 2 decimal places by 10 and 100, identifying the value of the digits in the answer as ones, tenths and
hundredths

4.1.32

Find the effect of dividing a number with up to 2 decimal places by 10 and 100, identifying the value of the digits in the answer as ones, tenths and
hundredths
2. Measure

4.2.1

Measure and calculate the perimeter of a rectilinear figure (including squares) in cm and m

4.2.2

Convert between different units of measure (e.g. km to m; hr to min)

4.2.3

Find the area of rectilinear shapes by counting squares

4.2.4

Estimate, compare and calculate different measures including in pounds and pence

4.2.5

Solve simple measure and money problems involving fractions and decimals to 2 decimal places

4.2.6

Read, write & convert time between analogue and digital 12- and 24-hour clocks

4.2.7

Solve problems involving converting from hours to minutes; minutes to seconds; years to months; weeks to days
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YEAR 4 – Mathematics
3. Geometry, position and direction
4.3.1

Identify acute and obtuse angles and compare and order angles up to two right angles by size

4.3.2

Compare and classify geometric shapes, including quadrilaterals and triangles, based on their properties and sizes

4.3.3

Identify lines of symmetry in 2D shapes presented in different orientations

4.3.4

Complete a simple symmetric figure with respect to a specific line of symmetry

4.3.5

Describe positions on a 2D grid as coordinates in the first quadrant

4.3.6

Plot specified points and draw sides to complete given polygon

4.3.7

Describe movements between positions as translations of a given unit to the left/right and up/down
4. Statistics

4.4.1

Interpret and present discrete and continuous data using appropriate graphical methods, including: -bar charts -time graphs

4.4.2

Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other graphs
5. Greater Depth

4.5.1

Use tenths, hundredths and thousandths when comparing values and solving addition and subtraction problems

4.5.2

Round any number to 100,000 to the nearest 10, 100, 1,000 or 10,000

4.5.3

Relate tenths and hundredths to fractional values

4.5.4

Rapidly recall answer when multiplying and dividing a whole or decimal number by 10

4.5.5

Solve multi-step problems involving more than one of the operations

4.5.6

Work out simple percentage values of whole numbers as is related to on-going learning in science, history and geography

4.5.7

Compare and add fractions whose denominators are all multiples of the same number

4.5.8

Use a 24-hour timetable to find out times for a journey between various places

4.5.9

Use knowledge of perimeter to work out perimeter of large areas around school using meters and centimetres

4.5.10

Collect own data on given project and present information in graphical formats of their choosing
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YEAR 5 – Mathematics
1. Number
5.1.1

Read, write, order and compare numbers to at least 1,000,000 and determine the value of each digit

5.1.2

Count forwards or backwards in steps of powers of 10 for any given number up to 1,000,000

5.1.3

Interpret negative numbers in context, count forwards and backwards with positive and negative numbers including through zero

5.1.4

Round any number up to 1,000,000 to the nearest 10, 100, and 1000

5.1.5

Round any number up to 1,000,000 to the nearest 10000 or 100000

5.1.6

Solve number problems and practical problems that involve all of the above

5.1.7

Read Roman numerals to 1000 and recognise years written in Roman numerals

5.1.8

Mentally: subtract any 2-digit numbers; 2-digit number from any 3-digit

5.1.9

Mentally: subtract two 3-digit numbers; 1000's from any 4 or 5-digit number

5.1.10

Mentally: add 2-digit numbers; 2-digit number to any 3-digit

5.1.11

Mentally: add two 3-digit numbers; 1000's to any 4 or 5-digit number

5.1.12

Add whole numbers with more than 4 digits including using formal written methods (columnar addition)

5.1.13

Subtract whole numbers with more than 4 digits including using formal written methods (columnar subtraction)

5.1.14

Use rounding to check answers to calculations and determine, in the context of a problem, levels of accuracy

5.1.15

Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why

5.1.16

Multiply and divide numbers mentally drawing upon known facts. (12x12)

5.1.17

Multiply whole numbers and those involving decimals by 10, 100 and 1000

5.1.18

Divide whole numbers and those involving decimals by 10, 100 and 1000

5.1.19

Identify multiples and factors including finding all factor pairs of a number and common factors of two numbers up to 100

5.1.20

Recognise and use square numbers and cube numbers, and the notation for square2 and cubed3

5.1.21

Solve problems involving multiplication and division including using their knowledge of factors and multiples, squares and cubes

5.1.22

Know and use the vocabulary of prime numbers, prime factors and composite (non-prime) numbers

5.1.23

Establish whether a number up to 100 is prime and recall prime numbers up to 19
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YEAR 5 – Mathematics
5.1.24

Multiply numbers up to 4-digits by a 1-digit using formal written methods

5.1.25

Multiply 2-digit number using a formal written method, including long multiplication for 2-digit numbers

5.1.26

Divide numbers up to 4-digits by a 1-digit number using the formal written method of short division

5.1.27

Interpret remainders appropriately for the context

5.1.28

Solve problems involving addition and subtraction, multiplication and division and a combination of these, including understanding the use of the
equals sign

5.1.29

Compare and order fractions whose denominators are all multiples of the same number

5.1.30

Convert fractions with different denominators to have a common denominator

5.1.31

Identify, name and write equivalent fractions of a given fraction, represented visually, including tenths and hundredths

5.1.32

Recognise mixed numbers and improper fractions and convert from one form to the other and write mathematical statements

5.1.33

Add and subtract fractions with the same denominator and denominators that are multiples of the same number

5.1.34

Multiply proper fractions and mixed numbers by whole numbers, supported by materials and diagrams

5.1.35

Read and write decimal numbers as fractions, e.g. 0.71 = 71/100

5.1.36

Solve problems involving multiplication and division, including scaling by simple fractions and problems involving simple rates

5.1.37

Read, write, order and compare numbers with up to three decimal places

5.1.38

Count up and down in thousandths; recognise that thousandths arise from dividing an object into 1000 equal parts and in dividing numbers or
quantities by 1000

5.1.39

Recognise and use thousandths and relate them to tenths, hundredths and decimal equivalents

5.1.40

Round decimals with two decimal places to the nearest whole number and to one decimal place

5.1.41

Solve problems involving number up to three decimal places

5.1.42

Recognise the percent symbol (%) and understand that per cent relates to ‘number of parts per hundred’ and write percentages as a fraction with
denominator 100, and as a decimal

5.1.43

Solve problems which require knowing percentage and decimal equivalents of 1/2, 1/4, 1/5, 2/5, 4/5 and those fractions with a denominator of a
multiple of 10 or 25

5.1.44

Use all four operations to solve problems involving measure (length, mass, volume, money) using decimal notation, including scaling
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YEAR 5 – Mathematics
2. Measure
5.2.1

Measure and calculate the perimeter of composite rectilinear shapes in cm and m

5.2.2

Calculate & compare the area of rectangles (including squares, & including using standard units, square centimetres (cm2) and square metres (m2)

5.2.3

Estimate the area of irregular shapes

5.2.4

Calculate & compare the area of rectangles (including squares) including using standard units, square centimetres (cm 2) and square metres (m2) &
estimate the area of irregular shapes

5.2.5

Convert between different units of metric measure (e.g. km/m; cm/m; cm/mm; g/kg; l/ml)

5.2.6

Understand and use approximate equivalences between metric units and common imperial units such as inches, pounds and pints

5.2.7

Solve problems involving converting between units of time

5.2.8

Estimate volume (e.g. using 1 cm3 blocks to build cubes, including cuboids) & capacity (e.g. using water)

5.2.9

Use all four operations to solve problems involving measure
3. Geometry, position and direction

5.3.1

Identify 3D shapes, including cubes and other cuboids, from 2D representations

5.3.2

Use the properties of rectangles to deduce related facts & find missing lengths & angles

5.3.3

Distinguish between regular and irregular polygons based on reasoning about equal sides and angles

5.3.4

Know angles are measured in degrees; estimate & compare acute, obtuse & reflex angles

5.3.5

Draw given angles & measure them in degrees

5.3.6

Identify angles at a point on a straight line & ½ a turn (total 180°)

5.3.7

Identify angles at a point & one whole turn (total 360°)

5.3.8

Identify other multiples of 90°

5.3.9

Identify describe and represent the position of a shape following a reflection or translation, using the appropriate language, and know that the shape
has not changed

5.3.10

Reflect a shape and re-plot

5.3.11

Translate a shape and re-plot

5.3.12

Describe the properties of the reflected and/or translated shape – evidencing that the shape and size has not changed
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4. Statistics
5.4.1

Solve comparison, addition and difference problems using information presented in a line graph

5.4.2

Complete, read and interpret information in tables, including timetables

5.4.3

Know how to construct a table from a set of given information

5.4.4

Know how to construct a table using only the relevant information

5.4.5

Construct own table and timetable making decision about labelling
5. Greater Depth

5.5.1

Have a concept of numbers well beyond 1,000,000 and their relative association to distances to planets; historical data and geographical aspects

5.5.2

Divide whole numbers (up to 4 digits) by 2-digit numbers, using preferred method

5.5.3

Use rounding as a strategy for quickly assessing what approximate answers ought to be before calculating

5.5.4

Link working across zero for positive and negative numbers to work time between BC and AD in history

5.5.5

Recognise the symbol for square root (√) and work out square roots for numbers up to 100

5.5.6

Calculate number problems algebraically, e.g. 2x – 3 = 5

5.5.7

Use knowledge of measurement to create plans of areas around school, such as classroom, field, outside play area, etc

5.5.8

Relate imperial measures still used regularly in our society to their metric equivalents, eg miles to km and lbs to kg

5.5.9

Use a range of timetables to work out journey times on a fictional journey around the world, eg how long would it take to reach the rainforests in the
Amazon

5.5.10

Collect own data on personal project and present information in formats of their choosing, charts, graphs and tables
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YEAR 6 – Mathematics
1. Number
6.1.1
6.1.2
6.1.3
6.1.4
6.1.5
6.1.6
6.1.7
6.1.8
6.1.9
6.1.10
6.1.11
6.1.12
6.1.13
6.1.14
6.1.15
6.1.16
6.1.17
6.1.18
6.1.19
6.1.20
6.1.21
6.1.22
6.1.23
6.1.24

Read, write, order and compare numbers up to 10,000,000 and determine the value of each digit
Round any whole number to the required degree of accuracy
Use negative numbers in context and calculate intervals across zero
Solve number and practical problems that involve rounding, negative numbers and comparing numbers up to 10 000 000
Solve addition and subtraction multi step problems in contexts, deciding which operations and methods to use and why
Multiply multi-digit numbers up to 4-digits by a 2-digit whole number using the formal written method of long multiplication
Divide numbers up to 4-digits by a 2-digit whole number using the formal written method of long division, and interpret remainders as whole number
remainders, fractions, or by rounding, as appropriate for the context
Divide numbers up to 4-digits by a 2-digit number using the formal written method of short division, where appropriate, interpreting remainders
according to the context
Perform mental calculations, including mixed numbers and large numbers in multiplication and division
Identify common factors, common multiples and prime numbers
Use their knowledge of the order of operations to carry out calculations involving the four operations
Consolidate all learning in relation to the four operations using formal efficient methods at all times
Use estimation to check answers to calculations and determine, in the context of a problem, levels of accuracy
Use common factors to simplify fractions; use common multiples to express fractions in the same denomination
Compare and order fractions, including fractions >1
Generate and describe linear number sequences
Add fractions with different denominators and mixed numbers, using the concept of equivalent fractions
Subtract fractions with different denominators and mixed numbers, using the concept of equivalent fractions
Divide proper fractions by whole numbers
Associate a fraction with division and calculate decimal fraction equivalents (for example 0.375) for a simple fraction (for example 3/8)
Recall and use equivalences between simple fractions, decimals and percentages, including different contexts
Identify the value of each digit in numbers given to 3 decimal places and multiply numbers by 10, 100 and 1000 giving answers up to 3 decimal places
Multiply one digit numbers with up to 2 decimal places by whole numbers
Use written division methods in cases where the answer has up to 2 decimal places
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MATHEMATICS

YEAR 6 – Mathematics
6.1.25
6.1.26
6.1.27
6.1.28
6.1.29
6.1.30
6.1.31
6.1.32
6.1.33
6.1.34
6.1.35
6.1.36

Solve problems which require answers to be rounded to specifies degrees of accuracy
Solve problems involving the calculation of percentages of whole numbers or measures such as 15% of 360 and the use of percentages for
comparison
Use simple formulae to solve problems
Express missing number problems algebraically
Find pairs of numbers that satisfy an equation with two unknowns
Enumerate possibilities of combinations of two variables
Solve problems involving the relative sizes of two quantities where missing values can be found by using integer multiplication and division facts
Solve problems involving similar shapes where the scale factor is unknown or can be found
Solve problems involving unequal sharing and grouping using knowledge of fractions and multiples
Perform mental calculations, including with mixed operations and large numbers using efficient strategies such as manipulating expressions using
commutative and distributive properties to simplify the calculation
Multiply simple pairs of proper fractions, writing the answer in the simplest form
Demonstrate an understanding of place value, including large numbers and decimals
2. Measure

6.2.1

Solve problems involving the calculation and conversion of units of measure, using decimal notation to three decimal places where appropriate

6.2.2

Use, read, write and convert between standard units, converting measurements of length, mass, volume and time from a smaller unit of measure to
a larger unit, and vice versa, using decimal notation to three decimal places

6.2.3

Convert between miles & km

6.2.4

Recognise that shapes with the same areas can have different perimeters and vice versa

6.2.5

Recognise when it is possible to use the formulae for area & volume of shapes

6.2.6

Calculate the area of parallelograms and triangles

6.2.7

Calculate, estimate and compare volume of cubes and cuboids using standard units, including cm 3 and m3, and extending to other units such as mm3
and km3

6.2.8

Recognise when it is possible to use formulae for area & volume of shapes

6.2.9

Calculate with measure
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MATHEMATICS

YEAR 6 – Mathematics
3. Geometry, position and direction
6.3.1

Describe positions on the full coordinate grid, all four quadrants

6.3.2

Draw and translate simple shapes on the coordinate plane and reflect them in the axes

6.3.3

Draw 2D shapes (triangles, quadrilaterals, pentagons, hexagons) using given dimensions and angles

6.3.4

Compare and classify geometric shapes based on their properties and sizes

6.3.5

Find unknown angles in any triangles, quadrilaterals, and regular polygons

6.3.6

Recognise, describe and build simple 3D shapes, including making nets

6.3.7

Recognise angles where they meet at a point, are on a straight line, or are vertically opposite, and find missing angles

6.3.8

Illustrate and name parts of circles, including radius, diameter and circumference and know that the diameter is twice the radius
4. Statistics

6.4.1

Interpret and construct: Pie charts, line graphs and use these to solve problems

6.4.2

Calculate and interpret the mean as an average (Mean, mode and median, range)
5. Greater Depth

6.5.1

Compare, order and convert between fractions, decimals and percentages in contexts related to science, history or geography learning

6.5.2

Move beyond squared and cubed numbers to calculate problems such as 𝔁 x 10𝒏 where 𝒏 is positive

6.5.3

Use =, ≠, <, >, ≤, ≥ correctly

6.5.4

Multiply all integers, (using efficient written methods) including mixed numbers and negative numbers

6.5.5

Recognise an arithmetic progression, and find the 𝒏th term

6.5.6

Use formula for measuring area of shape, such as cuboid and triangle to work out area of irregular shape in the school environment

6.5.7

Use four operations with mass, length, time, money and other measures, including with decimal quantities

6.5.8

Create a scaled model of a historical or geographical structure showing an acceptable degree of accuracy using known measurements

6.5.9

Calculate costs and time involved to visit a destination in another part of the world relating to on-going learning in history or geography

6.5.10

Collect own data on personal project and present information in formats of their choosing, charts, graphs and tables and answer specific questions
related to their research
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Science Assessment Criteria
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SCIENCE

YEAR 1 - Science: Working Scientifically
Observing Closely
Sc1.1

Can they talk about what
they see, touch, smell, hear
or taste?

Sc1.2

Can they use simple
equipment to help them
make observations?

Performing Tests

Identifying and Classifying

Recording findings

Sc1.3

Can they perform a simple
test?

Sc1.5

Can they identify and classify
things they observe?

Sc1.10

Can they show their work using
pictures, labels and captions?

Sc1.4

Can they tell other people
about what they have done?

Sc1.6

Can they think of some
questions to ask?

Sc1.11

Can they record their findings
using standard units?

Sc1.7

Can they answer some
scientific questions?

Sc1.12

Can they put some information
in a chart or table?

Sc1.8

Can they give a simple
reason for their answers?

Sc1.9

Can they explain what they
have found out?

Greater Depth
Sc1.13

Can they find out by
watching, listening, tasting,
smelling and touching?
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Sc1.14

Can they give a simple
reason for their answers?

Sc1.15

Can they talk about
similarities and differences?

Sc1.17

Can they use ICT to show their
working?

Sc1.16

Can they explain what they
have found out using
scientific vocabulary?

Sc1.18

Can they make accurate
measurements?
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SCIENCE

YEAR 1 - Science: Biology
Plants

Animals, including humans

Sc1.19

Can they name the petals, stem, leaf, bulb,
flower, seed, stem and root of a plant?

Sc1.24

Can they point out some of the differences
between different animals?

Sc1.29

Can they name the parts of the human
body that they can see?

Sc1.20

Can they identify and name a range of
common plants and trees?

Sc1.25

Can they sort photographs of living things
and non-living things?

Sc1.30

Can they draw & label basic parts of the
human body?

Sc1.21

Can they recognise deciduous and
evergreen trees?

Sc1.26

Sc1.31

Sc1.22

Can they name the trunk, branches and
root of a tree?

Can they identify and name a variety of
common animals? (birds, fish, amphibians,
reptiles, mammals, invertebrates)

Can they identify the main parts of the
human body and link them to their
senses?

Sc1.27

Sc1.32

Can they describe the parts of a plant
(roots, stem, leaves, flowers)?

Can they describe how an animal is suited
to its environment?

Can they name the parts of an animal’s
body?

Sc1.28

Can they identify and name a variety of
common animals that are carnivores,
herbivores and omnivores?

Sc1.33

Can they name a range of domestic
animals?

Sc1.34

Can they classify animals by what they
eat? (carnivore, herbivore, omnivore)

Sc1.35

Can they compare the bodies of different
animals?

Sc1.23

Greater Depth
Sc1.36

Can they name the main parts of a
flowering plant?
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Sc1.37

Can they begin to classify animals
according to a number of given criteria?

Sc1.39

Can they name some parts of the human
body that cannot be seen?

Sc1.38

Can they point out differences between
living things and non-living things?

Sc1.40

Can they say why certain animals have
certain characteristics?

Sc1.41

Can they name a range of wild animals?
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SCIENCE

YEAR 1 - Science: Chemistry
Everyday materials (classifying and grouping)
Sc1.42

Can they distinguish between an object and the material from which it is made?

Sc1.43

Can they describe materials using their senses?

Sc1.44

Can they describe materials using their senses, using specific scientific words?

Sc1.45

Can they explain what material objects are made from?

Sc1.46

Can they explain why a material might be useful for a specific job?

Sc1.47

Can they name some different everyday materials? e.g. wood, plastic, metal, water and rock

Sc1.48

Can they sort materials into groups by a given criteria?

Sc1.49

Can they explain how solid shapes can be changed by squashing, bending, twisting and stretching?

Greater Depth
Sc1.50

Can they describe things that are similar and different between materials?

Sc1.51

Can they explain what happens to certain materials when they are heated, e.g. bread, ice, chocolate?

Sc1.52

Can they explain what happens to certain materials when they are cooled, e.g. jelly, heated chocolate?

Back to Contents

75

SCIENCE

YEAR 1 - Science: Physics
Seasonal changes
Sc1.53

Can they observe changes across the four seasons?

Sc1.54

Can they name the four seasons in order?

Sc1.55

Can they observe and describe weather associated with the seasons?

Sc1.56

Can they observe and describe how day length varies?

Greater Depth
Sc1.57

Can they observe features in the environment and explain that these are related to a specific season?

Sc1.58

Can they observe and talk about changes in the weather?

Sc1.59

Can they talk about weather variation in different parts of the world?
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SCIENCE

YEAR 2 - Science: Working Scientifically
Observing closely
Sc2.1

Sc2.2

Sc2.3

Can they use <see, touch,
smell, hear or taste> to help
them answer questions?
Can they use some scientific
words to describe what they
have seen and measured?
Can they compare several
things?

Performing Tests

Identifying and Classifying

Sc2.4

Can they carry out a simple
fair test?

Sc2.9

Can they organise things into
groups?

Sc2.5

Can they explain why it might
not be fair to compare two
things?

Sc2.10

Can they find simple patterns
(or associations)?

Sc2.6

Can they say whether things
happened as they expected?

Sc2.7

Can they suggest how to find
things out?

Sc2.8

Can they use prompts to find
things out?

Sc2.11

Recording findings
Sc2.12

Can they use text, diagrams,
pictures, charts, tables to
record their observations?

Sc2.13

Can they measure using
simple equipment?

Sc2.17

Can they use information
from books and online
information to find things
out?

Can they identify animals and
plants by a specific criteria,
eg, lay eggs or not; have
feathers or not?

Greater Depth
Sc2.14

Can they suggest ways of
finding out through listening,
hearing, smelling, touching
and tasting?
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Sc2.15

Can they say whether things
happened as they expected
and if not why not?

Sc2.16
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Can they suggest more than
one way of grouping animals
and plants and explain their
reasons?

SCIENCE

YEAR 2 - Science: Biology
Living Things & their Habitats

Animals, including humans

Plants

Sc2.18

Can they match certain living things to the
habitats they are found in?

Sc2.25

Can they describe what animals need to
survive?

Sc2.31

Can they describe what plants need to
survive?

Sc2.19

Can they explain the differences between
living and non-living things?

Sc2.26

Can they explain that animals grow and
reproduce?

Sc2.32

Can they observe and describe how seeds
and bulbs grow into mature plants?

Sc2.20

Can they describe some of the life
processes common to plants and animals,
including humans?

Sc2.27

Can they explain why animals have
offspring which grow into adults?

Sc2.33

Sc2.28

Sc2.21

Can they decide whether something is
living, dead or non-living?

Can they describe the life cycle of some
living things? (e.g. egg, chick, chicken)

Can they find out & describe how plants
need water, light and a suitable
temperature to grow and stay healthy?

Sc2.29

Can they explain the basic needs of
animals, including humans for survival?
(water, food, air)

Sc2.30

Can they describe why exercise, balanced
diet and hygiene are important for
humans?

Sc2.37

Can they describe what plants need to
survive and link it to where they are
found?

Sc2.38

Can they explain that plants grow and
reproduce in different ways?

Sc2.22

Can they describe how a habitat provides
for the basic needs of things living there?

Sc2.23

Can they describe a range of different
habitats?

Sc2.24

Can they describe how plants and animals
are suited to their habitat?

Greater Depth
Sc2.34

Can they name some characteristics of an
animal that help it to live in a particular
habitat?

Sc2.35

Can they describe what animals need to
survive and link this to their habitats?
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Sc2.36

Can they explain that animals reproduce in
different ways?

78

SCIENCE

YEAR 2 - Science: Chemistry
Classifying and grouping materials

Changing materials

Sc2.39

Can they describe the simple physical properties of a variety of
everyday materials?

Sc2.41

Can they explore how the shapes of solid objects can be changed?
(squashing, bending, twisting, stretching)

Sc2.40

Can they compare and group together a variety of materials based on
their simple physical properties?

Sc2.42

Can they find out about people who developed useful new
materials? (John Dunlop, Charles Macintosh, John McAdam)

Sc2.43

Can they identify and compare the suitability of a variety of everyday
materials, including wood, metal, plastic, glass, brick, rock, paper,
cardboard for particular uses?

Sc2.44

Can they explain how things move on different surfaces?

Greater Depth
Sc2.45

Sc2.46

Sc2.47

Can they describe the properties of different materials using words
like, transparent or opaque, flexible, etc.?
Can they sort materials into groups and say why they have sorted
them in that way?
Can they say which materials are natural and which are man made?
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Sc2.48

Can they explain how materials are changed by heating and cooling?

Sc2.49

Can they explain how materials are changed by bending, twisting and
stretching?

Sc2.50

Can they tell which materials cannot be changed back after being
heated, cooled, bent, stretched or twisted?

SCIENCE

YEAR 3 - Science: Working Scientifically
Planning

Obtaining and presenting evidence

Sc3.1

Can they use different ideas and suggest
how to find something out?

Sc3.6

Can they measure using different
equipment and units of measure?

Sc3.2

Can they make and record a prediction
before testing?

Sc3.7

Can they record their observations in
different ways? <labelled diagrams, charts
etc>

Sc3.3

Sc3.4

Sc3.5

Can they plan a fair test and explain why it
was fair?

Sc3.8

Can they set up a simple fair test to make
comparisons?

Can they describe what they have found
using scientific language?

Sc3.9

Can they make accurate measurements
using standard units?

Can they explain why they need to collect
information to answer a question?

Considering evidence and evaluating
Sc3.10

Can they explain what they have found out
and use their measurements to say
whether it helps to answer their question?

Sc3.11

Can they use a range of equipment
(including a data-logger) in a simple test?

Sc3.16

Can they suggest how to improve their
work if they did it again?

Greater Depth
Sc3.12

Can they record and present what they
have found using scientific language,
drawings, labelled diagrams, bar charts
and tables?
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Sc3.13

Can they explain their findings in different
ways (display, presentation, writing)?

Sc3.14

Can they use their findings to draw a
simple conclusion?

Sc3.15

Can they suggest improvements and
predictions for further tests?
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SCIENCE

YEAR 3 - Science: Biology
Animals, including humans

Plants

Sc3.17

Can they explain the importance of a nutritionally balanced diet?

Sc3.22

Sc3.18

Can they describe how nutrients, water and oxygen are transported
within animals and humans?

Can they identify and describe the functions of different parts of
flowering plants? (roots, stem/trunk, leaves and flowers)?

Sc3.23

Can they identify that animals, including humans, cannot make their
own food: they get nutrition from what they eat?

Can they explore the requirement of plants for life and growth (air,
light, water, nutrients from soil, and room to grow)?

Sc3.24

Can they explain how they vary from plant to plant?

Sc3.20

Can they describe and explain the skeletal system of a human?

Sc3.25

Sc3.21

Can they describe and explain the muscular system of a human?

Can they investigate the way in which water is transported within
plants?

Sc3.26

Can they explore the part that flowers play in the life cycle of
flowering plants, including pollination, seed formation and seed
dispersal?

Sc3.19

Greater Depth
Sc3.27

Can they explain how the muscular and skeletal systems work
together to create movement?

Sc3.28

Can they classify living things and non-living things by a number of
characteristics that they have thought of?

Sc3.29

Can they explain how people, weather and the environment can
affect living things?

Sc3.30

Can they explain how certain living things depend on one another to
survive?
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Sc3.31
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Can they classify a range of common plants according to many
criteria (environment found, size, climate required, etc.)?

SCIENCE

YEAR 3 - Science: Chemistry
Rocks
Sc3.32

Can they compare and group together different rocks on the basis of their appearance and simple physical properties?

Sc3.33

Can they describe and explain how different rocks can be useful to us?

Sc3.34

Can they describe and explain the differences between sedimentary and igneous rocks, considering the way they are formed?

Sc3.35

Can they describe in simple terms how fossils are formed when things that have lived are trapped within rock?

Sc3.36

Can they recognise that soils are made from rocks and organic matter?
Greater Depth

Sc3.37

Can they classify igneous and sedimentary rocks?

Sc3.38

Can they begin to relate the properties of rocks with their uses?
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SCIENCE

YEAR 3 - Science: Physics
Forces and magnets
Sc3.39
Sc3.40
Sc3.41
Sc3.42
Sc3.43
Sc3.44
Sc3.45
Sc3.46
Sc3.47

Light

Can they compare how things move on different surfaces?
Can they observe that magnetic forces can be transmitted without
direct contact?
Can they observe how some magnets attract or repel each other?
Can they classify which materials are attracted to magnets and which
are not?
Can they notice that some forces need contact between two objects,
but magnetic forces can act at a distance?
Can they compare and group together a variety of everyday materials
on the basis of whether they are attracted to a magnet?
Can they identify some magnetic materials?
Can they describe magnets have having two poles (N & S)?
Can they predict whether two magnets will attract or repel each
other depending on which poles are facing?

Sc3.48
Sc3.49
Sc3.50
Sc3.51
Sc3.52
Sc3.53

Can they recognise that they need light in order to see things?
Can they recognise that dark is the absence of light?
Can they notice that light is reflected from surfaces?
Can they recognise that light from the sun can be dangerous and that
there are ways to protect their eyes?
Can they recognise that shadows are formed when the light from a
light source is blocked by a solid object?
Can they find patterns in the way that the size of shadows change?

Greater Depth
Sc3.54

Can they investigate the strengths of different magnets and find fair
ways to compare them?

Sc3.55
Sc3.56
Sc3.57
Sc3.58
Sc3.59
Sc3.60
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Can they explain why lights need to be bright or dimmer according to
need?
Can they explain the difference between transparent, translucent
and opaque?
Can they explain why lights need to be bright or dimmer according to
need?
Can they make a bulb go on and off?
Can they say what happens to the electricity when more batteries
are added?
Can they explain why their shadow changes when the light source is
moved closer or further from the object?

SCIENCE

YEAR 4 - Science: Working Scientifically
Planning

Obtaining and presenting evidence

Sc4.1

Can they set up a simple fair test to make
comparisons?

Sc4.2

Can they plan a fair test and isolate
variables, explaining why it was fair and
which variables have been isolated?

Sc4.7

Can they suggest improvements and
predictions?

Can they make accurate measurements
using standard units?

Sc4.8

Can they explain their findings in different
ways (display, presentation, writing)?

Sc4.3

Sc4.4

Can they decide which information needs
to be collected and decide which is the
best way for collecting it?

Sc4.5

Can they use their findings to draw a
simple conclusion?

Sc4.6

Can they take measurements using
different equipment and units of measure
and record what they have found in a
range of ways?

Considering evidence and evaluating
Sc4.9

Can they find any patterns in their
evidence or measurements?

Sc4.10

Can they make a prediction based on
something they have found out?

Sc4.11

Can they evaluate what they have found
using scientific language, drawings,
labelled diagrams, bar charts and tables?

Sc4.12

Can they use straightforward scientific
evidence to answer questions or to
support their findings?

Sc4.13

Can they identify differences, similarities
or changes related to simple scientific
ideas or processes?

Sc4.17

Can they report findings from
investigations through written
explanations and conclusions?

Sc4.18

Can they use a graph or diagram to answer
scientific questions?

Greater Depth
Sc4.14

Can they plan and carry out an
investigation by controlling variables fairly
and accurately?

Sc4.15

Can they use test results to make further
predictions and set up further comparative
tests?
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Sc4.16

Can they record more complex data and
results using scientific diagrams,
classification keys, tables, bar charts, line
graphs and models?
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SCIENCE

YEAR 4 - Science: Biology
Animals, including humans

Living Things and their Habitats

Sc4.19

Can they identify and name the basic parts of the digestive system in
humans?

Sc4.25

Can they recognise that living things can be grouped in a variety of
ways?

Sc4.20

Can they describe the simple functions of the basic parts of the
digestive system in humans?

Sc4.26

Can they explore and use a classification key to group, identify and
name a variety of living things? (plants, vertebrates, invertebrates)

Sc4.21

Can they identify the simple function of different types of teeth in
humans?

Sc4.27

Can they compare the classification of common plants and animals to
living things found in other places? (under the sea, prehistoric)

Sc4.22

Can they compare the teeth of herbivores and carnivores?

Sc4.28

Sc4.23

Can they explain what a simple food chain shows?

Do they recognise that environments can change and this can
sometimes pose a danger to living things?

Sc4.24

Can they construct and interpret a variety of food chains, identifying
producers, predators and prey?
Greater Depth

Sc4.29

Can they classify living things and non-living things by a number of
characteristics that they have thought of?

Sc4.30

Sc4.31

Sc4.32

Can they explain how people, weather and the environment can
affect living things?

Can they give reasons for how they have classified animals and
plants, using their characteristics and how they are suited to their
environment?

Sc4.33

Can they explain how certain living things depend on one another to
survive?

Can they explore the work of pioneers in classification? (e.g. Carl
Linnaeus)

Sc4.34

Can they name and group a variety of living things based on feeding
patterns? (producer, consumer, predator, prey, herbivore, carnivore,
omnivore)
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SCIENCE

YEAR 4 - Science: Chemistry
States of Matter
Sc4.35

Can they compare and group materials together, according to whether they are solids, liquids or gases?

Sc4.36

Can they explain what happens to materials when they are heated or cooled?

Sc4.37

Can they measure or research the temperature at which different materials change state in degrees Celsius?

Sc4.38

Can they use measurements to explain changes to the state of water?

Sc4.39

Can they identify the part that evaporation and condensation has in the water cycle?

Sc4.40

Can they associate the rate of evaporation with temperature?
Greater Depth

Sc4.41

Can they group and classify a variety of materials according to the impact of temperature on them?

Sc4.42

Can they explain what happens over time to materials such as puddles on the playground or washing hanging on a line?

Sc4.43

Can they relate temperature to change of state of materials?
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SCIENCE

YEAR 4 - Science: Physics
Sound

Electricity

Sc4.44

Can they describe a range of sounds and explain how they are made?

Sc4.54

Can they identify common appliances that run on electricity?

Sc4.45

Can they associate some sounds with something vibrating?

Sc4.55

Can they construct a simple series electric circuit?

Sc4.46

Can they compare sources of sound and explain how the sounds
differ?

Sc4.56

Can they identify and name the basic part in a series circuit, including
cells, wires, bulbs, switches and buzzers?

Sc4.47

Can they explain how to change a sound (louder/softer)?

Sc4.57

Sc4.48

Can they recognise how vibrations from sound travel through a
medium to a ear?

Can they identify whether or not a lamp will light in a simple series
circuit, based on whether or not the lamp is part of a complete loop
with a battery?

Sc4.49

Can they find patterns between the pitch of a sound and features of
the object that produce it?

Sc4.58

Can they recognise that a switch opens and closes a circuit?

Sc4.59

Can they associate a switch opening with whether or not a lamp
lights in a simple series circuit?

Sc4.60

Can they recognise some common conductors and insulators?

Sc4.61

Can they associate metals with being good conductors?

Sc4.50

Can they find patterns between the volume of the sound and the
strength of the vibrations that produced it?

Sc4.51

Can they recognise that sounds get fainter as the distance from the
sound source increases?

Sc4.52

Can they explain how you could change the pitch of a sound?

Sc4.53

Can they investigate how different materials can affect the pitch and
volume of sounds?
Greater Depth

Sc4.62

Can they explain why sound gets fainter or louder according to the
distance?

Sc4.65

Can they explain how a bulb might get lighter?

Sc4.66

Can they recognise if all metals are conductors of electricity?

Sc4.63

Can they explain how pitch and volume can be changed in a variety
of ways?

Sc4.67

Can they work out which metals can be used to connect across a gap
in a circuit?

Sc4.64

Can they work out which materials give the best insulation for
sound?

Sc4.68

Can they explain why cautions are necessary for working safely with
electricity?
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SCIENCE

YEAR 5 - Science: Working Scientifically
Planning
Sc5.1

Can they plan and carry out a scientific
enquiry to answer questions, including
recognising and controlling variables
where necessary?

Sc5.2

Can they make a prediction with reasons?

Sc5.3

Can they use test results to make
predictions to set up comparative and fair
tests?

Sc5.4

Can they present a report of their findings
through writing, display and presentation?

Obtaining and presenting evidence

Considering evidence and evaluating

Sc5.5

Can they take measurements using a range
of scientific equipment with increasing
accuracy and precision?

Sc5.8

Can they report and present findings from
enquiries through written explanations
and conclusions?

Sc5.6

Can they take repeat readings when
appropriate?

Sc5.9

Can they use a graph to answer scientific
questions?

Sc5.7

Can they record more complex data and
results using scientific diagrams, labels,
classification keys, tables, scatter graphs,
bar and line graphs?

Greater Depth
Sc5.10

Sc5.11

Can they explore different ways to test an
idea, choose the best way and give
reasons?
Can they vary one factor whilst keeping
the others the same in an experiment?

Sc5.12

Can they use information to help make a
prediction?

Sc5.13

Can they explain, in simple terms, a
scientific idea and what evidence supports
it?
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Sc5.14

Can they decide which units of
measurement they need to use?

Sc5.16

Can they find a pattern from their data and
explain what it shows?

Sc5.15

Can they explain why a measurement
needs to be repeated?

Sc5.17

Can they link what they have found out to
other science?

Sc5.18

Can they suggest how to improve their
work and say why they think this?
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SCIENCE

YEAR 5 - Science: Biology
Animals, including humans
Sc5.19

Living things and their habitats

Can they describe the changes as humans develop to old age?

Sc5.20

Can they describe the differences in the life cycles of a mammal, an
amphibians, an insects and a bird?

Sc5.21

Can they describe the life cycles of common plants?

Sc5.22

Can they explore the work of well know naturalists and animal
behaviourists? (David Attenborough and Jane Goodall)

Greater Depth
Sc5.23

Can they create a timeline to indicate stages of growth in certain
animals, such as frogs and butterflies?

Sc5.24

Can they describe the changes experienced in puberty?

Sc5.25

Can they draw a timeline to indicate stages in the growth and
development of humans?
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Sc5.26

Can they observe their local environment and draw conclusions
about life-cycles, e.g. plants in the vegetable garden or flower
border?

Sc5.27

Can they compare the life cycles of plants and animals in their local
environment with the life cycles of those around the world, e.g.
rainforests?

SCIENCE

YEAR 5 - Science: Chemistry
Properties and changes to materials
Sc5.28

Can they compare and group together everyday materials on the basis of their properties, including hardness, solubility, transparency, conductivity
(electrical and thermal), and response to magnets?

Sc5.29

Can they explain how some materials dissolve in liquid to form a solution?

Sc5.30

Can they describe how to recover a substance from a solution?

Sc5.31

Can they use their knowledge of solids, liquids and gases to decide how mixtures might be separated, including through filtering, sieving,
evaporating?

Sc5.32

Can they give reasons, based on evidence for comparative and fair tests for the particular uses of everyday materials, including metals wood and
plastic?

Sc5.33

Can they describe changes using scientific words? (evaporation, condensation)

Sc5.34

Can they demonstrate that dissolving, mixing and changes of state are reversible changes?

Sc5.35

Can they explain that some changes result in the formation of new materials, and that this kid of change is not usually reversible, including changes
associated with burning and the action of acid on bicarbonate of soda?

Sc5.36

Can they use the terms ‘reversible’ and ‘irreversible’?
Greater Depth

Sc5.37

Can they describe methods for separating mixtures? (filtration, distillation)

Sc5.38

Can they work out which materials are most effective for keeping us warm or for keeping something cold?

Sc5.39

Can they use their knowledge of materials to suggest ways to classify? (solids, liquids, gases)

Sc5.40

Cant hey explore changes that are difficult to reverse, e.g. burning, rusting and reactions such as vinegar with bicarbonate of soda?

Sc5.41

Can they explore the work of chemists who created new materials, e.g. Spencer Silver (glue on sticky notes) or Ruth Benerito (wrinkle free cotton)?
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SCIENCE

YEAR 5 - Science: Physics
Earth and Space

Forces

Sc5.42

Can they identify and explain the movement of the Earth and other
plants relative to the sun in the solar system?

Sc5.43

Can they explain how seasons and the associated weather is created?

Sc5.44

Can they describe and explain the movement of the Moon relative to
the Earth?

Sc5.45

Can they describe the sun, earth and moon as approximately
spherical bodies?

Sc5.46

Can they use the idea of the earth’s rotation to explain day and night
and the apparent movement of the sun across the sky?

Sc5.47

Can they explain that unsupported objects fall towards the earth
because of the force of gravity acting between the earth and the
falling object?

Sc5.48

Can they identify the effects of air resistance, water resistance and
friction that act between moving surfaces?

Sc5.49

Can they recognise that some mechanisms, including levers, pulleys
and gears, allow a smaller force to have a greater effect?

Greater Depth
Sc5.50

Can they compare the time of day at different places on the earth?

Sc5.51

Can they create shadow clocks?

Sc5.52

Can they begin to understand how older civilizations used the sun to
create astronomical clocks, e.g. Stonehenge?

Sc5.53

Can they explore the work of some scientists? (Ptolemy, Alhazen,
Copernicus)
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Sc5.54

Can they describe and explain how motion is affected by forces?
(including gravitational attractions, magnetic attraction and friction)

Sc5.55

Can they design very effective parachutes?

Sc5.56

Can they work out how water can cause resistance to floating
objects?

Sc5.57

Can they explore how scientists, such as Galileo Galilei and Isaac
Newton helped to develop the theory of gravitation?

SCIENCE

YEAR 6 - Science: Working Scientifically
Planning
Sc6.1

Sc6.2

Sc6.3

Obtaining and presenting evidence

Can they explore different ways to test an
idea, choose the best way, and give
reasons?

Sc6.9

Can they vary one factor whilst keeping
the others the same in an experiment? Can
they explain why they do this?

Sc6.10

Can they plan and carry out an
investigation by controlling variables fairly
and accurately?

Sc6.11

Sc6.12

Can they explain why they have chosen
specific equipment? (incl ICT based
equipment)
Can they decide which units of
measurement they need to use?
Can they explain why a measurement
needs to be repeated?
Can they record their measurements in
different ways? (incl bar charts, tables and
line graphs)

Considering evidence and evaluating
Sc6.14

Can they find a pattern from their data and
explain what it shows?

Sc6.15

Can they use a graph to answer scientific
questions?

Sc6.16

Can they link what they have found out to
other science?

Sc6.17

Can they suggest how to improve their
work and say why they think this?

Sc6.18

Can they record more complex data and
results using scientific diagrams,
classification keys, tables, bar charts, line
graphs and models?

Sc6.19

Can they report findings from
investigations through written
explanations and conclusions?

Sc6.4

Can they make a prediction with reasons?

Sc6.5

Can they use information to help make a
prediction?

Sc6.6

Can they use test results to make further
predictions and set up further comparative
tests?

Sc6.7

Can they explain, in simple terms, a
scientific idea and what evidence supports
it?

Sc6.20

Can they identify scientific evidence that
has been used to support to refute ideas
or arguments?

Sc6.8

Can they present a report of their findings
through writing, display and presentation?

Sc6.21

Can they report and present findings from
enquiries, including conclusions, causal
relationships and explanations of and
degree of trust in results, in oral and
written forms such as displays and other
presentations?
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Sc6.13

Can they take measurements using a range
of scientific equipment with increasing
accuracy and precision?
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SCIENCE

YEAR 6 - Science: Working Scientifically
Greater Depth
Sc6.22

Can they choose the best way to answer a
question?

Sc6.27

Can they plan in advance which equipment
they will need and use it well?

Sc6.32

Can they draw conclusions from their
work?

Sc6.23

Can they use information from different
sources to answer a question and plan an
investigation?

Sc6.28

Can they make precise measurements?

Sc6.33

Sc6.29

Can they collect information in different
ways?

Can they link their conclusions to other
scientific knowledge?

Sc6.34

Can they explain how they could improve
their way of working?

Sc6.24

Can they make a prediction which links
with other scientific knowledge?

Sc6.30

Can they record their measurements and
observations systematically?

Sc6.25

Can they identify the key factors when
planning a fair test?

Sc6.31

Can they explain qualitative and
quantitative data?

Sc6.26

Can they explain how a scientist has used
their scientific understanding plus good
ideas to have a breakthrough?
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SCIENCE

YEAR 6 - Science: Biology
Evolution and Inheritance
Sc6.35

Can they recognise that living things have
changed over time and that fossils provide
information about living things that
inhabited the earth millions of years ago?

Sc6.36

Can they recognise that living things
produce offspring of the same kind, but
normally offspring vary and are not
identical to their parents?

Sc6.37

Can they give reasons why offspring are
not identical to each other or to their
parents?

Sc6.38

Can they explain the process of evolution
and describe the evidence for this?

Sc6.39

Can they identify how animals and plants
are adapted to suit their environment in
different ways and that adaptation may
lead to evolution?
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Living Things & their habitats
Sc6.40

Sc6.41

Can they describe how living things are
classified into broad groups according to
common observable characteristics and
based on similarities and differences
including microorganisms, plants and
animals?
Can they give reasons for classifying plants
and animals based on specific
characteristics?

94

Animals, including humans
Sc6.42

Can they identify and name the main parts
of the human circulatory system, and
describe the functions of the heart, blood
vessels and blood?

Sc6.43

Can they recognise the impact of diet,
exercise, drugs and lifestyle on the way
their bodies function?

Sc6.44

Can they describe the ways in which
nutrients and water and transported
within animals, including humans?

SCIENCE

YEAR 6 - Science: Biology
Greater Depth
Sc6.45

Can they talk about the work of Charles
Darwin, Mary Anning and Alfred Wallace?

Sc6.49

Can they explain why classification is
important?

Sc6.46

Can they explain how some living things
adapt to survive in extreme conditions?

Sc6.50

Sc6.47

Can they analyse the advantages and
disadvantages of specific adaptations, such
as being on two rather than four feet?

Sc6.48

Can they begin to understand what is
meant by DNA?

Back to Contents

Sc6.51

Sc6.54

Can they readily group animals into
reptiles, fish, amphibians, birds and
mammals?

Can they explore the work of medical
pioneers, for example, William Harvey and
Galen and recognise how much we have
learnt about our bodies?

Sc6.55

Can they sub divide their original
groupings and explain their divisions?

Can they compare the organ systems of
humans to other animals?

Sc6.56

Can they make a diagram of the human
body and explain how different parts work
and depend on one another?

Sc6.57

Can they name the major organs in the
human body?

Sc6.58

Can they locate the major human organs?

Sc6.59

Can they make a diagram that outlines the
main parts of a body?

Sc6.52

Can they group animals into vertebrates
and invertebrates?

Sc6.53

Can they find out about the significance of
the work of scientists such as Carl
Linnaeus, a pioneer of classification?
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SCIENCE

YEAR 6 - Science: Physics
Electricity
Sc6.60

Sc6.61

Sc6.62

Light

Can they identify and name the basic parts of a simple electric series
circuit? (cells, wires, bulbs, switches, buzzers)
Can they compare and give reasons for variations in how
components function, including the brightness of bulbs, the loudness
of buzzers, the on/off position of switches?
Can they use recognised symbols when representing a simple circuit
in a diagram?

Sc6.63

Can they recognise that light appears to travel in straight lines?

Sc6.64

Can they use the idea that light travels in straight lines to explain that
objects are seen because they give out or reflect light into the eye?

Sc6.65

Can they explain that we see things because light travels from light
sources to our eyes or from light sources to object s and then to our
eyes?

Sc6.66

Can they use the idea that light travels in straight lines to explain why
shadows have the same shape as the objects that cast them?

Greater Depth
Sc6.67

Can they make their own traffic light system or something similar?

Sc6.73

Can they explain how different colours of light can be created?

Sc6.68

Can they explain the danger of short circuits?

Sc6.74

Sc6.69

Can they explain what a fuse is?

Can they use and explain how simple optical instruments work?
(periscope, telescope, binoculars, mirror, magnifying glass, Newton’s
first reflecting telescope)

Sc6.70

Can they explain how to make changes in a circuit?

Sc6.75

Sc6.71

Can they explain the impact of changes in a circuit?

Can they explore a range of phenomena, including rainbows, colours
on soap bubbles, objects looking bent in water and coloured filters.

Sc6.72

Can they explain the effect of changing the voltage of a battery?
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SCIENCE

Art Assessment Criteria
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ART & DESIGN

YEAR 1 – Art
Drawing

Painting

Printing



Can they communicate
something about themselves in
their drawing?



Can they communicate
something about themselves in
their painting?



Can they create moods in their
drawings?



Can they create moods in their
paintings?



Can they draw using pencil and
crayons?





Can they draw lines of different
shapes and thickness, using 2
different grades of pencil?

Can they choose to use thick
and thin brushes as
appropriate?



Can they paint a picture of
something they can see?



Can they name the primary and
secondary colours?

3D

Textiles



Can they print with sponges,
vegetables and fruit?



Can they sort threads and
fabrics?



Can they print onto paper and
textile?



Can they group fabrics and
threads by colour and texture?



Can they design their own
printing block?



Can they weave with fabric and
thread?



Can they create a repeating
pattern?

Collage

Use of IT



Can they add texture by using
tools?



Can they cut and tear paper and
card for their collages?



Can they use a simple painting
program to create a picture?



Can they make different kinds of
shapes?



Can they gather and sort the
materials they will need?



Can they use tools like fill and
brushes in a painting package?



Can they cut, roll and coil
materials such as clay, dough or
plasticine?



Can they go back and change
their picture?

Knowledge


Can they describe what they can
see and like in the work of
another artist/craft
maker/designer?



Can they ask sensible questions
about a piece of art?

Greater Depth


Can they make links between their own artwork and other artists’?



Can they evaluate their own and others’ artwork and make suggestions for improvement?



Can they comment how an artist/designer has used colour, pattern and shape?



Can they plan their art using a range of techniques e.g. sketches, discussion?
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ART & DESIGN

YEAR 2 – Art
Drawing

Painting

Printing

 Can they use three different grades
of pencil in their drawing (4B, HB)?

 Can they mix paint to create all the
secondary colours?

 Can they use charcoal, pencil and
pastels?

 Can they mix and match colours,
predict outcomes?

 Can they create different tones using
light and dark?

 Can they mix their own brown?

 Can they show patterns and texture
in their drawings?
 Can they use a viewfinder to focus
on a specific part of an artefact
before drawing it?

3D/ Textiles
 Can they make a clay pot?
 Can they join two finger pots
together?
 Can they add line and shape to their
work?
 Can they join fabric using glue?
 Can they sew fabrics together?

Sketch books

 Can they create a print using
pressing, rolling, rubbing and
stamping?

 Can they begin to demonstrate their
ideas through photographs and in
their sketch books?

 Can they create a print like a
designer?

 Can they set out their ideas, using
‘annotation’ in their sketch books?
 Do they keep notes in their sketch
books as to how they have changed
their work?

 Can they make tints by adding
white?
 Can they make tones by adding
black?

Collage

Use of IT

Knowledge

 Can they create individual and group
collages?

 Can they create a picture
independently?

 Can they link colours to natural and
man-made objects?

 Can they use different kinds of
materials on their collage and
explain why they have chosen them?

 Can they use simple IT mark-making
tools, e.g. brush and pen tools?

 Can they say how other artist/craft
maker/designer have used colour,
pattern and shape?

 Can they use repeated patterns in
their collage?

 Can they take different photographs
of themselves displaying different
moods?

 Can they create part of a class
patchwork?

 Can they edit their own work?

 Can they create a piece of work in
response to another artist’s work?

 Can they change their photographic
images on a computer?

Greater Depth
 Can they make comparisons between their own artwork and other artists’?
 Can they articulate what they are trying to express in their own artwork?
 Can they make suggestions for improvement in their own and others’ artwork?
 Can they transfer skills into a different medium e.g. using drawing skills when painting?
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ART & DESIGN

YEAR 3 – Art
Drawing

Painting

Printing

 Can they show facial expressions in
their drawings?

 Can they predict with accuracy the
colours that they mix?

 Can they use their sketches to
produce a final piece of work?

 Do they know where each of the
primary and secondary colours sits
on the colour wheel?

 Can they write an explanation of
their sketch in notes?
 Can they use different grades of
pencil shade, to show different tones
and texture?

 Can they make a printing block?
 Can they make a 2 colour print?

 Can they suggest improvements to
their work by keeping notes in their
sketch books?

 Can they use a range of brushes to
create different effects?

Collage

Use of IT

 Can they add onto their work to
create texture and shape?

 Can they cut very accurately?

 Can they work with life size
materials?

 Can they experiment using different
colours?

 Can they create pop-ups?
 Can they use more than one type of
stitch?

 Can they use their sketch books to
express feelings about a subject and
to describe likes and dislikes?
 Can they make notes in their sketch
books about techniques used by
artists?

 Can they create a background using
a wash?

3D/ Textiles

Sketch books

 Can they overlap materials?

 Can they use mosaic?
 Can they use montage?

 Can they use the printed images they
take with a digital camera and
combine them with other media to
produce art work?

 Can they compare the work of
different artists?

 Can they use IT programs to create a
piece of work that includes their own
work and that of others (using web)?

 Can they explore work from other
periods of time?

 Can they use the web to research an
artist or style of art?

 Can they join fabric together to form
a quilt using padding?

Knowledge

 Can they use sewing to add detail to
a piece of work?
 Can they add texture to a piece of
work?

 Can they explore work from other
cultures?

 Are they beginning to understand
the viewpoints of others by looking
at images of people and understand
how they are feeling and what the
artist is trying to express in their
work?

Greater Depth
 Can they evaluate their learning process and make suggestions for improvement in their own and others’ artwork?
 Can they adapt or improve their original ideas?
 Can they explain why they have selected specific materials for their artwork?
 Can they begin to communicate influences of their artwork e.g. mood boards, artists, objects, nature?
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ART & DESIGN

YEAR 4 - Art
Drawing
 Can they begin to show facial
expressions and body language in
their sketches?
 Can they identify and draw simple
objects, and use marks and lines to
produce texture?
 Can they organise line, tone, shape
and colour to represent figures and
forms in movement?

Painting

Printing

 Can they create all the colours they
need?

 Can they print using at least four
colours?

 Can they create mood in their
paintings?

 Can they create an accurate print
design?

 Do they successfully use shading to
create mood and feeling?

 Can they print onto different
materials?

 Can they show reflections?

 Do they experiment with and
combine materials and processes to
design and make 3D form?
 Can they begin to sculpt clay and
other mouldable materials?

 Can they use their sketch books to
express their feelings about various
subjects and outline likes and
dislikes?
 Can they produce a montage all
about themselves?
 Do they use their sketch books to
adapt and improve their original
ideas?
 Do they keep notes about the
purpose of their work in their sketch
books?

 Can they explain why they have
chosen specific materials to draw
with?

3D/ Textiles

Sketch books

Collage

Use of IT

 Can they use ceramic mosaic?
 Can they combine visual and tactile
qualities?

 Can they use early textile and sewing
skills as part of a project?

Knowledge

 Can they present a collection of their
work on a slide show?

 Can they experiment with different
styles which artists have used?

 Can they create a piece of art work
which includes the integration of
digital images they have taken?

 Can they explain art from other
periods of history?

 Can they combine graphics and text
based on their research?

Greater Depth
 Can they critique their own and others’ artwork throughout the learning process to develop and support each other?
 Can they use a range of sources e.g. books, internet, galleries to influence their ideas?
 Can they experiment with combining different materials and discuss their effectiveness?
 Can they discuss how a range of factors influences art from different cultures?
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ART & DESIGN

YEAR 5 - Art
Drawing
 Can they identify and draw simple
objects, and use marks and lines to
produce texture?
 Do they successfully use shading to
create mood and feeling?
 Can they organise line, tone, shape
and colour to represent figures and
forms in movement?
 Can they show reflections?
 Can they explain why they have
chosen specific materials to draw
with?

Painting

Printing

 Can they create a range of moods in
their paintings?
 Can they express their emotions
accurately through their painting
and sketches?

 Can they print using a number of colours?
 Can they create an accurate print design
that meets a given criteria?
 Can they print onto different materials?

Sketch books
 Do they keep notes in their
sketch books as to how they
might develop their work
further?
 Do they use their sketch books
to compare and discuss ideas
with others?

3D/ Textiles

Collage

Use of IT

Knowledge

 Do they experiment with and
combine materials and processes to
design and make 3D form?
 Can they sculpt clay and other
mouldable materials?
 Can they use textile and sewing skills
as part of a project, e.g. hanging,
textile book, etc.? This could include
running stitch, cross stitch,
backstitch, appliqué and/or
embroidery.

 Can they use ceramic mosaic to
produce a piece of art?
 Can they combine visual and tactile
qualities to express mood and
emotion?

 Can they create a piece of art work which
includes the integration of digital images
they have taken?
 Can they combine graphics and text based
on their research?
 Can they scan images and take digital
photos, and use software to alter them,
adapt them and create work with
meaning?
 Can they create digital images with
animation, video and sound to
communicate their ideas?

 Can they experiment with
different styles which artists
have used?
 Do they learn about the work of
others by looking at their work
in books, the Internet, visits to
galleries and other sources of
information?

Greater Depth
 Can they keep detailed notes, quotes or annotations using advanced vocabulary to explain and reflect on their artistic process? E.g. form, composition, tone?
 Can they plan carefully their art, taking into account layout, composition and perspective?
 Can they explain their own style of art and what has influenced their choices? E.g. mood, events, geography, 40 nature, history?
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ART & DESIGN

YEAR 6 - Art
Drawing

Painting

 Do their sketches communicate
emotions and a sense of self with
accuracy and imagination?
 Can they explain why they have
combined different tools to create
their drawings?
 Can they explain why they have
chosen specific drawing techniques?

 Can they explain what their own
style is?
 Can they use a wide range of
techniques in their work?
 Can they explain why they have
chosen specific painting techniques?

3D/ Textiles

Collage

Use of IT

Knowledge

 Can they justify the materials they
have chosen?
 Can they combine pattern, tone and
shape?

 Do they use software packages to
create pieces of digital art to design.
 Can they create a piece of art which
can be used as part of a wider
presentation?

 Can they make a record about the
styles and qualities in their work?
 Can they say what their work is
influenced by?
 Can they include technical aspects in
their work, e.g. architectural design?

 Can they create models on a range
of scales?
 Can they create work which is open
to interpretation by the audience?
 Can they include both visual and
tactile elements in their work?

Printing
 Can they overprint using different
colours?
 Do they look very carefully at the
methods they use and make
decisions about the effectiveness of
their printing methods?

Sketch books
 Do their sketch books contain
detailed notes, and quotes
explaining about items?
 Do they compare their methods to
those of others and keep notes in
their sketch books?
 Do they combine graphics and text
based research of commercial
design, for example magazines etc.,
to influence the layout of their
sketch books.
 Do they adapt and refine their work
to reflect its meaning and purpose,
keeping notes and annotations in
their sketch books?

Greater Depth
 Can they demonstrate an understanding of the ‘Creative Process’ by managing their time effectively, practicing skills, and actively enquiring how to make
improvements?
 Are they able to work independently, confidently and take creative risks in their work?
 Can they explain their own style of art and identify a range of influences? E.g. mood, events, geography, 41 nature, history
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ART & DESIGN

Computing Assessment Criteria
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COMPUTING

YEAR 1 – Computing
Computer Science
 Can they create a simple series of instructions left and right?
 Can they record their routes?
 Do they understand forwards, backwards, up
and down?
 Can they put two instructions together to
control a programmable device?
 Can they begin to plan and test their
instructions?

Information Technology
 Can they create original content using digital
technology?
 Can they use digital technology to store and
retrieve content?

Digital Literacy
 Do they recognise the different forms of digital
communication (e.g. emails address, twitter
handle etc)?
 Can they understand the appropriate
vocabulary according to equipment available?
 Can they develop awareness and use of
keyboard layout and use navigation skills
appropriately (e.g. backspace, enter, spacebar,
mouse)?
E Safety
 Do they know that personal information
should not be shared online?
 Can they act if they find something they are
unsure of (including identifying people who
can help; minimising screen; online reporting
using school system etc)?

Greater Depth
 Can they begin to plan and test their instructions?
 Can they use digital technology to organise and edit content (e.g. data in a graph, editing images)?
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COMPUTING

YEAR 2 – Computing
Computer Science

Information Technology

Digital Literacy

 Can they predict the outcomes of a set of
instructions?
 Can they program using sequences of
instructions to implement an algorithm?
 Can you create an algorithm for your partner
to debug?
 Can they test and amend a set of instructions?

 Can they find information on a website?
 Can they use a web page as a resource?
 Can they experiment with drawing tools, text,
pictures and animation to create content (e.g.
presentation, eBook)?
 Can they create content (e.g. presentation,
video, animation) in a small group and record
the narration?

 Can they communicate safely online (e.g. reply
to email, respond to tweet)?
 Can they create, edit and format text
(insert/delete words, use
bold/italics/underline)?
E Safety
 Can they recognise advertising on websites and
learn to ignore it?
 Can they begin to evaluate websites and know
that everything on the internet is not true?

Year 2 (Challenging)
 Can they appreciate that some algorithms are more efficient than others?
 Can they consider when digital technology leads to improvements or has the potential to make things worse?
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COMPUTING

YEAR 3 - Computing
Computer Science

Information Technology

Digital Literacy

 Can they experiment with variables to control
models?
 Can they give an on-screen robot directional
instructions (e.g. 90/45 degree turns)?
 Can they write more complex programs
(leading to varying outcomes)?
 Do they understand input and output?
 Can they use commands to draw a shape (e.g.
square, rectangle and other regular shapes on
screen)?

 Can they use editing software to manipulate
media (e.g. crop, add effects, manipulate
audio)?
 Can they manipulate sound?
 Can they combine text, images and sounds and
show awareness of audience?

 Can they open and send an attachment?
 Can they find relevant information by browsing
a menu?
 Can they search for an image, then copy and
paste it into a
 document?
 Can they copy and paste text into a document?
 Do they know how to manipulate text (e.g.
underline text, centre text, change font and
size)?
 Can they save files (e.g. word doc, pictures) to
an appropriate folder?
E Safety
 Do they recognise the difference between the
work of others which has been copied
(plagiarism) and restructuring and representing materials in ways which are unique
and new?

Greater Depth
 Can they recognise the impact of keyword choice on search engine results (e.g. results ranked according to relevance)?
 Can they evaluate content (created/researched) against a given75goal?
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COMPUTING

YEAR 4 - Computing
Computer Science

Information Technology

Digital Literacy

 Can they use repeat instructions to draw
regular shapes on screen, using commands?
 Can they experiment with variables to control
models?
 Can they make turns specifying the degrees?
 Can they make accurate predictions about the
outcome of a program they have written?
 Can they give an on-screen robot specific
directional instructions that takes them from x
to y?

 Can they use repeat instructions to draw
regular shapes on screen, using commands?
 Can they experiment with variables to control
models?
 Can they make turns specifying the degrees?
 Can they make accurate predictions about the
outcome of a program they have written?
 Can they give an on-screen robot specific
directional instructions that takes them from x
to y?

 Can they identify the benefits of ICT to send
messages and to communicate?
 Can they use the automatic spell checker to
edit spellings?
 Can they use a search engine to find a specific
website?
 Do they know how to manipulate text (e.g.
underline text, centre text, change font and
size)?
 Can they navigate using an internet browser
(e.g. use tabbed browsing to open two or more
web pages at
 the same time, open a link to a new window)?
E Safety
 Can they recognise that cyber bullying is
unacceptable and will be sanctioned in line
with the school’s policy?
 Do they understand the need for caution when
using an internet search for images and what
to do if they find an unsuitable image?

Greater Depth
 Can they design and create content on a computer in response to a given goal, paying attention to the needs of a known audience?
 Can they can give reasons for errors in programs and explain how they have corrected these?
 Can they explain an algorithm using sequence, repetition and selection in their own words?
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COMPUTING

YEAR 5 – Computing
Computer Science

Information Technology

Digital Literacy

 Can they combine sequences of
instructions and procedures to turn
devices on or off?
 Do they understand input and output?
 Can they explore ‘What is’ questions by
playing adventure or quest games?
 Can they plan a solution to a problem
using decomposition (e.g. developing a
computer game, creating a website)?

 Can they listen, download, produce and
upload a variety of broadcast media (e.g live
streaming, podcast)?
 Can they manipulate sounds using audio
editing software (eg. Audacity)?
 Can they select music from a variety of
sources and incorporate it into multimedia
presentations?
 Can they work on simple film editing?
 Can they use a range of presentation
applications?
 Can they use technology to capture a range
of multimedia.?
 Can they make a home page for a website
that contains links to other pages?
 Can they prepare and then present a simple
film? (e.g. Storyboarding and then
filming/editing).

 Can they conduct a video chat with someone
elsewhere in the school or in another school?
 Can they use bullets and numbering tools?
 Can they use a search engine using keyword searches?
 Can they compare the results of different searches?
 Can they download a document and save it to the
computer?
 Can they decide which sections are appropriate to copy
and paste from at least two web pages?
E Safety
 Can they independently, and with regard for e-safety,
select and use appropriate communication tools to
solve problems by collaborating and communicating
with others within and beyond school?
 Do they understand they should not publish other
people’s pictures or tag them on the internet without
permission?
 Do they know that content put online is extremely
difficult to remove?

Greater Depth






Can they make a multimedia presentation that contains: sound; animation; video and buttons to navigate?
Can they save an image document as a gif or j peg. file format using the command (e.g. “save as”)?
Can evaluate content according to its effectiveness and impact on a target audience?
Can they write programs that have sequences, repetitions and variables?
Do they consider audience when editing a simple film and justify their choices?
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COMPUTING

YEAR 6 – Computing
Computer Science
 Can they explain how an algorithm works?
 Can they detect errors in a program and
correct them?
 Can they explore ‘what if’ questions by
planning different scenarios for controlled
devices?
 Can they use input from sensors to trigger
events? (Wedo Lego, Makey Makey)
 Can design, write and debug their own
computer control application?

Information Technology

Digital Literacy

 Can they explore the menu options and
experiment with images (colour effects,
options, snap to grid, grid settings etc.)?
 Can they add special effects to alter he
appearance of a graphic?
 Can they ‘save as’ gif or i peg wherever
possible to make the file size smaller (for
emailing or downloading)?
 Can they make an information poster using
their graphics skills to good effect?
 Can they present a film for a specific audience
and then adapt same film for a different
audience?
 Can they create a sophisticated multimedia
presentation?

 Can they conduct a video chat with people in
another country or organisation?
 Can they contribute to discussions online?
 Can they use a search engine using keyword
searches?
 Can they confidently choose the correct page
set up option when creating a document?
 Can they confidently use text formatting tools,
including heading and body text?
 Can they use complex searches using such as
‘+’ ‘OR’ ”Find the phrase in inverted commas”?

Greater Depth
 Can they incorporate graphics where appropriate, using the most effective text wrapping formats?
 Can they compare the information provided on two tabbed websites looking for bias and perspective?
 Can they check and refine a series of instructions?
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Design and Technology Assessment Criteria
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DESIGN & TECHNOLOGY

YEAR 1 - Design and Technology
Design

Make

 Can they use pictures and words to plan? Can
they identify the key features of an existing
product?
 Can they think of some ideas of their own?
 Can they plan an outcome through pictures
with labels?
 Can they explain their ideas orally?

 Can they explain what they are making?
 Can they select appropriate resources and
tools?
 Can they explain which tools are they using?
 Can they use tools safely?

Evaluate
 Can they describe how their product works?
 Can they identify success and next steps?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they cut food safely?
 Can they describe the texture of
foods?
 Do they wash their hands and
make sure that surfaces are
clean?
 Can they think of interesting ways
of decorating food they have
made, eg, cakes?
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Textiles
 Can they describe how different
textiles feel?
 Can they make a product from
textiles by gluing?

Mechanisms
 Can they make a product which
moves?
 Can they cut materials using
scissors?
 Can they describe the materials
using different words?
 Can they say why they have
chosen moving parts?
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Construction
 Can they arrange pieces of the
construction before building?
 Can they make a structure/model
using different materials?
 Can they make their model
stronger if it needs to be?

DESIGN & TECHNOLOGY

YEAR 2 - Design and Technology
Design
 Can they think of ideas and plan what to do
next?
 Can they plan an innovative product?
 Can they choose the most appropriate tools
and materials?
 Can they give a reason why these are best?
 Can they describe their design by using
pictures, diagrams, models and words?

Make

Evaluate

 Can they join materials/ components together
in different ways?
 Can they measure materials to use in a model
or structure?
 Can they use joining, folding or rolling to make
it stronger?

 Can they assess how well their product works?
 If they did it again, can they explain what they
would improve?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they describe the properties
of the ingredients they are using?
 Can they explain what it means to
be hygienic?
 Are they hygienic in the kitchen?
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Textiles
 Can they measure an amount of a
textile?
 Can they join textiles together,
using techniques such as
stitching?
 Can they cut textiles accurately?
 Can they explain why they chose
a certain textile?
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Mechanisms
 Can they join materials together
as part of a moving product?
 Can they explain how different
parts move?

Construction
 Can they make sensible choices as
to which material to use for their
constructions?
 Can they make their structure
stronger, stiffer or more stable?

DESIGN & TECHNOLOGY

YEAR 3 - Design and Technology
Design

Make

Evaluate

 Can they plan their design, using accurate
diagrams and labels?
 Can they plan the equipment/tools needed
and give reasons why?
 Can they start to order the main stages of
making their product?
 Can they identify a design criteria and establish
a purpose/audience for their product?
 How realistic are their plans? e.g. tools,
equipment, materials, components

 Can they use equipment and tools accurately
and safely?
 Can they select the most appropriate
materials, tools and techniques to use?
 Can they manipulate materials using a range of
tools and equipment?
 Can they measure, cut and assemble with
increasing accuracy?

 Start to think about their ideas as they make
progress and be willing to make changes if this
helps them to improve their work?
 Can they assess how well their product works
in relation to the purpose?
 Can they explain what they changed which
made their design even better?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they choose the right
ingredients for a product?
 Can they use equipment safely?
 Can they make sure that their
product looks attractive?
 Can they describe how their
combined ingredients come
together?
 Can they set out to grow plants
such as cress and herbs from seed
with the intention of using them
for their food product?
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Textiles
 Can they join textiles of different
types in different ways?
 Can they choose textiles both for
their appearance and also
qualities?
 Can they begin to use a range of
simple stitches?
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Mechanisms
 Can they make a product which
uses mechanical components?
 Can they use a range of
components? e.g. levers, linkages
and pneumatic systems

Construction
 Can they join materials effectively
to build a product?
 Can they use a range of
techniques to shape and mould?
 Can they use finishing
techniques? e.g. sanding,
varnishing, glazing, etc
 Can they work accurately to make
cuts and holes?

DESIGN & TECHNOLOGY

YEAR 4 - Design and Technology
Design

Make

 Can they create a final design for their product
based on initial ideas and revisions, based on
existing ideas?
 Can they create a detailed plan considering
their target audience, design criteria and
intended purpose?

 Can they use equipment and tools with
increased accuracy and safety?
 Can they select the most effective materials,
tools and techniques to use?
 Can they manipulate materials effectively
using a range of tools and equipment?
 Can they measure, cut and assemble
accurately?

Evaluate
 Think about their ideas as they progress and
make changes to improve their work?
 Can they assess how well their product works
in relation to the design criteria and the
intended purpose?
 Can they explain how they could improve their
design and how their improvement would
affect the original outcome?

Breadth of Technical Knowledge
Cooking and nutrition
 Do they know what to do to be
hygienic and safe?
 Have they thought what they can
do to present their product in an
interesting way?
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Textiles
 Can they consider which
materials are fit for purpose and
join them appropriately?
 Can they devise a template or
pattern for their product?

Electrical and mechanical
components
 Can they use a simple circuit and
add components to it?
 Can they incorporate a switch
into their product?
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Construction
 Can they measure accurately to
build effective structures?
 Can they use a range of advanced
techniques to shape and mould?
 Can they experiment with a range
of techniques to increase stability
in a structure?
 Do they use finishing techniques,
showing an awareness of
audience?

DESIGN & TECHNOLOGY

YEAR 5 - Design and Technology
Design

Make

 Can they survey their target audience and use
this to generate ideas?
 Do they take a user’s view into account when
designing?
 Can they produce a detailed step-by-step plan
for their design method?
 Can they suggest some alternative designs and
compare the benefits and drawbacks to inform
the design process and outcome?

 Can they choose appropriate tools and
materials to ensure that the final product will
appeal to the audience?
 Can they use a range of tools and equipment
with good accuracy and effectiveness, within
established safety parameters?

Evaluate
 Can they continuously check that their design
is effective and fit for purpose?
 Can they assess how well their product works
in relation to the design criteria and the
intended purpose and suggest improvements?
 Can they evaluate appearance and function
against the original design criteria?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they describe what they do
to be both hygienic and safe?
 How have they presented their
product well?
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Textiles
 Do they think what the user
would want when choosing
textiles?
 How have they made their
product attractive and strong?
 Can they make up a prototype
first?

Mechanical components
 Can they refine their product
after testing it?
 Can they incorporate hydraulics
and pneumatics?
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Construction
 Are their measurements accurate
enough to ensure precision?
 Can they demonstrate that their
product is strong and fit for
purpose?
 Are they motivated enough to
refine and further improve their
product using mouldable
materials?

DESIGN & TECHNOLOGY

YEAR 6 - Design and Technology
Design

Make

 Can they use a range of information to inform
their design?
 Can they use market research to inform plans?
 Can they work within constraints?
 Can they follow and refine their plan if
necessary?
 Can they justify their plan to someone else?
 Can they consider culture and society in their
designs?
 Have they considered the use of the product
when selecting materials?
 Have they thought about how their product
could be marketed through packaging and
advertising?

 Can they choose appropriate tools and
materials to ensure that the final product will
appeal to the audience?
 Can they use a range of tools and equipment
with good accuracy and effectiveness, within
established safety parameters?

Evaluate
 How well do they test and evaluate their final
product?
 Is it fit for purpose?
 What would improve it?
 Would different resources have improved their
product?
 Would they need more or different
information to make it even better?
 Does their product meet all design criteria?

Breadth of Technical Knowledge
Cooking and nutrition
 Can they explain how their
product should be stored with
reasons?
 Can they set out to grow their
own products with a view to
making a salad, taking account of
time required to grow different
foods?
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Textiles
 Can they consider the audience
when choosing textiles?
 Can they make up a prototype
first?
 Can they use a range of joining
techniques?

Electrical and mechanical
components
 Can they use different kinds of
circuit in their product?
 Can they think of ways in which
adding a circuit would improve
their product?
 Can they make a product which
uses both electrical and
mechanical components?
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Construction
 Can they justify design in relation
to the audience?
 Do they ensure that their work is
precise and accurate?
 Can they justify why they selected
specific materials?
 Can they hide joints so as to
improve the look of their
product?

DESIGN & TECHNOLOGY
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Geography Assessment Criteria
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GEOGRAPHY

YEAR 1 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they say what they like about
their locality?
 Can they sort things they like and
don’t like?
 Can they answer some questions
using different resources, such as
books, the internet and atlases?
 Can they think of a few relevant
questions to ask about a locality?
 Can they answer questions about
the weather?
 Can they keep a weather chart?

 Can they tell someone their
address?
 Can they explain the main
features of a hot and cold place?
 Can they describe a locality using
words and pictures?
 Can they explain how the
weather changes with each
season?
 Can they name key features
associated with a town or village,
e.g. ‘church’, ‘farm’, ‘shop’,
‘house’?

 Can they begin to explain why
they would wear different clothes
at different times of the year?
 Can they tell something about the
people who live in hot and cold
places?
 Can they explain what they might
wear if they lived in a very hot or
a very cold place?

 Can they identify the four
countries making up the United
Kingdom?
 Can they name some of the main
towns and cities in the United
Kingdom?
 Can they point out where the
equator, north pole and south
pole are on a globe or atlas?

Greater Depth
 Can they answer questions using
a weather chart?
 Can they make plausible
predictions about what the
weather may be like later in the
day or tomorrow?
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 Can they name key features
associated with a town or village,
e.g. ‘factory’, ‘detached house’,
‘semi-detached house’, ‘terrace
house’?
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 Can they name different jobs that
people living in their area might
do?

 Can they name a few towns in the
south and north of the UK?

GEOGRAPHY

YEAR 2 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they label a diagram or
photograph using some
geographical words?
 Can they find out about a locality
by using different sources of
evidence?
 Can they find out about a locality
by asking some relevant
questions to someone else?
 Can they say what they like and
don’t like about their locality and
another locality like the seaside?

 Can they describe some physical
features of their own locality?
 Can they explain what makes a
locality special?
 Can they describe some places
which are not near the school?
 Can they describe a place outside
Europe using geographical
words?
 Can they describe some of the
features associated with an
island?
 Can they describe the key
features of a place, using words
like, beach, coast forest, hill,
mountain, ocean, valley?

 Can they describe some human
features of their own locality,
such as the jobs people do?
 Can they explain how the jobs
people do may be different in
different parts of the world?
 Do they think that people ever
spoil the area? How?
 Do they think that people try to
make the area better? How?
 Can they explain what facilities a
town or village might need?

 Can they name the continents of
the world and find them in an
atlas?
 Can they name the world’s
oceans and find them in an atlas?
 Can they name the major cities of
England, Wales, Scotland and
Ireland?
 Can they find where they live on a
map of the UK?

Greater Depth
 Can they make inferences by
looking at a weather chart?
 Can they make plausible
predictions about what the
weather may be like in different
parts of the world?
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 Can they find the longest and
shortest route using a map?
 Can they use a map, photographs,
film or plan to describe a
contrasting locality outside
Europe?
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 Can they explain how the
weather affects different people?

 Can they locate some of the
world’s major rivers and
mountain ranges?
 Can they point out the North,
South, East and West associated
with maps and compass?

GEOGRAPHY

YEAR 3 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Do they use correct geographical
words to describe a place and the
events that happen there?
 Can they identify key features of
a locality by using a map?
 Can they begin to use 4 figure
grid references?
 Can they accurately plot NSEW on
a map?
 Can they use some basic OS map
symbols?
 Can they make accurate
measurement of distances within
100Km?

 Can they use maps and atlases
appropriately by using contents
and indexes?
 Can they describe how volcanoes
are created?
 Can they describe how
earthquakes are created?
 Can they confidently describe
physical features in a locality?
 Can they locate the
Mediterranean and explain why it
is a popular holiday destination?
 Can they recognise the 8 points of
the compass (N,NW, W, S, SW, SE,
E, NE)?

 Can they describe how volcanoes
have an impact on people’s lives?
 Can they confidently describe
human features in a locality?
 Can they explain why a locality
has certain human features?
 Can they explain why a place is
like it is?
 Can they explain how the lives of
people living in the
Mediterranean would be
different from their own?

 Can they name a number of
countries in the Northern
Hemisphere?
 Can they locate and name some
of the world’s most famous
volcanoes?
 Can they name and locate some
well-known European countries?
 Can they name and locate the
capital cities of neighbouring
European countries?
 Are they aware of different
weather in different parts of the
world, especially Europe?

Greater Depth
 Can they work out how long it
would take to get to a given
destination taking account of the
mode of transport?
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 Can they explain why a locality
has certain physical features?

 Can they explain how people’s
lives vary due to weather?
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 Can they name the two largest
seas around Europe?

GEOGRAPHY

YEAR 4 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they carry out a survey to
discover features of cities and
villages?
 Can they find the same place on a
globe and in an atlas?
 Can they label the same features
on an aerial photograph as on a
map?
 Can they plan a journey to a place
in England?
 Can they accurately measure and
collect information(e.g. rainfall,
temperature, wind speed, noise
levels etc.)?

 Can they describe the main
features of a well-known city?
 Can they describe the main
features of a village?
 Can they describe the main
physical differences between
cities and villages?
 Can they use appropriate symbols
to represent different physical
features on a map?

 Can they explain why people are
attracted to live in cities?
 Can they explain why people may
choose to live in a village rather
than a city?
 Can they explain how a locality
has changed over time with
reference to human features?
 Can they find different views
about an environmental issue?
What is their view?
 Can they suggest different ways
that a locality could be changed
and improved?

 Can they locate the Tropic of
Cancer and the Tropic of
Capricorn?
 Do they know the difference
between the British Isles, Great
Britain and UK?
 Do they know the countries that
make up the European Union?
 Can they name up to six cities in
the UK and locate them on a
map?
 Can they locate and name some
of the main islands that surround
the UK?
 Can they name the areas of origin
of the main ethnic groups in the
UK & in their school?

Greater Depth
 Can they give accurate
measurements between 2 given
places within the UK?
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 Can they explain how a locality
has changed over time with
reference to physical features?

 Can they explain how people are
trying to manage their
environment?
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 Can they name the counties that
make up the home counties of
London?
 Can they name some of the main
towns and cities in Yorkshire and
Lancashire?

GEOGRAPHY

YEAR 5 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they collect information
about a place and use it in a
report?
 Can they map land use?
 Can they find possible answers to
their own geographical
questions?
 Can they make detailed sketches
and plans; improving their
accuracy later?
 Can they plan a journey to a place
in another part of the world,
taking account of distance and
time?

 Can they explain why many cities
of the world are situated by
rivers?
 Can they explain how a location
fits into its wider geographical
location; with reference to
physical features?
 Can they explain how the water
cycle works?
 Can they explain why water is
such a valuable commodity?

 Can they explain why people are
attracted to live by rivers?
 Can they explain how a location
fits into its wider geographical
location; with reference to
human and economical features?
 Can they explain what a place
might be like in the future, taking
account of issues impacting on
human features?

 Can they name and locate many
of the world’s major rivers on
maps?
 Can they name and locate many
of the world’s most famous
mountain regions on maps?
 Can they locate the USA and
Canada on a world map and
atlas?
 Can they locate and name the
main countries in South America
on a world map and atlas?

Greater Depth
 Can they work out an accurate
itinerary detailing a journey to
another part of the world?
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 Can they explain what a place
(open to environmental and
physical change) might be like in
the future taking account of
physical features?

 Can they report on ways in which
humans have both improved and
damaged the environment?
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 Can they begin to recognise the
climate of a given country
according to its location on the
map?

GEOGRAPHY

YEAR 6 - Geography
Geographical Enquiry

Physical Geography

Human Geography

Geographical Knowledge

 Can they confidently explain scale
and use maps with a range of
scales?
 Can they choose the best way to
collect information needed and
decide the most appropriate units
of measure?
 Can they make careful
measurements and use the data?
 Can they use OS maps to answer
questions?
 Can they use maps, aerial photos,
plans and web resources to
describe what a locality might be
like?

 Can they give extended
descriptions of the physical
features of different places
around the world?
 Can they describe how some
places are similar and others are
different in relation to their
physical features?
 Can they accurately use a 4 figure
grid reference?
 Can they create sketch maps
when carrying out a field study?

 Can they give an extended
description of the human
features of different places
around the world?
 Can they map land use with their
own criteria?
 Can they describe how some
places are similar and others are
different in relation to their
human features?

 Can they recognise key symbols
used on ordnance survey maps?
 Can they name the largest desert
in the world?
 Can they identify and name the
Tropics of Cancer and Capricorn
as well as the Artic and Antarctic
circles?
 Can they explain how the time
zones work?

Greater Depth
 Can they define geographical
questions to guide their research?
 Can they use a range of self
selected resources to answer
questions?
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 Can they plan a journey to
another part of the world which
takes account of time zones?
 Do they understand the term
sustainable development? Can
they use it in different contexts?

 Can they explain how human
activity has caused an
environment to change?
 Can they analyse population data
on two settlements and report on
findings and questions raised?
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 Can they name and locate the
main canals that link different
continents?
 Can they name the main lines of
latitude and meridian of
longitude?

GEOGRAPHY
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History Assessment Criteria
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HISTORY

YEAR 1 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they put up to three objects in
chronological order (recent history)?
 Can they use words and phrases like: old, new
and a long time ago?
 Can they tell me about things that happened
when they were little?
 Can they recognise that a story that is read to
them may have happened a long time ago?
 Do they know that some objects belonged to
the past?
 Can they retell a familiar story set in the past?
 Can they explain how they have changed since
they were born?

 Do they appreciate that some famous people
have helped our lives be better today?
 Do they recognise that we celebrate certain
events, such as bonfire night, because of what
happened many years ago?
 Do they understand that we have a queen who
rules us and that Britain has had a king or
queen for many years?
 Can they begin to identify the main differences
between old and new objects?
 Can they identify objects from the past, such as
vinyl records?

 Can they ask and answer questions about old
and new objects?
 Can they spot old and new things in a picture?
 Can they answer questions using a artefact/
photograph provided?
 Can they give a plausible explanation about
what an object was used for in the past?

Greater Depth
 Can they put up to five objects/events in
chronological order (recent history)?
 Can they use words and phrases like: very old,
when mummy and daddy were little?
 Can they use the words before and after
correctly?
 Can they say why they think a story was set in
the past?
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 Can they explain why certain objects were
different in the past, e.g. iron, music systems,
televisions?
 Can they tell us about an important historical
event that happened in the past?
 Can they explain differences between past and
present in their life and that of other children
from a different time in history?
 Do they know who will succeed the queen and
how the succession works?
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 Can they answer questions using a range of
artefacts/ photographs provided?
 Can they find out more about a famous person
from the past and carry out some research on
him or her?

HISTORY

YEAR 2 - History
Chronological understanding
 Can they use words and phrases like: before I
was born, when I was younger?
 Can they use phrases and words like: ‘before’,
‘after’, ‘past’, ‘present’, ‘then’ and ‘now’; in
their historical learning?
 Can they use the words ‘past’ and ‘present’
accurately?
 Can they use a range of appropriate words and
phrases to describe the past?
 Can they sequence a set of events in
chronological order and give reasons for their
order?

Knowledge and interpretation
 Can they recount the life of someone famous
from Britain who lived in the past giving
attention to what they did earlier and what
they did later?
 Can they explain how their local area was
different in the past?
 Can they recount some interesting facts from
an historical event, such as where the ‘Fire of
London’ started?
 Can they give examples of things that are
different in their life from that of their
grandparents when they were young?
 Can they explain why Britain has a special
history by naming some famous events and
some famous people?
 Can they explain what is meant by a
parliament?

Historical enquiry
 Can they find out something about the past by
talking to an older person?
 Can they answer questions by using a specific
source, such as an information book?
 Can they research the life of a famous Briton
from the past using different resources to help
them?
 Can they research about a famous event that
happens in Britain and why it has been
happening for some time?
 Can they research the life of someone who
used to live in their area using the Internet and
other sources to find out about them?

Greater Depth
 Can they sequence a set of objects in
chronological order and give reasons for their
order?
 Can they sequence events about their own
life?
 Can they sequence events about the life of a
famous person?
 Can they try to work out how long ago an
event happened?
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 Can they give examples of things that are
different in their life from that of a long time
ago in a specific period of history such as the
Victorian times?
 Can they explain why someone in the past
acted in the way they did?
 Can they explain why their locality (as wide as
it needs to be) is associated with a special
historical event?
 Can they explain what is meant by a
democracy and why it is a good thing?
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 Can they say at least two ways they can find
out about the past, for example using books
and the internet?
 Can they explain why eye-witness accounts
may vary?
 Can they research about a famous event that
happens somewhere else in the world and why
it has been happening for some time?

HISTORY

YEAR 3 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they describe events and periods using the
words: BC, AD and decade?
 Can they describe events from the past using
dates when things happened?
 Can they describe events and periods using the
words: ancient and century?
 Can they use a timeline within a specific time
in history to set out the order things may have
happened?
 Can they use their mathematical knowledge to
work out how long ago events would have
happened?

 Do they appreciate that people in the past
would not have communicated as we do or
have eaten as we do?
 Can they begin to picture what life would have
been like for people in the past?
 Can they recognise that Britain has been
invaded by several different groups over time?
 Do they realise that invaders in the past would
have fought fiercely, using hand to hand
combat?
 Can they suggest why certain events happened
as they did in history?
 Can they suggest why certain people acted as
they did in history?

 Do they recognise the part that archaeologists
have had in helping us understand more about
what happened in the past?
 Can they use various sources of evidence to
answer questions?
 Can they use various sources to piece together
information about a period in history?
 Can they research a specific event from the
past?
 Can they use their ‘information finding’ skills in
writing to help them write about historical
information?
 Can they, through research, identify similarities
and differences between given periods in
history?

Greater Depth
 Can they set out on a timeline, within a given
period, what special events took place?
 Can they begin to recognise and quantify the
different time periods that exists between
different groups that invaded or settled in
Britain?
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 Can they begin to appreciate why Britain
would have been an important country to have
invaded or settled in?
 Can they appreciate that war/s would
inevitably have brought much distress and
bloodshed?
 Do they have an appreciation that wars start
for specific reasons and can last for a very long
time?
 Do they appreciate that invaders were often
away from their homes for very long periods
and may have been ‘homesick’?
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 Can they begin to use more than one source of
information to bring together a conclusion
about an historical event?
 Can they use specific search engines on the
Internet to help them find information more
rapidly?

HISTORY

YEAR 4 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they plot recent history on a timeline using
centuries?
 Can they place periods of history on a timeline
showing periods of time?
 Can they use their mathematical skills to round
up time differences into centuries and
decades?

 Can they explain how events from the past
have helped shape our lives?
 Do they appreciate that wars have happened
from a very long time ago and are often
associated with invasion, conquering or
religious differences?
 Do they know that people who lived in the past
cooked and travelled differently and used
different weapons from ours?
 Do they recognise that the lives of wealthy
people were very different from those of poor
people?
 Do they appreciate how items found belonging
to the past are helping us to build up an
accurate picture of how people lived in the
past?

 Can they research two versions of an event
and say how they differ?
 Can they research what it was like for a child in
a given period from the past and use
photographs and illustrations to present their
findings?
 Can they give more than one reason to support
an historical argument?
 Can they communicate knowledge and
understanding orally and in writing and offer
points of view based upon what they have
found out?

Greater Depth
 Can they use their mathematical skills to help
them work out the time differences between
certain major events in history?
 Can they begin to build up a picture of what
main events happened in Britain/ the world
during different centuries?
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 Can they recognise that people’s way of life in
the past was dictated by the work they did?
 Do they appreciate that the food people ate
was different because of the availability of
different sources of food?
 Do they appreciate that weapons will have
changed by the developments and inventions
that would have occurred within a given time
period?
 Do they appreciate that wealthy people would
have had a very different way of living which
would have impacted upon their health and
education?
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 Can they independently, or as part of a group,
present an aspect they have researched about
a given period of history using multi-media
skills when doing so?

HISTORY

YEAR 5 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they use dates and historical language in
their work?
 Can they draw a timeline with different time
periods outlined which show different
information, such as, periods of history, when
famous people lived, etc.?
 Can they use their mathematical skills to work
out exact time scales and differences as need
be?

 Can they describe historical events from the
different period/s they are studying/have
studied?
 Can they make comparisons between historical
periods; explaining things that have changed
and things which have stayed the same?
 Can they explain the role that Britain has had
in spreading Christian values across the world?
 Can they begin to appreciate that how we
make decisions has been through a Parliament
for some time?
 Do they appreciate that significant events in
history have helped shape the country we have
today?
 Do they have a good understanding as to how
crime and punishment has changed over the
years?

 Can they test out a hypothesis in order to
answer a question?
 Do they appreciate how historical artefacts
have helped us understand more about British
lives in the present and past?

Greater Depth
 Can they create timelines which outline the
development of specific features, such as
medicine; weaponry; transport, etc.
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 Do they appreciate how plagues and other
major events have created huge differences to
the way medicines and health care was
developed?
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 Can they research the life of one person who
has had an influence on the way Great Britain
is divided into four separate countries?

HISTORY

YEAR 6 - History
Chronological understanding

Knowledge and interpretation

Historical enquiry

 Can they say where a period of history fits on a
timeline?
 Can they place a specific event on a timeline by
decade?
 Can they place features of historical events and
people from past societies and periods in a
chronological framework?

 Can they summarise the main events from a
specific period in history, explaining the order
in which key events happened?
 Can they summarise how Britain has had a
major influence on world history?
 Can they summarise what Britain may have
learnt from other countries and civilizations
through time gone by and more recently?
 Can they describe features of historical events
and people from past societies and periods
they have studied?
 Can they recognise and describe differences
and similarities/ changes and continuity
between different periods of history?

 Can they look at two different versions and say
how the author may be attempting to
persuade or give a specific viewpoint?
 Can they identify and explain their
understanding of propaganda?
 Can they describe a key event from Britain’s
past using a range of evidence from different
sources?

Greater Depth
 Do they appreciate that some ancient
civilizations showed greater advancements
than people who lived centuries after them?
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 Can they suggest relationships between causes
in history?
 Can they appreciate how Britain once had an
Empire and how that has helped or hindered
our relationship with a number of countries
today?
 Can they trace the main events that define
Britain’s journey from a mono to a multicultural society?
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 Can they suggest why there may be different
interpretations of events?
 Can they suggest why certain events, people
and changes might be seen as more significant
than others?
 Can they pose and answer their own historical
questions?

HISTORY

Back to Contents

137

HISTORY

Languages Assessment Criteria
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LANGUAGES

YEAR 1 - Languages (Optional)
Listening and responding

Speaking

 Do they understand simple
classroom commands?

 Can they answer with a single
word?

 Do they understand short
statements?

 Can they answer with a short
phrase?

Reading and responding
 Can they read and understand a
single word?

 Can they choose the right words
to complete a phrase?
 Can they choose the right words
to complete a short sentence?

 Do they understand clearly
spoken speech?
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 Can they copy a single word
correctly?
 Can they label items?

 Do they understand simple
questions?

May need a lot of help, e.g. gesture
and repetition.

Writing

Pronunciation may be approximate,
and may need considerable support
from a spoken model and from visual
cues.
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Presented in clear script in familiar
context. May need visual cues.

LANGUAGES

YEAR 2 - Languages (Optional)
Listening and responding
 Do they understand a range of
familiar statements?
 Do they understand a range of
familiar questions?

Speaking

Reading and responding

 Can they give short and simple
responses to what they see and
hear?
 Can they name and describe
people?

Writing

 Can they read and understand
short phrases?

 Can they copy a short familiar
phrase?

 Can they read aloud single words
and phrases?

 Can they write or word-process
set phrases we use in class?

 Can they use books or glossaries
to find the meanings of new
words?

 Can they name and describe
places?
 Can they name and describe
objects?
 Can they use (set) phrases?

May need items repeated.
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Pronunciation may still be
approximate and delivery hesitant,
but their meaning is clear.

When they write familiar words from
memory their spelling may be
approximate.
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LANGUAGES

YEAR 3 AND YEAR 4 - Languages
Listening and responding

Speaking

Reading and responding

 Do they understand short
passages made up of familiar
language?

 Can they have a short
conversation where they are
saying 2-3 things?

 Can they read and understand
short texts using familiar
language?

 Do they understand instructions,
messages and dialogues within
short passages?

 Can they use short phrases to
give a personal response?

 Can they identify and note the
main points and give a personal
response?

 Can they identify and note the
main points and give a personal
response on a passage?

 Can they write 2-3 short
sentences on <a familiar topic>?
 Can they say what they like and
dislike about <a familiar topic>?

 Can they read independently?
 Can they use a bilingual
dictionary or glossary to look up
new words?

Spoken at near normal speed with no Although they use mainly memorised
interference. May need short sections language, they occasionally
repeated.
substitute items of vocabulary to
vary the questions or statements.
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Writing
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They write short phrases from
memory and their spelling is readily
understandable.

LANGUAGES

YEAR 5 AND YEAR 6 - Languages
Listening and responding

Speaking

Reading and responding

 Do they understand longer
passages made up of familiar
language in simple sentences?

 Can they hold a simple
conversation with at least 3-4
exchanges?

 Can they understand a short story
or factual text and note some of
the main points?

 Can they identify the main points
and some details?

 Can they use their knowledge of
grammar to adapt and substitute
single words and phrases?

 Can they use context to work out
unfamiliar words?

Spoken at near normal speed with no
interference. May need some items
to be repeated.

Their pronunciation is generally
accurate and they show some
consistency in their intonation.
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Writing
 Can they write a paragraph of
about 3-4 simple sentences?
 Can they adapt and substitute
individual words and set phrases?
 Can they use a dictionary or
glossary to check words they have
learnt?
They will draw largely on memorised
language.
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LANGUAGES
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LANGUAGES

Music Assessment Criteria
Back to Contents

144

MUSIC

YEAR 1 – Music
Performing & Improvising

Composing (including notation)

 Can they accompany a chant song by clapping the
rhythm?

 Can they carefully choose sounds to
achieve an effect (including use of ICT)?

 Can they take part in singing showing awareness of
melody?

 Can they order sounds to create an
effect (structure- beginnings/endings)?

 Can they sing a melody accurately at their own
pitch?

 Can they create short musical patterns?

 Can they make and control long and short sounds
(duration) in different ways including hitting,
blowing and shaking?
 Can they imitate changes in pitch– high and low?
 Can they create long and short sounds using
classroom instruments?
 Can they create a simple rhythm by clapping or
using percussion, playing untuned instruments
with control?

 Can they create sequences of long and
short sounds- rhythmic patterns
(duration) in different ways – e.g hitting,
blowing, shaking, clapping?
 Can they use pitch changes to
communicate an idea?
 Can they start to compose with two or
three notes?
 Can they make sounds with a slight
difference, with help?

 Can they play instruments in different ways?

Listening & Appraising
 Can they listen for different types of sounds?
 Do they know how sounds are made and
changed?
 Can they identify texture– one sound or several
sounds?
 Can they identify sounds that represent different
things (ideas, thoughts, feelings, moods etc.)?
 Can they identify and name classroom
instruments?
 Can they say what they like or dislike about a
piece of music?
 Can they listen to a piece of music, describing if it
is fast or slow, happy or sad?
 Can they listen to short, simple pieces of music
and talk about when and why they may hear it
e.g. a lullaby or Wedding march?

Greater Depth
 Can they sing with a sense of awareness of pulse
and control of rhythm?

 Can they make different sounds that
give a message?

 Can they perform long and short sounds in
response to symbols?

 Can they identify the pulse and join in getting
faster and slower together?
 Can they identify how different sounds give a
message?

 Can they create a simple rhythm by clapping or
using percussion, playing instruments in different
ways?

Back to Contents

145

MUSIC

YEAR 2 – Music
Performing & Improvising
 Can they sing songs in ensemble following the tune
(melody) well.
 Can they use voice to good effect, understanding
the importance of warming up first?
 Can they recognise phrase length and know when
to breathe.
 Can they carefully choose instruments to combine
layers of sound, showing awareness of the
combined effect
 Starting to look at basic formal notation, can they
play by ear first?
 Can they play and sing a notated phrase?
 Can they make and control long and short sounds
using voices and instruments, playing by ear and
including simple improvisation (duration)?
 Can they create/ improvise repeated patterns
(ostinati) with a range of instruments to create
sound effects?

Composing (including notation)
 Can they compose and perform
melodies using two or three
notes?
 Can they use sound to create
abstract effects (including using
ICT)?
 Can they effectively choose,
order, combine and control
sounds (texture/ structure)?
 Can they use changes in
dynamics, timbre and pitch to
organise music?
 Can they change sounds to suit a
situation?
 Can they make own sounds and
symbols to make and record
music?
 Can they create and choose
sounds in response to a given
stimulus?

Listening & Appraising
 Can they identify long and short sounds in music?
 Can they recognise changes in timbre (sound qualitysmooth, crisp, scratchy, rattling, tinkling etc.), dynamics
(loud and quiet), tempo (fast and slow) and pitch (high
and low)?
 Are they starting to recognise different instruments?
 Do they listen carefully and recall short rhythmic and
melodic patterns?
 Can they describe basic elements of a piece of music
(e.g. pace, volume, emotion)?
 Can they describe how an instrument has been used to
represent a sound or object (e.g. a flute for a bird or a
drum for thunder)?
 Can they explain what they like about a piece of music
and why?
 Do they know music can be played or listened to for a
variety of purposes (in history/ different cultures)?
 Can they listen to pieces of music and discuss where and
when they may be heard explaining why using simple
musical vocabulary e.g. It’s quiet and smooth so it would
be good for a lullaby?

Greater Depth
 Can they follow pitch movements with their hands
and use high low and middle voices?

 Can they change sounds to
reflect different stimuli?

 Can they play and sing a phrase from dot notation?

 Can they identify how sounds change to reflect different
stimuli?

 Can they identify different groups of instruments?

Back to Contents

 Can they accompanying a chant or song by clapping the
pulse?
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MUSIC

YEAR 3 – Music
Performing & Improvising
 Can they sing songs from memory with accurate pitch
and in tune?
 Do they show control in voice and pronounce the
words in a song clearly (dictation)?
 Can they sing songs confidently both solo and in
groups?
 Can they play notes on instrument clearly and including
steps/ leaps and pitch?
 Can they perform own part with increased control or
accuracy when singing or playing both tuned and
untuned percussion?
 Do they know number of beats in a minim, crotchet,
quaver and semibreve and recognise symbols
(duration)?
 Can they play with a sound-then-symbol approach?
 Can they use silence for effect and know symbol for a
rest (duration)?

Composing (including notation)

Listening & Appraising

 Can they compose and perform
melodies using three or four
notes?

 Can they internalise the pulse in music?

 Can they make creative use of
the way sounds can be changed,
organised and controlled
(including ICT)?

 Can they start to use musical dimensions vocabulary
to describe music–duration, timbre, pitch, dynamics,
tempo, texture, structure?

 Can they create accompaniments
for tunes using drones or melodic
ostinato (riffs)?
 Can they create (dotted)
rhythmic patterns with
awareness of timbre and
duration?
 Can they use musical dimensions
together to compose music?

 Do they know the difference between pulse and
rhythm?

 Can they use relevant musical vocabulary (e.g. pitch,
rhythm, tempo and pulse) when talking about the
elements of music within a piece?
 Can they recognise changes in the music using word
like ‘pitch’ (high/low), ‘timbre’ (sound quality),
‘dynamics’ (loud or soft) and ‘tempo’ (fast or slow)?
 Can they describe different purposes of music in
history/ other cultures?

 Can they improvise (including call and response) within
a group using 1 or 2 notes?
 Can they create and repeat extended rhythmic
patterns, vocally or by clapping?
Greater Depth
 Do they understand how mouth shapes can affect
voice sounds?
 Can they make their own symbols for notation as part
of a class score?

 Can they create an
accompaniment to a known
song?

 Can they identify different melodic patterns?
 Can they recognise how music can reflect different
intentions?

 Can they create melodic phrases?
Back to Contents

 Can they identify and recall rhythmic and melodic
patterns.
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MUSIC

YEAR 4 – Music
Performing & Improvising
 Can they sing in tune, breathe well, pronounce
words, change pitch and dynamics?
 Can they sustain a rhythmic ostinato/ drone/
melodic ostinato (riff) (to accompany singing)
on an instrument (tempo/ duration/ texture)?
 Can they perform significant parts from
memory and notation, either on a musical
instrument or vocally?
 Can they read notes and know how many
beats they represent (minim, crotchet,
semibreve, quaver, dotted crotchet, rests)?
 Can they follow a basic melody line, using
standard notation?
 Can they improvise within a group using more
than 2 notes?
 Can they create and repeat extended
rhythmical patterns, using a range of
percussion and tuned instruments?

Composing (including notation)
 Can they compose and perform
melodies using four or five
notes?
 Can they use a variety of
different musical devices
including melody, rhythms and
chords?
 Can they record own
compositions?
 Can they create own songs (rapsstructure)?
 Can they identify where to place
emphasis and accents in a song
to create effects (duration)?
 Can they combine sounds
expressively (all dimensions) to
create an accompaniment to a
known song?

Listening & Appraising
 Do they know how pulse stays the same but rhythm changes
in a piece of music?
 Can they use more musical dimensions vocabulary to
describe music–duration, timbre, pitch, dynamics, tempo,
texture, structure, rhythm, metre, riff, ostinato, melody,
harmony?
 Can they identify orchestral family timbres?
 Can they identify cyclic patterns?
 Can they recall sounds with increasing aural memory?
 Can they describe and compare and then evaluate different
kinds of music using appropriate musical vocabulary?
 Can they listen to several layers of sound (texture) and talk
about the effect on mood and feelings?
 Do they know that sense of occasion affects performance?
 Can they describe different purposes of music in history/
other cultures?
 Can they describe how a piece of music makes them feel,
making an attempt to explain why?

Greater Depth
 Can they sing expressively with awareness and
control at the expressive elements i.e. timbre,
tempo and dynamics?

 Can they create descriptive music
in pairs or small groups?

 Can they identify repeated patterns used in a variety of
music (ostinato)?
 Can they analyse how sounds are used to create different
moods?

 Can they perform using a notation as a
support?
 Can they play accompaniments with control
and accuracy?
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MUSIC

YEAR 5 - Music
Performing & Improvising

Composing (including notation)

 Can they show control, phrasing and expression
in singing?

 Can they compose and perform melodies using
five or more notes?

 Do they know how pulse, rhythm and pitch
fit together, improvising rhythm patterns?

 Can they hold part in a round (pitch/structure)?

 Do they show confidence, thoughtfulness and
imagination in selecting sounds and structures
to convey an idea?

 Can they use a range of words to describe
music (eg. duration, timbre, pitch, dynamics,
tempo, texture, structure, beat, rhythm,
metre, silence, riff, ostinato, melody,
harmony, chord, flat, sharp, dotted rhythm,
staccato, legato, crescendo, diminuendo)

 Can they perform in solo and ensemble
contexts using a variety of techniques,
confidently, expressively and in tune?
 Can they maintain own part in a performance
with confidence, accuracy and an awareness of
what others are playing?
 Can they maintain a more complex part within
an ensemble (e.g. sing in a round or use
harmony)?
 Can they perform from simple notation on
tuned/untuned instruments?
 Can they read/ work out the musical stave
(notes as Year 4)?
 Can they improvise on own with increasing
aural memory?

 Can they create music reflecting given
intentions and record using standard notation?
 Can they use ICT to organise musical ideas
(where appropriate), combine all musical
dimensions?
 Can they create simple rhythmic patterns with
an awareness of timbre (quality of sound) and
duration (length of notes and intervals)?
 Can they create music with an understanding of
how lyrics, melody, rhythms and
accompaniments work together effectively
(pitch/texture/ structure)?

Listening & Appraising

 Can they use musical vocabulary to explain
some of the reasons why a piece of music
might have been composed?
 Can they explain how different musical
elements (pitch, tempo, rhythm, melody and
dynamics) have been used to create mood
and effects?
 Can they describe different purposes of
music in history/ other cultures?

Greater Depth
 Can they sing a round two parts and identify the
melodic phrases and how they fit together?

 Can they explore, select and combine a variety
of different sounds to compose a soundscape?

 Can they perform an independent part
keeping to a steady beat?

 Can they sing songs using staff notation?

 Can they identify different melodic patterns?

 Can they create different effects using
combinations of pitched sounds?

 Do they show an awareness of audiences,
venue and occasion?
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MUSIC

YEAR 6 - Music
Performing & Improvising

Composing (including notation)

Listening & Appraising

 Can they sing or play from memory with confidence?
 Can they maintain own part in a round/sing a harmony/
play accurately with awareness of what others are playing?
 Can they sing a round two parts and identify the melodic
phrases and how they fit together?
 Can they play more complex instrumental parts?
 Can they take the lead in a performances and provide
suggestions to others?
 Can they identify how sounds can be combined and used
expressively, layering sounds and singing in tune with other
performances?
 Do they know and use standard musical notation to
perform and record own music (adding dotted quavers)?
 Can they sing songs using staff notation?
 Can they improvise using 5 notes of the pentatonic scale?
 Can they improvise using 5 or more notes to compose and
perform melodies?

 Can they make a sequence of long and
short sounds with help (duration)?
 Can they clap longer rhythms with help?
 Can they make different sounds (high
and low– pitch; loud and quiet–
dynamics; fast and slow-tempo; quality
of the sound- smooth, crisp, scratchy,
rattling, tinkling etc.– timbre)?
 Can they create complex rhythmic
patterns using a variety of
instrumentation with an awareness of
timbre (quality of sound) and duration
(length of notes and intervals)?
 Can they use knowledge of musical
dimensions to know how to best
combine them selecting and combining a
variety of different sounds to compose a
soundscape?

 Do they know how the other dimensions
of music are sprinkled through songs
and pieces of music?
 Can they perform an independent part
keeping to a steady beat?
 Can they use musical vocabulary
confidently to describe music?
 Can they work out how harmonies are
used and how drones and melodic
ostinati (riffs) are used to accompany
singing?
 Can they use increased aural memory to
recall sounds accurately?
 Can they identify and explore the
relationship between sounds and how
different meanings can be expressed
through sound and music?

Greater Depth
 Are they beginning to have an awareness of improvisation
with the voice?
 Can they sing and perform using instruments using staff
notations as support?
 Can they use ICT to change and manipulate sounds?
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 Can they use a range of stimuli and
develop musical ideas into a completed
composition?
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 Can they subdivide the pulse while
keeping to a steady beat?
 Can they recognise and explore different
combinations of pitch sounds?
 Can they describe how music can be
used to create expressive effects and
convey emotion?
 Can they describe different purposes of
music in history/ other cultures?

MUSIC
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MUSIC

Physical Education Assessment Criteria
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PHYSICAL EDUCATION

YEAR 1 - Physical Education
Acquiring and developing skills

Evaluating and improving

 Can they copy actions?

 Can they talk about what they have done?

 Can they repeat actions and skills?

 Can they describe what other people did?

Health and fitness
 Can they describe how their body feels before,
during and after an activity?

 Can they move with control and care?

Dance
(also covered in Dance section)
 Can they move to music?

 Can they throw underarm?

 Can they copy dance moves?

 Can they roll a piece of equipment?

 Can they perform some dance moves?

 Can they hit a ball with a bat?

 Can they make up a short dance?

 Can they move and stop safely?

 Can they move around the space safely?

 Can they catch with both hands?

Games

 Can they throw in different ways?
 Can they kick in different ways?

Gymnastics
 Can they make their body tense, relaxed,
curled and stretched?
 Can they control their body when travelling?
 Can they control their body when balancing?
 Can they copy sequences and repeat them?
 Can they roll in different ways?
 Can they travel in different ways?
 Can they balance in different ways?
 Can they climb safely?
 Can they stretch in different ways?
 Can they curl in different ways?
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PHYSICAL EDUCATION

YEAR 2 - Physical Education
Acquiring and developing skills
 Can they copy and remember actions?
 Can they repeat and explore actions with
control and coordination?

Evaluating and improving
 Can they talk about what is different between
what they did and what someone else did?
 Can they say how they could improve?

Health and fitness
 Can they show how to exercise safely?
 Can they describe how their body feels during
different activities?
 Can they explain what their body needs to
keep healthy?

Dance
(also covered in Dance section)
 Can they dance imaginatively?

Games

Gymnastics

 Can they use hitting, kicking and/or rolling in a
game?

 Can they plan and show a sequence of
movements?

 Can they stay in a ‘zone’ during a game?

 Can they use contrast in their sequences?

 Can they dance with control and coordination?

 Can they decide where the best place to be is
during a game?

 Are their movements controlled?

 Can they make a sequence by linking sections
together?

 Can they use one tactic in a game?

 Can they change rhythm, speed, level and
direction?

 Can they link some movements to show a
mood or feeling?
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 Can they follow rules?
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 Can they think of more than one way to create
a sequence which follows a set of ‘rules’?
 Can they work on their own and with a partner
to create a sequence?

PHYSICAL EDUCATION

YEAR 3 - Physical Education
Acquiring and developing skills

Evaluating and improving

 Can they select and use the most
appropriate skills, actions or
ideas?

 Can they explain how their work
is similar and different from that
of others?

 Can they explain why it is
important to warm-up and cooldown?

Dance
(also covered in Dance section)
 Can they improvise freely,
translating ideas from a stimulus
into movement?

 Can they move and use actions
with co-ordination and control?

 With help, do they recognise how
performances could be
improved?

 Can they identify some muscle
groups used in gymnastic
activities?

 Can they share and create
phrases with a partner and in
small groups?

Health and fitness

 Can they repeat, remember and
perform these phrases in a
dance?
Games

Gymnastics

Athletics

 Can they throw and catch with
control when under limited
pressure?

 Can they use a greater number of
their own ideas for movement in
response to a task?

 Can they run at fast, medium and
slow speeds, changing speed and
direction?

 Are they aware of space and use
it to support team-mates and
cause problems for the
opposition?

 Can they adapt sequences to suit
different types of apparatus and
their partner’s ability?

 Can they link running and
jumping activities with some
fluency, control and consistency?

 Do they know and use rules fairly
to keep games going?

 Can they explain how strength
and suppleness affect
performances?

 Can they make up and repeat a
short sequence of linked jumps?

 Can they keep possession with
some success when using
equipment that is not used for
throwing and catching skills?

 Can they compare and contrast
gymnastic sequences,
commenting on similarities and
differences?
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Outdoor/
adventurous
 Can they follow a map in a
familiar context?
 Can they move from one location
to another following a map?
 Can they use clues to follow a
route?
 Can they follow a route safely?

 Can they take part in a relay
activity, remembering when to
run and what to do?
 Do they throw a variety of
objects, changing their action for
accuracy and distance?
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PHYSICAL EDUCATION

YEAR 4 - Physical Education
Acquiring and developing skills

Evaluating and improving

Health and fitness

 Can they select and use the most
appropriate skills, actions or
ideas?

 Can they explain how their work
is similar and different from that
of others?

 Can they explain why warming up
is important?

Dance
(also covered in Dance section)
 Can they take the lead when
working with a partner or group?

 Can they move and use actions
with co-ordination and control?

 Can they use their comparison to
improve their work?

 Can they explain why keeping fit
is good for their health?

 Can they use dance to
communicate an idea?
 Can they work on their
movements and refine them?

 Can they make up their own
small-sided game?
Games
 Can they catch with one hand?
 Can they throw and catch
accurately?
 Can they hit a ball accurately and
with control?
 Can they keep possession of the
ball?
 Can they move to find a space
when they are not in possession
during a game?
 Can they vary tactics and adapt
skills according to what is
happening?
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 Is their dance clear and fluent?
Gymnastics

Athletics

Outdoor/
adventurous

 Can they work in a controlled
way?

 Can they run over a long
distance?

 Can they follow a map in a more
demanding familiar context?

 Can they include change of
speed?

 Can they spring over a short
distance?

 Can they move from one location
to another following a map?

 Can they include change of
direction?

 Can they throw in different ways?

 Can they use clues to follow a
route?

 Can they include range of shapes?
 Can they follow a set of ‘rules’ to
produce a sequence?

 Can they hit a target?
 Can they jump in different ways?

 Can they follow a route
accurately, safely and within a
time limit?

 Can they work with a partner to
create, repeat and improve a
sequence with at least three
phases?
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YEAR 5 - Physical Education
Acquiring and developing skills

Evaluating and improving

Health and fitness

 Can they link skills, techniques
and ideas and apply them
accurately and appropriately?

 Can they compare and comment
on skills, techniques and ideas
that they and others have used?

 Can they explain some important
safety principles when preparing
for exercise?

 Do they show good control in
their movements?

 Can they use their observations
to improve their work?

 Can they explain what effect
exercise has on their body?
 Can they explain why exercise is
important?

Dance
(also covered in Dance section)
 Can they compose their own
dances in a creative and
imaginative way?
 Can they perform to an
accompaniment, expressively and
sensitively?
 Are their movements controlled?
 Does their dance show clarity,
fluency, accuracy and
consistency?

Games

Gymnastics

Athletics

Outdoor/
adventurous

 Can they gain possession by
working as a team?

 Can they make complex or
extended sequences?

 Are they controlled when taking
off and landing in a jump?

 Can they follow a map in an
unknown location?

 Can they pass in different ways?

 Can they combine action, balance
and shape?

 Can they throw with accuracy?

 Can they use clues and compass
directions to navigate a route?

 Can they use forehand and
backhand with a racquet?
 Can they field?
 Can they choose the best tactics
for attacking and defending?

 Can they perform consistently to
different audiences?

 Can they combine running and
jumping?
 Can they follow specific rules?

 Are their movements accurate,
clear and consistent?

 Can they change their route if
there is a problem?
 Can they change their plan if they
get new information?

 Can they use a number of
techniques to pass, dribble and
shoot?
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YEAR 6 - Physical Education
Acquiring and developing skills

Evaluating and improving

Health and fitness

 Do they apply their skills,
techniques and ideas
consistently?

 Can they analyse and explain why
they have used specific skills or
techniques?

 Can they explain how the body
reacts to different kinds of
exercise?

 Do they show precision, control
and fluency?

 Can they modify use of skills or
techniques to improve their
work?

 Can they choose appropriate
warm ups and cool downs?

 Can they create their own success
criteria for evaluating?

Games

Gymnastics
 Do they combine their own work
with that of others?

 Can they make a team plan and
communicate it to others?

 Can they link their sequences to
specific timings?

 Can they choose their own music,
style and dance?

 Can they explain why we need
regular and safe exercise?

Athletics

 Can they explain complicated
rules?

Dance
(also covered in Dance section)
 Can they develop imaginative
dances in a specific style?

 Can they demonstrate stamina?
 Can they use their skills in
different situations?

Outdoor/
adventurous
 Can they plan a route and series
of clues for someone else?
 Can they plan with others taking
account of safety and danger?

 Can they lead others in a game
situation?
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Swimming
Lower attainers

Mid attainers

 Can they swim between 25 and 50 metres
unaided?

 Can they swim between 50 and 100 metres
and keep swimming for 45 to 90 seconds?

 Can they keep swimming for 30 to 45 seconds,
using swimming aids and support?

 Do they use 3 different strokes, swimming on
their front and back?

 Can they use a variety of basic arm and leg
actions when on their front and on their back?

 Can they control their breathing?

 Can they swim on the surface and lower
themselves under water?
 Can they take part in group problem-solving
activities on personal survival?
 Do they recognise how their body reacts and
feels when swimming?
 Can they recognise and concentrate on what
they need to improve?

Back to Contents

 Can they swim confidently and fluently on the
surface and under water?
 Do they work well in groups to solve specific
problems and challenges, sharing out the work
fairly?

Higher attainers
 Can they swim further than 100 metres?
 Can they swim fluently and confidently for
over 90 seconds?
 Do they use all 3 strokes with control?
 Can they swim short distances using butterfly?
 Do they breathe so that the pattern of their
swimming is not interrupted?
 Can they perform a wide range of personal
survival techniques confidently?

 Do they recognise how swimming affects their
body, and pace their efforts to meet different
challenges?

 Do they know what the different tasks demand
of their body, and pace their efforts well to
meet challenges?

 Can they suggest activities and practices to
help improve their own performance?

 Can they describe good swimming technique
and show and explain it to others?
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Dance Assessment Criteria
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YEAR 1 - Dance
At the Expected Standard
 Can they explore and perform basic body actions?
 Do they use different parts of the body singly and in combination?
 Do they show some sense of dynamic, expressive and rhythmic qualities in their own dance?
 Do they choose appropriate movements for different dance ideas?
 Can they remember and repeat short dance phrases and simple dances?
 Do they move with control?
 Do they vary the way they use space?
 Do they describe how their lungs and heart work when dancing?
 Do they describe basic body actions and simple expressive and dynamic qualities of movement?
Greater Depth
 Can they perform more complicated combinations of movement fluently and with control?
 Can they perform clearly and expressively?
 Do they show an awareness of phrasing and music?
 Can they choose movements that show a clear understanding of the dance idea?
 Can they say why their heart beats faster and their temperature rises when dancing?
 Do they talk about dance using a range of descriptive language?
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YEAR 2 - Dance
At the Expected Standard
 Can they perform body actions with control and co-ordination?
 Can they choose movements with different dynamic qualities to make a dance phrase that expresses an idea, mood or feeling?
 Can they link actions?
 Can they remember and repeat dance phrases?
 Can they perform short dances, showing an understanding of expressive qualities?
 Can they describe the mood, feelings and expressive qualities of dance?
 Can they describe how dancing affects their body?
 Do they know why it is important to be active?
 Can they suggest ways they could improve their work?
Greater Depth
 Can they create, improve and perform more complex dance phrases?
 Do they perform short dances, linking actions fluently and with control?
 Can they use dynamic and expressive qualities clearly in their dance?
 Can they use some simple dance vocabulary to describe and interpret dance?
 Do they know how particular activities can help them to be healthy?
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YEAR 3 - Dance
At the Expected Standard
 Do they improvise freely, translating ideas from a stimulus into movement?
 Can they create dance phrases that communicate ideas?
 Do they share and create phrases with a partner and in small groups?
 Can they repeat, remember and perform these phrases in a dance?
 Do they use dynamic, rhythmic and expressive qualities clearly and with control?
 Do they understand the importance of warming-up and cooling-down?
 Do they recognise and talk about the movements used and the expressive qualities of dance?
 Can they suggest improvements to their own and other people’s dances?
Greater Depth
 Do they use a wide range of movements when improvising?
 Can they choose appropriate movements to express the idea, mood and feeling of a dance?
 Can they take the lead when creating dances with a partner or in a group?
 Do they show a greater understanding of how to compose dance phrases?
 Can they show greater fluency and control in their movements?
 Do they interpret rhythm well, using a range of musical accompaniments?
 Do they interpret and express their thoughts clearly when talking about dance?
 Can they make appropriate suggestions about how work could be improved?

Back to Contents

163

DANCE

YEAR 4 - Dance
At the Expected Standard
 Can they respond imaginatively to a range of stimuli related to character and narrative?
 Do they use simple motifs and movement patterns to structure dance phrases on their own, with a partner and in a group?
 Can they refine, repeat and remember dance phrases and dances?
 Can they perform dances clearly and fluently?
 Can they show sensitivity to the dance idea and the accompaniment?
 Do they show a clear understanding of how to warm-up and cool-down safely?
 Do they describe, interpret and evaluate dance, using appropriate language?
Greater Depth
 Can they structure and vary longer dances?
 Do they develop movement ideas for others?
 Do they show a good sense of rhythm and style when performing?
 Can they remember and perform a range of warm-up and cool-down activities?
 Can they give reasons why physical activity is good for health?
 Do they use a range of dance vocabulary to describe, interpret and evaluate dance?
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YEAR 5 - Dance
At the Expected Standard
 Do they plan and perform dances confidently?
 Can they compose motifs and plan dances creatively and collaboratively in groups?
 Can they adapt and refine the way they use weight, space and rhythm in their dances to express themselves in the style of dance they use?
 Can they perform different styles of dance clearly and fluently?
 Do they organise their own warm-up and cool-down exercises?
 Do they show an understanding of safe exercising?
 Can they recognise and comment on dances, showing an understanding of style?
 Can they suggest ways to improve their own and other people’s work?
Greater Depth
 Do they use their understanding of composition to create dance phrases for themselves and others in their group?
 Do they use their knowledge of dance to adapt their skills to meet the demands of a range of dance styles?
 Can they show expression in their dances and sensitivity to music?
 Can they organise their own warm-up and cool-down exercises?
 Can they show that they understand why warming-up is important for a good performance?
 Can they identify the form and structure of a dance?
 Can they make imaginative suggestions as to how to improve their own and other people’s work?
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YEAR 6 - Dance
At the Expected Standard
 Can they work creatively and imaginatively on their own and/or with a partner to compose motifs and structure simple dances?
 Can they perform to an accompaniment expressively and sensitively?
 Can they perform dances fluently and with control?
 Can they warm-up and cool-down independently?
 Do they understand how dance helps to keep them healthy?
 Do they use appropriate criteria to evaluate and refine their own and others’ work?
 Do they talk about dance with understanding, using appropriate language and terminology?
Greater Depth
 Can they interpret different stimuli with imagination and flair?
 Can they create, refine and structure movements and patterns with artistic understanding?
 Can they communicate the artistic intention of a dance clearly, fluently, musically and with control?
 Do they take the lead when working in a group?
 Can they help others to refine and structure movements and patterns?
 Do they understand why dancing is good for their health?
 Can they organise their own warm-up and cool-down activities to prepare for, and recover from, dance?
 Do they describe, interpret and evaluate dance, using appropriate language and terminology?
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DANCE

Personal, Social and Health Education
Assessment Criteria
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PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 1 - Personal, Social and Health Education
Celebrating Difference
 I can tell you some ways I
am different from my
friends
 I understand these
differences make us all
special and unique

Dreams and Goals

Healthy Me

Relationships

Changing Me

 I can tell you how I felt
when I succeeded in a
new challenge and how I
celebrated it

 I can tell you why I think
my body is amazing and
can identify some ways to
keep it safe and healthy

 I know how to store the
feelings of success in my
internal treasure chest

 I can recognise how being
healthy helps me to feel
happy

 I can tell you why I
appreciate someone who
is special to me and
express how I feel about
them

 I can identify the parts of
the body that make boys
different to girls and can
use the correct names for
these
 I respect my body and
understand which parts
are private

Greater Depth (Working Beyond)
 I can describe a variety of
ways that I am different
from my friends
 I can tell you why I am
proud of the things that
make me special

Back to Contents

 I can tell you about what
helped me to succeed in a
new challenge and
describe how I felt about
my success
 I can choose how to
celebrate my success and
know how to store it in
my internal treasure
chest

 I can describe many ways
that my body is amazing
and I can talk about ways
to keep it safe and
healthy, and some things
that might harm it if I am
not careful
 I know that healthy
choices make me feel
good about myself and I
can tell you how being
healthy helps me to feel
happy
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 I can talk about someone
who is special to me and I
can tell you why I
appreciate them and why
I think we get on well
together
 I can tell you how I feel
about my relationship
with this person

 I can talk about the
similarities and the
differences between
boys’ and girls’ bodies
and can use the correct
terms to describe the
differences: penis,
testicles, vagina
 I respect my body and I
understand how to keep
certain parts private, and
I can tell you when I
should and should not
talk about these

PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 2 - Personal, Social and Health Education
Celebrating Difference
 I can identify some ways
in which my friend is
different from me
 I can tell you why I value
this difference

Dreams and Goals

Healthy Me

Relationships

Changing Me
 I can recognise the
physical differences
between boys and girls,
use the correct names for
parts of the body and
appreciate that some
parts of my body are
private

 I can explain some of the
ways I worked
cooperatively in my group
to create the end product

 I can make some healthy
snacks and explain why
they are good for my
body

 I can identify some of the
things that cause conflict
between me and my
friends

 I can express how it felt
to be working as part of
this group

 I can express how it feels
to share healthy food
with my friends

 I can demonstrate how to
use the positive problem
solving technique to
resolve conflicts with my
friends

 I can tell you what I
like/don’t like about
being a boy/girl

Greater Depth (Working Beyond)
 I can compare myself with
a friend and describe the
similarities and
differences between us
 I can express how I feel
about our similarities and
differences
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 I can explain how my own
and other people’s
contributions helped the
group to create the end
product

 I can identify and prepare
snacks that are healthy,
and explain my choice by
saying why they are good
for my body

 I can identify a range of
things that cause conflict
between me and my
friends and explain why
these conflicts arise

 I can explain what felt
good and what felt
difficult about working in
our group

 I can compare my own
and my friends’ choices
and can express how it
feels to make and share
healthy food together

 I can demonstrate how to
use the positive problem
solving technique to
resolve these conflicts
and consider how
effective it might be
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 I can talk about various
ways that boys and girls
are different; I can talk
about the physical
differences with respect
and understand how to
protect my own and
others’ privacy
 I can explain how I feel
about being a boy/girl
and talk about what I like
and dislike about it

PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 3 - Personal, Social and Health Education
Celebrating Difference
 I can tell you about a time
when my words affected
someone’s feelings and
what the consequences
were
 I can give and receive
compliments and know
how this feels

Dreams and Goals
 I can evaluate my own
learning process and
identify how it can be
better next time
 I am confident in sharing
my success and know
how to store my feelings
of success in my internal
treasure chest

Healthy Me

Relationships

 I can identify things ,
people and places that I
need to keep safe from,
and can tell you some
strategies for keeping
myself safe including who
to go to for help

 I can explain how some of
the actions and work of
people around the world
help and influence my life
and can show an
awareness of how this
could affect my choices

 I can identify how bodies
change on the inside
during the growing up
process and tell you why
these changes are
necessary

 I can explain how some of
the actions and work of
people around the world
help and influence my
life, and how the things
we buy and use affect
their livelihood

 I can describe fully the
changes that take place
inside bodies during the
growing up process and
can explain accurately
how each helps to
prepare bodies for
making babies

 I can express how being
anxious or scared feels

Changing Me

 I recognise how I feel
about these changes
happening to me and
know how to cope with
these feelings

Greater Depth (Working Beyond)
 I can recognise and
describe a time when my
words affected
someone‘s feelings and
explain the effect this had
on our relationship

 I can recognise and
express strengths in
tackling a learning
challenge and plan steps
to help me do better next
time

 I can judge the levels of
risk involved in different
situations and I can select
and describe suitable
strategies for keeping
myself safe

 I can give and receive
genuine compliments and
know how this feels and
affects me and the other
person

 I am confident to share
both my success and
difficulties, and I know
how to store my feelings
of success in my internal
treasure chest

 I can express and respond
appropriately to feelings
of anxiety or fear
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 I can express a sense of
the responsibility we have
for each other

 I can express how I feel
about these changes
happening to me and can
weigh up the positives
and the negatives, and I
understand how to
manage these feelings

PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 4 - Personal, Social and Health Education
Celebrating Difference

Dreams and Goals

 I can tell you a time when
my first impression of
someone changed as I got
to know them

 I know how to make a
new plan and set new
goals even if I have been
disappointed

 I can explain why it is
good to accept people for
who they are

 I know what it means to
be resilient and to have a
positive attitude

Healthy Me
 I can recognise when
people are putting me
under pressure and can
explain ways to resist this
when I want to

Relationships

Changing Me

 I can explain different
points of view on an
animal rights issue and
express my own opinion
and feelings on this

 I can identify what I am
looking forward to when I
am in Year 5

 I can explain and weigh
up different points of
view people may hold on
an animal rights issue and
I can take these into
account in expressing and
justifying my own
opinions and feelings on
this

 I can explain the changes I
am looking forward to
when I am in Year 5, and I
can identify which
changes are within my
control

 I can identify feelings of
anxiety and fear
associated with peer
pressure

 I can reflect on the
changes I would like to
make when I am in Year 5
and can describe how to
go about this

Greater Depth (Working Beyond)
 I can use a variety of
examples to show how
first impressions can be
misleading
 I can consider how I form
my opinions of people
and explain why it is good
to accept people for who
they are
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 I can deal with
disappointment by
analysing what went
wrong and I can use the
lessons from a bad
experience to help me
plan new goals

 I can explain, with a
variety of examples,
situations where I may
experience peer pressure
and I can suggest a
number of strategies for
dealing with this

 I can explain how
resilience and a positive
attitude contribute to a
greater chance of success

 I can identify feelings of
anxiety and fear
associated with peer
pressure and I know how
to manage these feelings
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 I can consider and
prioritise the changes I
would like to make in
Year 5 and can plan the
approaches I will use to
tackle these changes

PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 5 - Personal, Social and Health Education
Celebrating Difference
 I can explain the
differences between
direct and indirect types
of bullying
 I know ways to encourage
children who bully to
make other choices and
know how to support
children who are bullied

Dreams and Goals
 I can describe the dreams
and goals of a young
person in a culture
different from mine and
can reflect on how these
relate to my own

Healthy Me
 I can describe the
different roles food can
play in people’s lives and
can explain how people
can develop eating
problems (disorders)
relating to body image
pressures
 I respect and value my
body

Relationships
 I can explain how to stay
safe when using
technology to
communicate with my
friends
 I can recognise and resist
pressures to use
technology in ways that
may be risky or cause
harm to myself or others

Changing Me
 I can describe how boys’
and girls’ bodies change
during puberty
 I can express how I feel
about the changes that
will happen to me during
puberty

Greater Depth (Working Beyond)
 I can consider a range of
bullying behaviours and
understand the impact
these may have
 I can recognise some of
the reasons and feelings
that motivate some
children to bully and
suggest why some
children are the victims of
bullying
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 I can describe the dreams
and goals of a young
person in a culture
different from mine and
account for the
similarities and
differences with my own
dreams and goals
 I can evaluate the ways in
which our opportunities
and life chances are
different

 I can describe and
evaluate different roles
food play in people’s
lives, and I can explain the
links between body image
pressures and various
eating disorders
 I respect and value my
body and I understand
the part this plays in
maintaining my self
confidence
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 I can compare safe and
unsafe uses of technology
to communicate with
friends and describe
strategies to keep me
safe
 I can explain the
pressures that might
make me or others use
technology in risky or
harmful ways and
consider how best to
resist them

 I can give a detailed
account of the changes
that occur in girls’ and
boys’ bodies during
puberty, and I understand
the emotional changes
that may take place at the
same time
 I can consider how these
changes will affect me
and prepare myself for
the feelings I may
experience

PERSONAL, SOCIAL AND HEALTH EDUCATION

YEAR 6 - Personal, Social and Health Education
Celebrating Difference

Dreams and Goals

 I can explain ways in
which difference can be a
source of conflict or a
cause for celebration and
can show empathy with
people in either situation

 I can describe some ways
in which I can work with
other people to help
make the world a better
place
 I can identify why I am
motivated to do this

Healthy Me
 I can evaluate when
alcohol is being used
responsibly, antisocially
or being misused
 I can tell you how I feel
about using alcohol when
I am older and my
reasons for this

Relationships
 I can recognise when
people are trying to gain
power or control
 I can demonstrate ways
to stand up for myself
and friends in situations
where others are trying to
gain control

Changing Me
 I can describe how a baby
develops from conception
through the nine months
of pregnancy, and how it
is born and
 I recognise how I feel
when I reflect on the
development and birth of
a baby

Greater Depth (Working Beyond)
 I can talk about one thing
that makes me different
from my friends
 I can express how I feel
about this

 I can describe a range of
ways in which I can work
with other people to
make the world a better
place, and explain and
justify my group’s chosen
course of action
 I can show how our
choice is based on an
awareness of the
experience and the needs
of the people affected
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 I can give an account of
the different ways in
which people in our
society use alcohol as part
of their lifestyle and
distinguish between
responsible use, antisocial use and misuse
 I can reflect on my own
feelings about alcohol use
and consider what my
attitude may be when I
am older
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 I can analyse and explain
some of the methods
people use to try to gain
control over others, in
both obvious and hidden
ways
 I can consider ways of
standing up for myself
and my friends in such
situations, and judge
between those likely to
be effective and those
that may aggravate the
problem

 I can explain the process
by which a baby is
conceived, how it
develops through the
nine months of
pregnancy, and the stages
of labour and birth
 I can reflect on how this
experience might feel
from the point of view of
a parent, and express my
own thoughts and
feelings about it

PERSONAL, SOCIAL AND HEALTH EDUCATION
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Religious Education Assessment Criteria
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RELIGIOUS EDUCATION

YEAR 1 - Religious Education
Believing
 Talk about some simple ideas about Christian beliefs
about God and Jesus.
 Re-tell a story that shows what Christians might think
about God, in words, drama and pictures, suggesting
what it means.
 Identify special objects and symbols found in a place
where people worship and be able to say something
about what they mean and how they are used.
 Identify some ways Christians celebrate
Christmas/Easter/Harvest/Pentecost and some ways a
festival is celebrated in another religion.

Expressing
 Talk about ways in which stories,
objects, symbols and actions used in
churches, mosques and/or synagogues
show what people believe.
 Ask good questions during a school
visit about what happens in a church,
synagogue or mosque.
 Ask questions and suggest answers
about stories to do with Christian
festivals and a story from a festival in
another religion.

 Re-tell stories connected with Christian festivals and a
festival in another religion and say why these are
important to believers.

Living
 Talk about issues of good and bad, right and
wrong arising from stories.
 Ask some questions about believing in God and
offer some ideas of their own.
 Describe some of the ways in which people use
music in worship, and talk about how different
kinds of music makes them feel.
 Collect examples of what people do, give, sing,
remember or think about at the religious
celebrations studied, and say why they matter
to believers.
 Respond to examples of co-operation between
different people.

 Recognise and name some symbols of belonging from
their own experience, for Christians and at least one
other religion, suggesting what these might mean and
why they matter to believers.
 Give an account of what happens at a traditional
Christian infant baptism/dedication and suggest what
the actions and symbols mean.
 Identify two ways people show they belong to each
other when they get married.
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RELIGIOUS EDUCATION

YEAR 2 - Religious Education
Believing

Expressing

Living

 Talk about some simple ideas about Muslim beliefs
about God, making links with some of the 99 Names of
Allah.

 Identify some ways Muslims mark
Ramadan and celebrate Eid-ul-Fitr and
how this might make them feel.

 Ask some questions about believing in God and
offer some ideas of their own.

 Re-tell a story about the life of the Prophet
Muhammad.

 Talk about how Shabbat is a special
day of the week for Jewish people, and
give some examples of what they
might do to celebrate Shabbat.

 Recognise some objects used by Muslims and suggest
why they are important.
 Talk about how the mezuzah in the home reminds
Jewish people about God.
 Re-tell a story that shows what Jewish people at the
festivals of Sukkot, Chanukah or Pesach might think
about God, suggesting what it means.
 Re-tell stories from the Christian Bible and stories from
another faith; suggest the meaning of these stories.
 Re-tell Bible stories and stories from another faith
about caring for others and the world.

 Recognise that sacred texts contain
stories which are special to many
people and should be treated with
respect.
 Ask questions and suggest answers
about stories to do with Christian
festivals and a story from a festival in
another religion.
 Identify ways that some people make
a response to God by caring for others
and the world.

 Identify some ways Christians celebrate
Christmas/Easter/Harvest/Pentecost and some ways a
festival is celebrated in another religion.

 Ask and suggest answers to questions arising
from stories Jesus told and from another
religion.
 Collect examples of what people do, give, sing,
remember or think about at the religious
celebrations studied, and say why they matter
to believers.
 Talk about issues of good and bad, right and
wrong arising from stories.
 Talk about some texts from different religions
that promote the ‘Golden Rule’, and think
about what would happen if people followed
this idea more.
 Use creative ways to express their own ideas
about the creation story and what it says about
what God is like.


 Re-tell stories connected with
Christmas/Easter/Harvest/Pentecost and a festival in
another religion and say why these are important to
believers.
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RELIGIOUS EDUCATION

YEAR 3 - Religious Education
Believing

Expressing

Living

 Describe some of the ways in which Christians
Hindus and/or Muslims describe God.

 Suggest why having a faith or belief in
something can be hard.

 Ask questions and suggest some of their own
responses to ideas about God.

 Make connections between stories in the Bible
and what Christians believe about creation, the
Fall and salvation.

 Identify how and say why it makes a difference
in people’s lives to believe in God.

 Discuss their own and others’ ideas about why
humans do bad things and how people try to
put things right.

 Describe some ways Christians say God is like,
with examples from the Bible, using different
forms of expression.
 Describe the practice of prayer in the religions
studied.
 Make connections between what people
believe about prayer and what they do when
they pray.
 Make connections between stories, symbols
and beliefs with what happens in at least two
festivals.
 Identify similarities and differences in the way
festivals are celebrated within and between
religions.

 Give examples of how and suggest reasons
why Christians use the Bible today.
 Describe ways in which prayer can comfort and
challenge believers.
 Describe and comment on similarities and
differences between how Christians, Muslims,
Hindus and/or Sikhs pray.

 Explore and suggest ideas about what is worth
celebrating and remembering in religious
communities and in their own lives.
 Discuss links between the actions of Christians
in helping others and ways in which pupils
themselves help others.

 Ask questions and give ideas about what
matters most to believers in festivals (e.g.
Easter, Eid).
 Suggest at least two reasons why being a
Christian is a good thing in Britain today, and
two reasons why it might be hard sometimes.

 Describe some examples of what Christians do
to show their faith, and make connections with
some Christian beliefs and teachings.
 Describe some ways in which Christian express
their faith through hymns and modern worship
songs.
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RELIGIOUS EDUCATION

YEAR 4 - Religious Education
Believing
 Describe how Christians celebrate Holy Week
and Easter Sunday.
 Give simple definitions of some key Christian
terms and illustrate them with events from
Holy Week and Easter.
 Make connections between teachings, stories,
symbols and beliefs
 Identify similarities and differences in the way
festivals are celebrated within and between
religions.
 Suggest why some people see life as a journey
and identify some of the key milestones on this
journey.
 Describe what happens in Christian, Jewish,
Sikh and/or Hindu ceremonies of commitment
and say what these rituals mean.

Expressing

Living

 Ask questions and give ideas about what
matters most to believers in festivals (e.g.
Easter, Eid) and say why they are important.

 Explore and suggest ideas about what is worth
celebrating and remembering in religious
communities and in their own lives.

 Suggest reasons why marking the milestones
of life are important to Christians, Hindus,
Sikhs and/or Jewish people.

 Link up some questions and answers about
how believers show commitment with their
own ideas about community, belonging and
belief.

 Suggest at least two reasons why being a
Hindu is a good thing in Britain today, and two
reasons why it might be hard sometimes.
 Give examples of rules for living from religions
and suggest ways in which they might help
believers with difficult decisions.

 Discuss links between the actions of people of
different faiths and beliefs, including pupils
themselves, help others.
 Discuss their own and others’ ideas about how
people decide right and wrong.

 Give examples of ways in which some
inspirational people have been guided by their
religion.


 Describe some examples of what Hindus do to
show their faith, and make connections with
some Hindu beliefs and teachings about aims
and duties in life.
 Describe some ways in which Hindus express
their faith through puja, aarti and bhajans.
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YEAR 5 - Religious Education
Believing
 Outline clearly a Christian understanding of
what God is like, using examples and evidence.
 Outline Jesus’ teaching on how his followers
should live.
 Make connections between how believers feel
about places of worship in different traditions.
 Make connections between Muslim practice
of the Five Pillars and their beliefs about God
and the Prophet Muhammad.
 Describe the forms of guidance a Muslim uses
and compare them to forms of guidance
experienced by the pupils.
 Make connections between the key functions
of the mosque and the beliefs of Muslims.

Expressing
 Give examples of ways in which believing in
God is valuable in the lives of Christians, and
ways in which it can be challenging.
 Express thoughtful ideas about the impact of
believing or not believing in God on someone’s
life.
 Offer interpretations of two of Jesus’ parables
and say what they might each Christians about
how to live.

Living
 Present different views on why people believe
in God or not, including their own ideas.
 Express their own understanding of what Jesus
would do in relation to a moral dilemma from
the world today.
 Present ideas about the importance of people
in a place of worship, rather than the place
itself.

 Explain the impact Jesus’ example and
teachings might have on Christians today.
 Select and describe the most important
functions of a place of worship for the
community.
 Give examples of how places of worship
support believers in difficult times, explaining
why this matters to believers.
 Describe and reflect on the significance of the
Holy Qur’an to Muslims.
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YEAR 6 - Religious Education
Believing
 Outline Christian, Sikh, Hindu and/or
nonreligious beliefs about life after death.
 Describe and make connections between
examples of religious creativity (buildings and
art).

Expressing

Living

 Express ideas about how and why religion can
help believers when times are hard, giving
examples.

 Apply ideas about values and from scriptures to
the title question.

 Explain some similarities and differences
between beliefs about life after death.

 Describe what Christians mean about humans
being made in the image of God and being
‘fallen’, giving examples.

 Explain some reasons why Christians and
Humanists have different ideas about an
afterlife.

 Make connections between beliefs and
behaviour in different religions.

 Show understanding of the value of sacred
buildings and art.

 Make connections between belief in ahimsa,
grace and Ummah, teachings and sources of
wisdom in the three religions.

 Suggest reasons why some believers see
generosity and charity as more important than
buildings and art.

 Express their own ideas about some big moral
concepts, such as fairness, honesty etc.,
comparing them with the ideas of others they
have studied.

 Describe some Christian and Humanist values
simply.
 Suggest reasons why it might be helpful to
follow a moral code and why it might be
difficult, offering different points of view.
 Outline the challenges of being a Sikh, Hindu,
Christian or Muslim in Britain today.
 Consider similarities and differences between
beliefs and behaviour in different faiths.
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RELIGIOUS EDUCATION

Global Citizenship Assessment Criteria
Back to Contents

184

GLOBAL CITIZENSHIP

YEAR 1 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 what is fair and unfair

 ask questions

 awareness of self and own uniqueness

 importance of caring and sharing

 suggest a way to solve a problem

 sense of self-worth and worth of others

 wonder about ideas
Identity and diversity

Empathy

Commitment to social justice and equity

 uniqueness and value of every person

 show awareness of, and concern for, people’s
feelings

 sense of fair play

 similarities and differences between self and
others

 show interest in, and concern for, others
outside immediate circle and in contexts
different to own

 willingness to take turns and share

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 immediate and local environment

 recognise, name and deal with feelings in a
positive way

 starting to think of others

 simple links with other places (e.g. through
food)

 notice some effects of own actions on others
 identify how people are feeling (e.g. happy,
sad, worried)

Sustainable development

Communication

Value diversity

 living things and their needs

 listen to others

 how to take care of immediate environment

 take turns to express a view

 positive attitude towards difference and
diversity

 possibility of change in the future
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 willingness to listen to the ideas of others
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YEAR 1 - Global Citizenship
Knowledge and Understanding

Skills

Peace and conflict

Cooperation and conflict resolution

 how own actions have consequences

 participate in group activities

 some basic ways to avoid, manage and resolve
conflict

 take turns and share
 manage disputes peacefully

Values and Attitudes
Concern for the environment and commitment
to sustainable development
 appreciation of, and care for, living things and
own environment
 sense of wonder and curiosity about the world
 starting to value resources

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 basic needs for human life

 ask for help if unsure what to do

 willingness to play fairly and inclusively with
others

Power and governance

Informed and reflective action

Belief that people can bring about change

 rules in class and school

 support others in group or class

 belief that everyone can do things to improve
surroundings and support others

 how rules can help us
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YEAR 2 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 what fairness means

 ask relevant questions

 examples of what it can mean to be rich or
poor in local and other contexts

 consider merits of different viewpoints

 sense of belonging and valuing of relationships
with others

Identity and diversity

Empathy

Commitment to social justice and equity

 similarities and differences between peoples in
local setting and also in wider contexts

 show sensitivity to people’s feelings and needs

 willingness to stand up and speak up for others

 use different approaches to solve problems

 awareness of, and pride in, own individuality

 fairness in dealings with others

 what contributes to self-identity and belonging

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 similarities and differences between places in
various parts of the world, including own
setting

 recognise, name and deal with feelings
recognise effects of own behaviour on others
and use this to

 respect for other people’s feelings and ideas

 links between local community and wider
world

 help make choices

 respect for the rights of others
 belief that everyone has equal rights

 identify matters that are important to self and
others
 learn from mistakes and use feedback
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YEAR 2 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 positive and negative impacts of people’s
actions (including own personal choices) on
others and the environment

 participate in discussions about issues that
affect self, others and the wider world

 positive attitude towards difference and
diversity

 state opinions and start to give reasons for
these

 willingness to listen to the ideas of others
valuing others as equal and different

 listen carefully to others

 willingness to listen respectfully to the ideas
and views of others even when one disagrees

 how people can damage or improve the
environment

 willingness to learn from the experiences of
others
Peace and conflict

Cooperation and conflict resolution

 causes of disagreement and conflict at
personal, classroom and household levels

 play and work cooperatively

Concern for the environment and commitment
to sustainable development

 help to ensure that everyone in own group is
included

 concern about the local environment and
willingness to care for it

 begin to show tact and diplomacy

 taking care of resources and not wasting them

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 rights in class and school

 describe feelings about changes in own

 the need to respect the rights of others

 life and locality

 willingness to participate in activities both
inside and outside of the classroom

Power and governance

Informed and reflective action

Belief that people can bring about change

 how to take part in making and changing rules
in own class / school

 contribute actively and constructively to the
life of own class and school

 belief that people can make a difference, both
on their own and when they work together

 uneven sharing of power and how some
people are excluded from decision-making

 take action when something is unfair

 some ways of avoiding, managing and
resolving conflict

 belief that that everyone should be included
and able to participate

 basic human rights and how some people have
these denied
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YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 how fairness may not always mean equal
treatment

 begin to identify bias and opinion

 positivity about the ways in which one is both
similar to others and uniquely different

 some causes and effects of poverty and
inequality (including gender inequalities) at
local, national and global levels

 give evidence for an argument, assess different
viewpoints and present

 value what contributes to own identity

 counter-arguments
 imagine alternative possibilities and suggest
new ideas to solve problems

Identity and diversity

Empathy

Commitment to social justice and equity

 diversity of cultures and societies within and
beyond own experience

 adapt behaviour to take into account feelings
of others

 offence at unfair treatment of others locally
and globally

 contributions of different cultures to our lives

 empathise with people in local and more
distant contexts

 sense of justice

 nature of prejudice, racism and sexism and
ways to combat these

 understand impacts of prejudice and
discrimination

 growing interest in world events and global
issues

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 global connections between peoples and
countries (e.g. through trade and
communications

 identify connections between personal
decisions and issues affecting people locally
and globally

 readiness to think through consequences of
words, actions and choices on others

 how local actions affect the wider world

 explore reasons for negative feelings towards
others and in new or difficult situations
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 belief that it is everyone’s responsibility to
challenge prejudice and discrimination
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YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 people’s dependencies on the environment

 listen attentively, question and respond to
others

 valuing difference

 basics of climate change (causes and effects)
 environmentally responsible living and global
inequalities in ecological footprints

 express own views and ideas on issues clearly,
using a range of appropriate methods

 recognising the benefits of listening to a range
of different perspectives and viewpoints

 give reasons, evidence and examples in
support of an opinion

Peace and conflict

Cooperation and conflict resolution

 some causes and effects of conflict at all levels
from personal to global

 work cooperatively to solve problems or
achieve goals

 strategies for managing, resolving and
preventing conflict, including ‘win-win’
solutions

 use strategies to manage anger, frustration
and aggressive feelings

Concern for the environment and commitment
to sustainable development
 sense of responsibility for the environment
and the use of resources

 use knowledge of others’ viewpoints to resolve
problems and compromise

 commitment to taking action to protect and
improve the environment and quality of life for
people locally and globally

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 UN Convention on the Rights of the Child

 describe feelings about changes in own life and
locality

 active participation in school-based decision
making

 describe feelings about changes and events in
own setting and the wider world

 proactive inclusion of other people, especially
those who may face barriers to participating
fully

 examples of conflicts past and present in own
society and others

 reasons why some people have their rights
denied
 those responsible for rights being met (e.g.
teachers, local and national government)

 use strategies to cope with challenging times
 recognise when there may be no single right or
wrong answer
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YEAR 3 AND YEAR 4 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Power and governance

Informed and reflective action

Belief that people can bring about change

 the need for rules in own school and wider
society and how people can take part in
making and changing them

 participate in decision making in school

 belief that individuals and groups can improve
situations

 basics of how own country and region is
governed

Back to Contents

 contribute to the well-being of the wider
community
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 willingness to cooperate with others to change
things for the better
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YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Social justice and equity

Critical and creative thinking

Sense of identity and self-esteem

 ways of defining and measuring poverty
(relative and absolute) and inequality

 evaluate media and other sources for bias,
stereotypes and range of voices and a
perspectives

 valuing of own and others’ individuality

 inequalities within and between societies and
how these change
 wider causes and effects of poverty, inequality
and exclusion

 analyse own and others’ assumptions about
people and issues

 openness to new ideas and perspectives which
challenge own

 keep mind open to new ideas

Identity and diversity

Empathy

Commitment to social justice and equity

 benefits and challenges of diversity

 discern how people are feeling through their
words, body language, gestures and tone

 active concern at injustice, exploitation and
denial of human rights

 recognise how different backgrounds, beliefs
and personalities affect behaviour and world
views

 willingness to take action against injustice and
inequity

Globalisation and interdependence

Self-awareness and reflection

Respect for people and human rights

 connections and interdependencies between
global and local issues

 recognise personal strengths and weaknesses

 sense of solidarity with those suffering human
rights violations, injustice and discrimination

 impacts of stereotyping, prejudice and
discrimination and how to challenge these
 importance of language, beliefs and values in
cultural identities

 changing global forces and effects on people’s
lives

 evaluate ways in which own emotions, words
and behaviour can affect people both locally
and globally

 commitment to hold duty-bearers to account

 impacts of decisions made at local, national or
global levels on people and the environment
across national boundaries
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YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Sustainable development

Communication

Value diversity

 differing views about development and quality
of life and their measurement

 communicate effectively through a range of
media about issues to suit subject, audience
and purpose

 for upholding equal rights for all

 UN Sustainable Development Goals and
progress against them
 importance of biodiversity

 use active listening skills
 adapt behaviour to new cultural environments

 wider causes and implications of climate
change

 willingness to challenge prejudiced and
discriminatory views
 recognition of diverse perspectives on any
issue, and that the majority view is not always
right

Peace and conflict

Cooperation and conflict resolution

 wider causes and effects of conflict at all levels

 take on different roles in group work

 importance of resolving conflict fairly

 employ effective strategies for repairing
damaged relationships

 role of non-violent protest in social and
political change

 respect for the rights of all to have a point of
view

Concern for the environment and commitment
to sustainable development
 appreciation of interdependence between
people and planet
 concern about the effects of lifestyles and
consumer choices on people and the planet

Human rights

Ability to manage complexity & uncertainty

Commitment to participation and inclusion

 Universal Declaration of Human Rights

 adapt to new situations and explore new ways
of seeing local and global issues

 supporting and encouraging others to
participate

 explore multiple perspectives and alternative
visions of the future

 willingness to reach agreement through
compromise

 importance of citizens, societies and
governments respecting and defending
people’s human rights
 current and historical human rights issues and
movements in own country and elsewhere
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YEAR 5 AND YEAR 6 - Global Citizenship
Knowledge and Understanding

Skills

Values and Attitudes

Power and governance

Informed and reflective action

Belief that people can bring about change

 basic national, regional (e.g. EU) and global
governance structures and systems, and
differences between countries

 identify and plan appropriate action(s) and
opportunities to make own voice heard

 willingness to take an informed stand on global
issues

 challenge viewpoints which perpetuate
inequality and injustice

 belief that people can often make a greater
difference when they take action collectively

 how a lack of power and representation can
result in discrimination and exclusion
 the power of collective action and role of social
movements and governments in tackling
injustice
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